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Message from the Organizing Committee Chair 

 

Welcome to the International Academic Conference on Social Sciences ï IACSS 2013! The ï 

IACSS 2013 provides opportunities for the delegates to exchange new ideas and experiences, to 

establish business or research relations and to find partners for future collaboration. The mission 

of IACSS 2013 is to provide a platform for researchers, academicians as well as other 

professionals from all over the world to present their research results in Social Sciences. The 

goal of our conference is to support, encourage and provide a platform for young researchers to 

present their research, to network within the international community of other young researchers 

and to seek the insight and advice of successful senior researchers during the conference. We 

hope the conference will be held every year and will be an ideal network for people to share 

experiences in several fields of social sciences.  

 

Many people have interested in IACSS 2013 and many of them worked very hard for the 

conference. Thank the authors who have submitted papers and actively have participated in the 

conference. Many thanks to our keynote speakers: Professor Paul Heywood, Dean of faculty of 

Social Sciences at the University of Nottingham, UK and Professor, Dr. Sule Toktas, professor 

of political science at the Kadir Has University, Turkey,  for accepting our invitation to be 

keynote speakers and participate in the IACSS 2013.  

 

On behalf of the IACSS 2013 organizing committee, I would like to see you next year at the 

IACSS. We would be very pleased to receive your suggestions and comments regarding the first 

our conference and wishes for future event. I wish you a pleasant stay in Istanbul and successful 

conference. 

 

Dr. Malkhaz Nakashidze 

 

IACSS 2013 Organizing Committee Chair 
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 Paul Heywood is Dean of the Faculty of Social Sciences and Sir Francis Hill Professor of European Politics at the 

University of Nottingham. He graduated with an MA in Politics (First Class) from the University of Edinburgh, then 

did postgraduate studies in Madrid and at the LSE, from where he received his MSc(Econ) and PhD (Politics). 

Before joining Nottingham, he taught at the University of Glasgow and at the University of London. He also worked 

for the Economist Intelligence Unit, London (1989-93). He has been a member of the ESRC Research Grants Board 

(2001-05) and was Dean of the University of Nottingham Graduate School from 2003-07.  He is currently Director 

of the University of Nottinghamôs ESRC Doctoral Training Centre, which supports research students in the social 

sciences.  Between 2003 and 2009 he was co-editor of the international journal Government and Opposition, and is 

currently Chair of the Board of Directors.Professor Heywood is author, co-author or editor of fourteen books and 

more than eighty journal articles and book chapters. His research focuses on political corruption, institutional design 

and state capacity in contemporary Europe. In 2006, he was appointed Adjunct Professor at the University of Hunan 

(China), where he is Senior Adviser to the Center for Clean Governance. He is a Fellow of the Royal Society of Arts 

(elected 2002), and an Academician of the Academy of Social Sciences (elected 2012). 

  

Professor Paul Heywood 

University of Nottingham, UK 
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Sule Toktas is a professor of political science at the Department of Political Science and Public Administration, 

Kadir Has University, Istanbul, Turkey. She received her Ph.D. degree from Bilkent University (dissertation entitled 

ñCitizenship, Minorities and Immigrants: A Comparison of Turkeyôs Jewish Minority and Turkish-Jewish 

Immigrants in Israelò) and masterôs degree from the Middle East Technical University (thesis entitled ñGender 

Awareness of Working Women in Turkey: Academics and Teachers Graduated from the Girlsô Institutes 1960-

1970ò). She was formerly a Jean Monnet post-doctoral fellow at the Robert Schuman Center for Advanced Studies 

at the European University Institute; and a visiting scholar at the University of Wisconsin-Madison Center for 

Research on Gender and Women. 

Prof. Toktasôs research interests include womenôs studies, Turkish politics and foreign policy, minority issues and 

international migration. She conducted research projects which were funded by TUBITAK (the Scientific and 

Technological Research Council of Turkey), UN Population Fund and Turkish Academy of Sciences (T¦BA). Her 

publications appeared in academic journals some of which are International Migration, Middle East Policy, Political 

Science Quarterly, Womenôs Studies International Forum, Third World Quarterly, Violence against Women, East 

European Quarterly, European Journal of Women Studies, Minerva, Turkish Studies, Middle Eastern Studies, 

Womenôs History Review, Ethnic and Racial Studies, and the Muslim World.  She co-authored three books on 

documentation of immigration in Turkey, Syria-Afghanistan politics and think-tanks and foreign policy making in 

Turkey.  

Prof. Toktas is currently in the editorial board of the Journal of Balkan and Near Eastern Studies, Perceptions: 

Journal of International Affairs and Mirekoc ï Migration Research Center at Koc University. She received 

TUBITAK Incentive Award for Social Scientists in 2009 and Junior Chamber International (JCI)Ten Outstanding 

Young Persons (TOYP) Awards in the category of óScientific Leadershipô in 2008.  

  

Professor, Dr. Sule Toktas 

Kadir Has University, Turkey 
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Abstract 

 

The investigation is based on interviews with 

Uyghurs, a Turkic Central Asian  people. The 

interviews took place in Kashgar, a leading city in 

the Western Xinjiang autonomous region of 

China,and Beijing.Modern culture begins with 

industrialization and the growth of ómodernityô 

(Shiner, Bourdieu). At this point historically the artist 

separates from the artisan, and a distinctive cultural 

aesthetic is born. This aesthetic reflects and gives 

direction to the transformation of the society.  There 

is a wealth ofsocial theory on the dramatic impact of 

the cultural break as it occurred in the West and its 

significance for modern Western society. As Uyghur 

society enters a new era, a differentiation in the 

social function of the artist and artisan appears; the 

artist is a ñnew personò when compared to the 

artisan. There will be a look at the background of the 

artist and on  Uyghur art.   Of particular interest, 

especially for Muslim society, is the 

acknowledgement of the role of women, and on the 

role of the artist in Uyghur culture.  

 

Keywords: Uyghur, Anthropology of Art, Artisan, 

Artist 

 

1. The ñModernò System of the Arts 

 

The theory of ñmodernityò to be investigated 

concerns the different cultural contributions of the 

artist and the artisan.In the analysis of Western 

European history it is held that the separation of the 

artist and the artisan is the significant element in 

cultural change (Shiner, 1975, esp. 249; Mudimbe, 

1993).This approach will now beextended to the 

world of the Turkic Central Asian people, especially 

those in Western China. This investigation is based 

on interviews with Uyghurs in Kashgar, a leading 

city in western Xinjiang Autonomous region of China 

and on research in Eastern Xinjiang and Beijing. 

There was a traditional ósystem of the artsô in the 

West before the eighteenth century; similarly this  

 

 

 

system prevailed in Xinjiang,Central Asia in the  

recent past. In that system, an artist/artisan was a  

skilled practitioner and his/her work of art was a 

useful product of skilled work. An appreciation of the  

art was integrally connected with the artist/artisanôs 

role in the life of the community. óArt,ô in this usage, 

meant approximately the same thing as the English 

term  óskillô, a sense that has survived in phrases like 

óthe art of war,ô óthe art of love,ô and óthe art of 

medicine.ô 

In this system artisans were certainly able to 

express themselves individually and make profound 

statements through their work. Nevertheless they 

practiced a craft and self-expression that was limited 

to the bounds set by their accountability to their 

audience. Thus, in this system, what we call the 

crafts, such as textile work, were more highly 

honored than now, and what we call the arts, such as 

painting and theater were treated more like crafts than 

they are now. 

 In Western tradition, themodern system of the 

arts developed in connection with a market for art 

among the growing middle class. For the Western 

industrial middle class system, FineArt was divided 

from the crafts to become an appropriate object of 

refined taste, and usefulness became a negative than a 

positive feature for a work of art. New institutions 

devoted to the arts, such as galleries, museums, 

concert halls and libraries, arenowa central part of the 

new system. The aesthetic of cultural development 

and the character of the artist as a critic of modern 

societyare derived from this tradition. 

The world of Chinese Central Asia (Xinjiang) and 

the rest of Central Asia had a far different historical 

experience than that ofWestern Europe, and for that 

reason a framework such as that of Eisenstadtôs 

ñmultiple modernitiesò (Eisenstadt, 2000) is more 

appropriate rather than those of the more 

conventional Western theorists (Lerner, 1958;Inkeles, 

1974). As European technical innovations were 

introduced into the military in Imperial Russia and 

mailto:dmakofsky2001@yahoo.com
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into the Qing Dynasty in China in the Nineteenth 

century, the largely nomadic and agrarian peoples of 

Central Asia were incorporated into these respective 

empires. Although the people themselves were 

Muslim and spoke a Turkish language rather than 

Russian or Chinese, the process of incorporation 

continued. During the Twentieth century the secular 

leaders of the Soviet Union and the Peopleôs 

Republic of China subdivided these people into 

republics and autonomous administrative units. The 

secular leadership had little use for either Islam or 

Turkish cultural identity. In this sense the experience 

is very similar to the case made by Shari Cohen 

(Cohen, 1999), that for many of the new nations of 

Eastern Europe, there is an absence of history in the 

very areas that made the people feel different and 

unique, i.e., their history and cultural identity.   

 

2. The Legacy of the Pre-industrial Past 

 

To understand the distinctive cultural aesthetic of 

the artist and artisan in Uyghur society is to specify 

the features that make this distinctively Uyghur.  

Among the people of Xinjiang, there was a specific 

traditional legacy.Rachel Harris (2002, 2007) among 

othersillustrates some of this, with her works on the 

Uyghur muqam, the performance music and art of 

this part of Central Asia.  Muqam is the general term 

for a variety ofmusical practices widespread among 

the Uyghur communities. Because the Xinjiang 

region has always been marked by a high degree of 

cultural exchange between East and West due to its 

location on the hub of the Silk Road, Xinjiang 

Uyghur Muqam is a composite of songs, dances, folk 

and classical musiccharacterized by diversity of 

content, dance styles, musical morphology and 

instruments used. Songs vary in rhyme and meter and 

are performed solo as well as in groups. The lyrics 

contain not only folk ballads but also poems written 

by classical Uyghur masters. They reflect the life of 

the Uyghur society. In Muqam ensembles the lead 

instruments, called Satar or Aijakmay be bowed-

stringed, plucked or wind instruments. 

Today, community festivities in which everybody 

participates in the Muqam are held infrequently. The 

responsibility for passing on the tradition tonew 

generations of practitioners has fallen almost 

exclusively on the shoulders of folk artists, and the 

interest of young people in Muqam is gradually 

declining. Today, several Muqam pieces are no 

longer performed, such as the ñTwelve Muqamò, 

which is over 20 hours long. 

 

 
 

Figure 1. Abdukirim Nesirdin Uyghur Muqam 

 

Figure 1 contains a painting by of a performance 

of the Muqam the Uyghur artist Abdukirim Nesirdin. 

The participants are dressed in clothing worn in the 

early Twentieth century.  The painting is figurative, 

which is in the tradition of Central Asian Islam.  The 

participants are largely male.  Although the central 

figure is a woman, she is ñcoveredò.   

As Uyghurs begin to migrate out of the province, 

they carry their culture with them. In a discussion of 

popular music in China in the first decade of this 

century, Baranovich (2003, esp. p.737) focuses on the 

contribution of Uyghurs as writers and singers to an 

audience that knows nothing about Xinjiang.  There 

is special importance to Xinjiang in their songs.  

Although the singer is located in Beijing, he longs for 

his real home, thousands of kilometers away.  

 

3. Xinjiang Enters the Modern Era 

 

The Qing dynasty in China had control of the 

region in the 1880ôs.  At that time Xinjiang was 

largely agricultural.  The agricultural economy 

supported handicraft production and a handicraft 

industry;  factories  developed.  Extraction industries 

such as mining in coal and jade was also present  

(Weimar, 2004, p. 165).  This process of irrigation 

for farmlands, support for farming, protection of 

pasturelands, development of extraction industries, 

and support for handicrafts especially silk spinning 

and weaving formed the basis of the Xinjiang 

economy until the war period of the 1940ôs (Weimer, 

2004, p.168). Xinjiangôs distance from the coast 

limited opportunities for foreign investment, but its 

central location in Central Asia supported its place as 
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a trading center.  After the establishment of the 

Peopleôs Republic of China (PRC) in 1949 and the 

formal incorporation of Xinjiang into the PRC in the 

1950ôs, the PRC made a substantial investment in the 

region. Xinjiangôs economy by todayôs standards in 

China is relatively well off.  Of the 31 regions and 

provinces in China, Xinjiang ranks twelfth in gross 

domestic product with the first eleven ranking 

positions held by the coastal provinces. 

 The PRC also invested in arts and in arts 

education. In 1952 Xinjiang College set up an art 

department and in 1958, on the foundations of this 

department, the Xinjiang School of Art was 

established. Later, this became the Xinjiang College 

of Art. In the 1980s Xinjiang Normal University 

established a Department of Art, and these art schools 

continue to nurture many artists. At the same time, 

Chinese schools of Art supported large numbers of 

ethnic minority artists in Xinjiang. Several dozen of 

these artists gradually became established, forming 

the backbone of Xinjiangôs Fine Art scene. Specialist 

schools of drawing and painting were also founded, 

such as the Xinjiang School of Painting, which had a 

major influence on the development of Fine Art 

within the region. Amateur Fine Art associations 

continually expanded. New life was also breathed 

into popular art. 

 

4. The Artisan Efforts Today 

 

The artisan efforts are represented by the tradition 

of skill craft shops.  In todayôs stage of economic 

development, the Uyghur skill craftsman is engaged 

in an economic model of the firm in which the center 

of Uyghur life and craft industry is the Uyghur family 

(Makofsky, 2012). Large, patriarchal, Muslim, the 

family rather than the individual still acts as the 

economic unit of analysis when it comes to 

traditional Uyghur skill crafts.  This is true despite 

the fact that at times social class levels are 

remarkably different.  

Three of the Uyghur craftsmen interviews will be 

presented.  Two of the artisans had shops on what is 

called ñCrafts Streetò in Kashgar, and one sold his 

wares in the Sunday Animal Bazaar.  

The first of these craft shops is that of a fairly 

well known musical instrument maker, whose great 

grandfather, grandfather, father - all the males of the 

family- have gone into the business.This business 

began in this shop in Kashgar in 1949. 

The shop and workshop are combined. The 

customers for his fine instruments are basically all 

Uyghur. They come to him because of the reputation 

of the family shop. There are no advertisements for 

his instruments. People who are interested in good 

instruments come from all over Xinjiang, especially 

Western Xinjiang. The musical instrument maker is 

comparatively well educated, having had 13 years of 

formal education. 

Down the street is a wood products shop. Again, 

the workshop and the retail shop are in the same 

place. The ownerôs father, who is now 70 years old, 

learned the business from a wood master in 

Uzbekistan. The owner has a primary school 

education. His two young sons (roughly eight and ten 

years old) are working by his side. The craftsman 

began working in the shop 23 years ago; and his 

brother also works there. The family makes all 

different sorts of Uyghur wood products ï toy tops, 

rolling pins, objects that are used for the processing 

and decoration of ñnanò (Uyghur bread).  His wife 

paints the instruments at home, and also has a part 

time job. The dust and dirt, and the relatively low 

income earned by the shop represent a major 

problem.  

The third craftsman is a knife maker, 33 years 

old.  He, his father and his grandfather have all been 

in the knife business.  He has a middle school 

education.The knives are made at a workshop at 

home, and then sold at the Sundayanimal market 

bazaar, with his brother. Actually, in addition to the 

home workshop, the owner has orchards, and a 

blacksmith shop.  The fields are divided, and his 

orchard is large.  There is also an area adjacent to his 

home where goats and cows are raised.  His wife 

makes ñdoppasò, the Uyghur male head covering, 

which are also sold in the bazaar.  

The artisan in the ñnew industrialò setting plays a 

more conservative role vis- -̈vis Uyghur art and 

culture.  The businessman only interacts with the 

outside public when members of that public seek 

himout.  The sphere of business does not appear to 

change, and relies essentially on the Uyghur market 

to survive.  There is the possibility that factory 

products may ultimately destroy the market; severe 

competition has not yet appeared. 

 

5. The Distinctive Aspects of the Uyghur Artist 

and the Uyghur Cultural Aesthetic 

 

The artist is in a far different position than the 

Uyghur artisan.  A ñnew man/womanò on the cultural 

stage, the artist has one critical obstacle to face:There 

are far more artists and art practitioners than there are 

customers, and the Uyghur demand for art is small. 

As one travels through Xinjiang and Beijing it is 
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immediately apparent that there are many Uyghurs 

involved in the visual and performing arts.  A retired 

schoolteacher with a pension rents a space on a 

public street, and paints and exhibits his paintings. A 

young student from the university has a friend who is 

pursuing a degree in music and dance, and this friend 

is able to get employment in Uyghur clubs and even 

in Chinese clubs that dot Beijing. 

A travel agent in Kashgar has some paintings for 

sale on his walls, those of a local artist with a degree 

from the school in Urumqi. The artist has set up a 

little shop that can be used to exhibit his works while 

he pursues other jobs nearby. The artist, 

Obulqassimôs father is in auto and machine repair. He 

has had many places since graduation, but this is his 

new shop.  Obulqassimôs goal is to not have to work 

at other jobs.  He paintings, either through the travel 

agent orfrom his shop, are sold primarily to Western 

tourists ï not at all to Uyghurs.  Obulqassimdoes 

machine repair work with his father and teaches art in 

Kashgar.  He has both Han and Uyghur students, so 

his reputation is beyond the Uyghur community.  

 

5(A).Women Play an Important Role as the 

Object/Subject in Uyghur Art  

 

Female modesty and the role of women in art 

serves asa major element in the Uyghur cultural 

aesthetic.The issue of female modesty is often the 

first thing that strikes a visitor to any Muslim society. 

How and why the tradition of óprotected femaleô has 

come to play this important role in Muslim life has 

inspired some anthropological debate (Antoun, 1968; 

Abu-Zahra, 1970), but the issue has been critical to 

the eye of nearly every observer of Muslim life.   

This feature of Muslim culture can be seen in 

artwork itself, which carries forth one tradition 

present in the muqam.  Unlike the Western or the 

Chinese woman, the Muslim woman is covered, 

usually with head coverings and with little uncovered 

arms or legs.  In the paintings of Zoram Yasem, as 

we can see in Figure 3, the females in Uyghur 

paintings are clothed and in a family setting.  

It is difficult to escape the fact that the portrayal 

of women in painting has been a critical point of 

issue as Uyghurs interact with non-Uyghurs.  This 

was attested to in a well-reported incident dealing 

with the art world that occurred nearly thirty years 

ago, but is just as relevant today as it was in the past.  

 
Figure 2. Ting Shaokuang, Silk Road 

From James Millwardôs report of the event 

(painting referred to is Figure 2): 

 

ñIn 1987, anthropologist Dru Gladney witnessed 

Uyghur artists protesting in Urumqi over an 

exhibition at the Overseas Chinese Hotel. The gallery 

had displayed Han paintings of Uyghurs singing, 

dancing, riding donkeys and balancing watermelons 

on their heads. Particularly offensive to many 

conservative Muslims was Ting Shaokuang's Silk 

Road, which depicted a woman bare-breasted with a 

desert caravan. As he analyzes in "Representing 

Nationality in China: Refiguring Majority/Minority 

Identities," from The Journal of Asian Studies 

(February 1994): The eroticization of minorities 

essentializes the imagined identity of the Han and 

reaffirms Han feelings of superiority. Public, state-

sponsored minority representation as both more 

sensual and more primitive than the Han supports the 

state's agenda. With the proper educational and 

economic progress they will eventually attain the 

modernity that the Han have attained and enter into 

the same civilized restriction.ò 
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Figure 3. Zoram Yasem Uyghur Family   

 

A female Uyghur painter Zoram Yasem is of 

particular importance in contemporary Uyghur art. 

She is an Assistant Professor, Vice Director in 

Xinjiang Art Institute. Her painting of Kariye women 

in the southern part of Xinjiang has gained particular 

attention. Another fairly well known female artist, 

Isimjan, paints female subjects in home-like settings. 

The fact that women artists are represented in the 

world of Uyghur art marks a sharp contrast to what 

Westerners often imagine about life in Muslim 

Society, that females are hidden from view.  Female 

artists and the females concerned with the arts are 

very much represented in Uyghur society.   In the 

emergent culture, the protection of women does not 

mean the exclusion of women.  Arts, museum work, 

education, language and literature studies all involve 

women.  This is not restricted to Uyghur life.  

Winegar (2008, 2012) documents the same 

involvement has been shown Egyptian and 

Palestinian women in the arts field. 

 

 

 

 

 

 

 

 

 

5(B).The Artist as the Champion of Uyghur 

Culture  

 

 
 

Figure 4. Turdi Amin Farmers Resting 

 

The painting shown in Figure 4, farmers resting, 

presents another characteristic of the Uyghur cultural 

aesthetic. The painter TurdiAmin was born in 

Kashgar in 1951 and his specialty is the painting of 

Uyghur daily life. The isolation of Central Asia and 

the difficult terrain meant that modern farm 

equipment was not available. There was no rail 

transportation to Xinjiang until the 1970ôs and farm 

equipment was not available until decades later. 

Uyghur farming was not mechanized until after 

1990ôs.  Simple tasks that would be handled by 

mechanization were carried out through collective 

work.  One Uyghur interviewed described how, in his 

youth, neighbors gathered to help separate wheat 

kernel from chaff.  The people involved in farm work 

would place the stalks on large blankets, wait for a 

strong wind, and then toss the wheat in the air. 

Following this, everyone would gather each piece by 

piece on the ground,making different piles.  The 

person being interviewed was less than forty years 
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old, and he was describing a farming practice that 

took place in the late 1990ôs.  

Typically, farming was a labor intensive and 

collective, both in Xinjiang and in the neighboring 

areas.  Rural paintings in Kirghizstan typically show 

workers at a gathering at their collective farm, the 

kolkhoz. Turdi Aminôs painting, then, is not some 

isolated or idealized sample.  It is social realism, 

Central Asian style. 

The earliest of the Uyghur painters committed to 

this school of painting were Ghazi Emitand 

Abdukirim NesirdinThey shook off the subject matter 

of traditional painting and forged a new path of 

artistic creativity using differing styles and subject 

matter. Nasirdinôs muqam (Figure 1) is a painting in 

traditional subject matter with a new style. 

The Uyghur artist here is preserving and 

discovering Uyghur history with paintings of 

common people.  There is little tradition of this type 

of painting, and it is the activities of the subjects that 

are most important. The representation of lives of 

common people, which captured the imagination of 

European painters from Breugal to Van Gogh, is now 

being developed in Central Asia.   

 

6. Conclusion 

 

The Uyghur artist and artisan struggle to keep the 

Uyghur tradition alive.  The artisan continues the 

tradition of Uyghur crafts, but does so in the 

framework of a production model that may not be 

viable in the modern Uyghur life.  The aesthetic 

contribution of Uyghur art certainly has a place 

within the emerging Xinjiang, but as yet there is no 

Uyghur public that demands this art. 

The effort of the artisan and the artist reflects the 

difficulties that Uyghurs face in modern China, the 

choice between assimilation and cultural difference.  

As nearly every writer who has discussed the region 

has discovered, this struggle is never far from any 

aspect of Uyghur life.   
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Abstract 

 

In terms of time, the scope of our study covers the 

19
th
 century, while in geographical terms it covers a 

currently non-existent administrative unit within the 

borders of Romania, where Odorhei Seat, and after 

1876, Odorhei County was found.  

In the 19
th
 century the fundamental institution of 

society was the family. In our paper we wish to 

explore the process and characteristics of family 

founding, the structure and roles within the domestic 

groups etc. At the same time our archival sources 

enable us to follow the ecclesiastical authorityôs 

expectations for families, as well as those raised by 

the community. On the other hand the divorce files 

make traceable the individual deviant behaviourôs 

impact on family (such as sexual crimes, forcing of 

marriages, aggressiveness, alcoholism, the refusal of 

roles and responsibilities etc.). Examining our 

sources both quantitatively and qualitatively, we also 

try to trace the transformations of moral values. 

 

1. Introduction 

 

In terms of time, the scope of our study covers the 

19
th
 century, while in geographical terms it covers a 

currently non-existent administrative unit within the 

borders of Romania, where Odorhei Seat, and after 

1876, Odorhei County was found. This county was 

located in the Eastern part of the Transylvanian basin. 

During the history, this region used to belong to 

different historical formations: after 1711 until the 

foundation of the Austro-Hungarian Monarchy in 

1867 was subordinated to Habsburg rule. In 1867, it 

was united with Hungary. 

In the 19
th
 century, the basic institution of the 

society was the family, which was established by 

marriage concluded in accordance with the legal 

regulations. In this bond, which was based on moral 

foundations, the society saw earthly security while 

the church considered it as the major tool to increase 

the number of its faithful congregation. 

Consequently, the family, due its many-sided role in 

the society ï  

 

 

procreation of and bringing up children, maintenance 

of order and morality, legalisation of sexual life, 

assurance of material conditions for life, and the 

arrangement of inheritance with regard to acquired 

goods ï has at all times been in the focal point of 

attention both by the ecclesiastic and secular powers. 

The purpose was to prevent sins committed against 

the institution of the family and the penalisation of 

those who abused the social rules. 

According to the census data of 1869, the 

population of Odorhei County was 105 467.
1
 The 

predominantly (98.57%) Hungarian population 

followed three major religions: 33% of them were 

Roman Catholic, 35% Calvinist and 22.57% 

Unitarian. Accordingly, the county consisted of four 

different ecclesiastical administrative units: the 

Roman Catholic Deanery, the Calvinist Diocese, and 

two Unitarian Ecclesiastic Districts. In the majority, 

the population lived at settlements with less than 

2000 inhabitants. The centre of the county was the 

city of Odorhei, which had 4 376 inhabitants in 1869. 

Due to the characteristic features of the geographical 

environment, the population mostly sustained itself 

from animal husbandry, woodfelling and agriculture 

performed on small and medium size estates. The 

industry was mostly characterised by handicraft 

activities. Every farm tried to be self-sufficient, and 

this fact had a strong influence on the intra-family 

relations.  

The present study tries to give a general 

description of the family and the deviant forms of 

behaviour endangering the family in the 19
th
 century. 

With regard to the families, we mostly focus on those 

characteristics, which might be correlated with the 

breaking up of the families caused by deviant 

behaviour.  

Our findings are based on written sources found 

in the ecclesiastic archives, namely on registers of 

                                                           
1 L§szl· SebŖk, comp., Az 1869. ®vi n®psz§ml§l§s vall§si adatai 
[The ecclesiastical data offered by the 1869 Census], Teleki L§szl· 

Int®zet, KSH N®psz§ml§l§s, KSH Lev®lt§r, Budapest, 2005, pp. 

227-229.  
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births, marriages and deaths, records on church visits, 

and divorce papers. Until as late as 1895 in 

Transylvania, the registers of births, marriages and 

deaths were kept by the Church and marriages were 

contracted, and consequently, dissolved by the 

Church.
2
 The sources selected by us are suitable for 

the quantitative and qualitative observation and 

evaluation of establishment and disintegration of 

families. 

 

2. Establishment of families and the roles within 

the family 

 

If we examine marriages, the first thing we are 

struck by is the limited living space typical especially 

of the first half of the century. The majority of the 

events offering the chance to meet were usually 

organised within the borders of the villages, thus the 

majority of the married couples originated from the 

same or the neighbouring settlements. Based on our 

sources, only 25 percent of the marriages in rural 

communities were exogenous. We can only witness 

an increase in exogenous marriages in the second half 

of the century, indicating higher mobility of the 

persons. At the same time we can observe that the 

ratio of exogenous marriages was higher in those 

communities, which were smaller from 

denominational point of view, even if the number of 

the population was relatively high at village in 

question. This fact in itself refers to a specific 

strategy when choosing the partner in marriage: 

religious denomination was still a criterion to choose 

the partner in marriage. 

Among the priorities followed when selecting the 

partner in marriage, the economic situation and social 

position are among the most important ones, together 

with moral purity. Male with relatively big farms and 

single female inheriting the possession and holdings 

of their father or receiving big dowry were the most 

sought after. The great importance of the economic 

criteria is indicated, besides others by the high 

number of broken up families since the marriage was 

forced by the parents. The power of the parents was 

prevalent within the families, and this phenomenon 

was further promoted by the fact that according to 

church law, parental consent was necessary for the 

marriage of females and those males who were 

economically dependent. We can identify an 

economic strategy, namely the desire to improve the 

economic situation of the family, behind forced 

marriages. 

                                                           
2 L§szl· Pomogyi, ed., Corpus Juris Hungarici. CD-ROM, KJK-

KERSZ¥V, Budapest, 2000, 1894/XXXI. 

In ordinary cases, the engagement indicated that 

the relationship between the young persons became 

stronger. In good old days, engagement was 

considered to be a serious agreement. This fact is 

indicated by the fact that in the case of Calvinist 

communities, termination of the engagement fell into 

the authority of the partial synod. The role of the 

engagement was to facilitate for the future couple to 

know each other better, and also to verify the girlôs 

dowry. In those cases, when the relationship was 

established based on the agreement between the 

families or the recommendation of third parties, this 

period was often absent from the life of the young 

couple. The marriage was prepared only at economic 

level, while the young persons could not get to know 

each other and this caused conflicts during the 

marriage. 

Prior to marriage, the most delicate issue was the 

establishment of the girlôs dowry. However, dowry 

was given only if the future partner in marriage was 

not chosen against the will of the family. The dowry, 

which consisted of movable and immovable property, 

later became the inalienable property of the wife. The 

dowry was managed by the husband, but without the 

consent of the wife the husband could not use it for 

example, to settle his debts, and in case of divorce, 

the dowry, without division, remained the womenôs 

property. Poor dowry or the inadequate management 

of the dowry by the husband was later the major 

sources of conflicts between the spouses.  

Only one form of marriage, which was concluded 

without hindering factors, publicly and based on the 

consent of the parents, was officially recognised. 

Marriage legalised the sexual relationship according 

to church law, resulted in common fate, obliged the 

partners to mutually help each other, gave 

independence to the woman with regard to her 

parents, but at the same time, put her under the 

control of her husband. Women were obliged to 

follow their husband to the place of residence named 

by the husband. However, choosing the place of 

residence of the married couple always depended on 

their economic situation. If the woman was the sole 

heir to her fatherôs property, and the man came from 

a family with several children, the newly married 

couple evidently moved into the house of the wifeôs 

family. In general, the families agreed upon the place 

of residence of the new couple prior to the marriage 

since the marriage depended on this decision. 

Problems occurred when the husband was not 

permitted to manage the farm at the new dwelling 

place. In some cases, the marriage concluded on the 

basis of economic considerations was ôtoo 
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successfulô, both of the married partners had a farm, 

thus insistence to their own property represented an 

obstacle before their common life. 

According to our survey, the majority of girls got 

married between the ages of 18-24, while most of the 

men married between the ages of 22-28, respecting 

the legal regulations. Nonetheless, there were girls 

who were given in marriage at the age of 14, but 

they, without exception, got married based on 

parental will. The difference between the ages of the 

married couple was, in 60 percent of the cases 0ï5 

years, men being senior to the wife in the majority of 

the cases. Bigger age differences between the married 

couple were typical of re-marriages, and mostly 

widowed men choose younger partners. The church 

added up and completed the secular regulations on 

the age of married couples. In the Calvinist 

communities, divorce was prohibited for women who 

chose a husband who was more than 60 years of age. 

In spite of this prohibition, there were conspicuous 

and conflict-burdened cases.  

The establishment of family resulted in significant 

changes in the life of the young persons. The 

man/boy who previously was up and doing under his 

fatherôs control, became the head of the family, while 

in the case of the woman/girl, paternal control was 

substituted with the control of the husband. Within 

the family, the husband was the leader, maintainer 

and protector of the family, while the wife who 

fulfilled the role of mother was the caretaker of the 

family. The wife expected from her husband 

protection and the provision of financial resources, 

while the husband expected from his wife 

maintenance and care of the family, nursing children 

and participation in the farm activities. During the 

19
th
 century, the man was entitled to the leading role 

in the family, since peaceful family life demanded 

unconditional obedience from the woman even in 

sexual life. Presumably, the conception which was 

strongly present all through the 19
th
 century, 

according to which the husband exercises power over 

the wife, consequently he can, should the case be, 

penalise her if she refuse to be obedient and or deny 

the performance of the tasks attached to womanly 

role. Often enough, the method of punishment was 

beating, which was implicitly accepted by the 

society, should it not endanger the life of the woman.  

In general, the first child was born in the course 

of the first year following the marriage, and then 

more children came. The registers of births indicate 

that the number of children born could even reach 

seven since contraception techniques were not used. 

At the same time, due to imperfect health care 

provision and frequent epidemics, the mortality rate 

of new-born babies and children was very high: one-

fourth of the children died before reaching the age of 

five. 

Taking care of children was part of the scope of 

female duties, together with educating the girls and 

teaching them the household duties. As soon as the 

boys in the family became employable in the farm, 

they spent their time with their father. For this reason, 

the Unitarian Church left the boys at their father and 

the girls at their mother in the case of divorce. The 

Calvinist ecclesiastic authorities decided that children 

under the age of twelve should stay with their 

mother, with the obligation that the father should give 

a helping hand in their care, and then the boys shall 

be put up by the father to assure proper upbringing 

and the right process of inheritance. If the woman 

was considered to be morally debauched, she lost her 

right to bring up her children.  

Children were brought up to learn the roles within 

the family and to perform the typical male or female 

work necessary to run the farm. In the industrially 

underdeveloped regions, where the majority of the 

population dealt with prime production, maintaining 

the family required that the family lives a very 

economical life. Both the man and the woman had 

well defined tasks within the family, which 

completed each other. Accordingly, the man, the 

breadwinner, cultivated the land which was located 

outside of the borders of the village, dealt with the 

animals, and was in charge of taking to and selling 

the goods on the market. As opposed to this, the 

woman performed the activities related to the house 

and the garden and she processed the produced 

products, helped the man to perform the seasonal 

agricultural activities.  

The tasks of the wife and the husband completed 

each other. Consequently, the party which failed to 

perform the duties deriving from his/her position in 

the family, endangered the subsistence of the family, 

caused problems to his/her partner, who had to 

perform also the duties of the other, or had to pay 

someone to do the work. Both the parties were 

needed to maintain the farm, which provided the 

subsistence for the family. If the family was broken 

up due to death or divorce, the party that was left 

alone, especially when there were children, 

immediately looked for a new partner, re-married, 

developed a cohabitation relationship, or when the 

woman was left alone, tried to find refuge at the 

relatives.  

When the family was broken up at an elderly age, 

the bread-winner role and the management of the 
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farm was taken over either by one of the sons or the 

husband of the daughter. The latter situation can be 

witnessed quite often in the divorce papers, since in 

the background of forcing the girls to marry we can 

often identify the problems caused by the farm that 

was left without a master due to the death of the 

father.  

The different tasks of the men and women defined 

the nature of their upbringing. Since the living space 

of women was quite limited, little emphasis was put 

on their school education; the number of dropouts 

from school was higher in the case of girls than boys. 

Investigating the testimonies of 5 292 persons made 

during the Calvinist divorce cases taking place 

between 1867 and 1895 it turned out that altogether 

only 34% of the witnesses were literate (61.5% of 

men and 6.5% of women).  

We can see also from the above series of data that 

men were given priority both in the family and the 

society. The male who had a bigger living space and 

performed more spectacular work with regard to the 

economic results of the work, managed the family in 

the possession of intellectual and financial 

advantages. As opposed to this, females, in the first 

place, were wives and mothers, their school 

education left much to be desired, and they seldom 

possessed property. 

Emigration to the Romanian territories for 

seasonal work or household services exerted a 

significant influence on the development of family 

roles, the development of the social status of women 

and the changes in the moral values, which, as of the 

1870s became a clearly detectable tendency in the 

researched region. The causes of the phenomenon do 

not so much lie in the growth of the number of the 

population but much more in the economic growth, 

which reached a standstill at that time. 

Neither the economic nor the demographic effects 

of the above phenomenon can be measured due to the 

lack of data, but in terms of mentality, it is for sure 

that, besides others, emigration had a strong influence 

on the changes in the scale of values which had 

developed during the centuries. By the end of the 19
th
 

century, domestic service of girls became part of 

everyday life in the researched communities. After a 

certain period of time, domestic service was not only 

a source of income but also a kind of schooling for 

the girls, during which they could learn the different 

housekeeping techniques, and become more 

educated. Intellectual development and earning 

money, which had visible results, exerted influence 

on the re-evaluation of the status of women within 

the family and in the community.  

Domestic service represented an opportunity for 

women to become independent. Girls who were 

forced to get married often had to tolerate their 

inconvenient situation for years, because they did not 

have any property, and their parents were unwilling 

to pay the costs of divorce. Starting with the 1870s, 

however, we can witness cases when the girls who 

were forced to marry escaped into domestic service 

right after the wedding, whereas in the case of others, 

earning money rendered the possibility to initiate the 

divorce. At the same time, the fact that domestic 

service became general also had drawbacks, since 

geographical distance loosened the control exercised 

by the community and the family and offered 

favourable conditions for sexual debauchery, and 

especially cohabitation. 

 

3. Deviant forms of behaviour and breaking up of 

the family  

 

In certain cases, the size and quantity of 

compromises made at the marriage and during family 

life resulted in resistance and deviant behaviour. 

Selection of the partner in marriage by the parents or 

the distance between the places of residence of the 

married couples limited the chances to make 

acquaintances, but resulted in conflicts, lack of love, 

aggression or the escape to another partner due to the 

inadequate upbringing, financial status, social status, 

nature, outlook, etc. of the partner.  

When studying the Calvinist divorce papers, we 

found judgements certifying and declaring the 

divorce altogether in 2 424 cases for the period 

between 1801-1806 and 1813-1895. In the Unitarian 

Ecclesiastic District of Cristur, divorce was declared 

in 720 cases between 1852 and 1895, while in the 

Unitarian Ecclesiastic District of Odorhei this number 

was 474 between 1801-1858 and 1886-1895. In the 

case of Roman Catholics the divorce proceedings 

were discussed by the Holy See of the Roman 

Catholic Archdiocese of Alba Iulia, and not at the 

level of the Roman Catholic Deanery of Odorhei. 

Consequently in Odorhei in the local Roman Catholic 

Archives divorce papers can be found sporadically, 

and in the Archives of the Roman Catholic 

Archdiocese of Alba Iulia the divorce proceedings 

from all over the Archdiocese are mixed, that made 

for us impossible to research this documents. 

The rough divorce ratio (per 1 000 inhabitants) 

reached, and in some years exceeded 1 thousandth in 

the case of the Unitarians and Calvinists, while 

between 1876 and 1890, for example, the above 

indicator was only 0.08 percent in the territory of 
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Hungary including Transylvania.
3
 The latter total 

ratio was evidently influenced by the lower divorce 

rates typical of the Roman Catholic population, but 

we failed to measure it in the case of the Roman 

Catholic Deanery of Odorhei. 

Divorce ratio was high among the Protestant 

population, but the reasons for this phenomenon are, 

as yet, unclear. At the same time it is clear that the 

society did not consider divorce a deviant behaviour. 

It was rather interpreted as a tool to terminate the 

conflict between the married partners in divorce and 

the community. The consequence of the divorce, 

according to the opinion of the time, shall be the 

clarification of the relations, the penalisation of the 

sinful party and public apology asking for and giving 

pardon. Consequently, divorce, the legal, regulated 

and public termination of the marriage was far more 

accepted by the society than confused, illegitimate 

relations causing conflicts and raising scandal.  

As we have already mentioned, declaring divorce 

fell into the competence of the Church during the 19
th
 

century. In the case of the Calvinists, divorce was 

declared, until 1868, by the partial synod, while 

between 1868 and 1895, by the diocesan marital 

tribunal. The forum of appeal was the general synod, 

and then the marital court of justice located in the city 

of Cluj. In the case of the Unitarian population, the 

sub-ecclesiastic benches took the decision at the level 

of the ecclesiastic districts, while the forum for 

appeal was the prelate bench in Cluj.  

The operation and the rules of practices of the 

above-mentioned institutions were regulated by 

ecclesiastic and secular laws, and the same applies to 

the reasons giving the basis for the breaking up of the 

marriages.
4
 Evidently, the parties who wanted to be 

separated never applied for divorce based on one 

single reason. In their case we are faced with a series 

of reasons, but the judgement was always made and 

declared based on the sin or deviant behaviour which 

was considered the most severe in the eyes of the 

Church, and this forms the basis of our statistical 

data.  

The competent ecclesiastic forum took the 

decision about the invalidity or breaking up of the 

                                                           
3 Tivadar Sz®l, ñAz elv§l§sok ¼jabb alakul§sa [Recent movement 
of divorces],ò Magyar Statisztikai Szemle, MKSH, Budapest, 9 

(1934), pp. 759-761. 
4 Canones Ecclesiastici cum Benigna Constitutione Josephina de 
Caussis Matrimonialibus, Georgius Cs§thy, Debreczini, 1813.; 

Bod P®ter, H§zass§gi tºrv®nyrajz vagy h§zass§gi tºrv®nyekrŖl 

val· tan²t§s [Marriage law, introduction or teachings about 
marriage laws], Evang. Ref. Koll®gium, Kolozsv§r, 1836.; 

Unit§rius egyh§zi tºrv®ny a h§zass§gi jogr·l [Unitarian 

ecclesiastical law of marriage], G§m§n J§nos, Kolozsv§r, 1889. 

marriage. The Protestant forum concluded the 

invalidity of the marriage, if, at the time of getting 

married, one of the partners had already been 

married, was under the prohibition to get married, 

was forced to marry, lost her virginity prior to the 

marriage, had an undisclosed illness, or was unable to 

have children, but this fact was kept in secrecy, etc. 

The marital relationship was broken up due to marital 

infidelity, wilful desertion, attack against the life of 

the marital partner, refusal of sexual relationship, and 

effectuation of sterility, etc. Deadly hatred, which 

could have been caused by drunkenness, aggression, 

disobedience, lack of love, neglect of the farm, 

thievishness, etc. could also represent the ground for 

divorce.  

When studying the divorce papers, we managed 

to outline some of the most significant categories of 

deviant behaviour or sin which appear on the pages 

of the documents recording church visits. The sexual 

sins are also mentioned in the records of births, 

marriages and deaths in the case of illegitimate 

children.  

Forced marriages and marriages concluded on 

persuasion tend to be frequent (but we should also 

mention that their number was on the decline). 

Among the Calvinist population, these were the 

causes of invalidity of the marriage in 34 percent of 

the cases during the first decades of the century, 

while their share decreased to 25 percent in the 

second half of the century. Since these causes were 

accepted as reasons for the invalidity of the marriage 

only for two years following the marriage, their 

appearance among the marriages breaking up within 

two years was significant. During the century, 80 

percent of the divorces requested due to forced 

marriage were initiated by women, and this ratio 

increased to 95 percent by the end of the century, 

which is an indication of the increased initiative of 

women.  

As we have already mentioned, the power of the 

parents was strong over the children all through the 

19
th
 century. The methods the parents used to enforce 

their will were varied, starting with feeding with 

promises to beatings, refusal to give dowry to being 

disowned from the family. Being forced to get 

married is typical of both boys and girls, but while in 

the case of boys, it is usually manifested in 

persuasion, in the case of girls, it was real forcing. 

Behind compulsion to get married we can always 

identify financial interests. For example, the boy 

chosen for the girl already possessed an independent 

farm, or was waiting for a rich heritage, or was a 

publicly esteemed person, an educated man, or the 
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girl chosen to be the wife came from a rich family, or 

was the only child of the family, inheriting the whole 

property of the father. Since in these marriages, the 

parties did not know each other, the promise that they 

will, one day, become attached to each other, did not 

always come true. At the same time it often turned 

out that the man chosen to be the spouse was a 

penniless person, or the girl turned out to be 

fastidious, lazy, or already pregnant. The end result 

was the lack of affection, or not moving in together, 

refusal of sexual relationship, etc. and thus the 

marriage was deprived of its purpose.  

Forcing resulted in the invalidity of the marriage. 

In accordance with the ecclesiastic law, the faulty or 

deviant party was the one who did not say the truth, 

deceived his/her partner and the congregation. This 

party was sentenced to penitence keeping but also the 

parents could count on pecuniary fines.   

Of the sins related to divorce, the most severe 

ones are related to sexual life, like adultery and 

cohabitation. Often existence of illegitimate children 

proved the commitment of sexual sins. Adultery 

meant unbalanced sexual relationship outside of 

marriage. According to the Calvinist marital 

regulations, the well-founded suspicion of lecherous 

behaviour in itself was sufficient for a divorce, while 

the Unitarian Church accepted it only if proven by 

witnesses, thus it happened at more than one time 

that the accusations made were only registered as 

suspicion even if an illegitimate child was already 

born. Adultery was typical of both men and women, 

but on the basis of the number of declared divorces, it 

seems to be only the sin of women. For example, in 

the Calvinist Diocese of Odorhei, 37% of the 

divorces, altogether 896, were enunciated due to 

sexual sins during the 19
th
 century. Of these numbers, 

adultery of the wife caused 470 divorces while 

unfaithfulness of the husband caused 243 divorces. 

The explanation for this was that the sexual erring of 

women was judged more severely (thus these were 

more monitored) than those of the men, since the 

adultery of the woman could result in bringing into 

the family illegitimate children who, should the act of 

the woman not be discovered, could have become the 

heir of the familyôs bread-winner. Persons who 

committed adultery were considered deviant, the 

Church could limit their right to remarry, were 

punished with penitence keeping and 

excommunication, while the punishment of the 

secular powers was corporeal, namely flogging, and 

in more serious cases putting in the stocks, or being 

tied to pillory. 

Cohabitation meant illegitimate living together of 

the partners without marriage. It presumed both 

corporeal and emotional relations together with the 

maintenance of a common farm. Such relationships 

developed when, for some reason, the married 

partners who had a fight or moved to a separate 

address developed new relations without being 

divorced from their spouse. Though this act also 

involved the sin of adultery, the ecclesiastic 

regulations were more indulgent in these cases, and 

tried to legitimise the relationship and the children 

who were born. The cases of cohabitation became 

common during the last three decades of the century 

among the followers of all the three religions, and the 

spread of going to domestic service to the Rumanian 

territories had a significant effect on cohabitation 

since these illegitimate relationships did not catch the 

eye in a strange village. Such kinds of relationships 

were behind those notes in the register of births, 

which indicated that the mother gave birth to several 

illegitimate children from the same man. For example 

in the 19
th
 century in the Calvinist community of 

Eliseni at least 31% of all the illegitimate children 

were born from mothers living in such relationships. 

In the Reformed Diocese of Odorhei, between 1801 

and 1895 concubinage of women caused 80, and that 

of men 103 divorces. In the Unitarian community of 

Cristur between 1801-1895 18.25% of all the 

illegitimate children were born in concubinage.  

Often enough, divorces were declared due to 

deadly hatred, which could be caused by several 

types of deviant behaviour (aggressiveness, 

incredulous life, theft, the neglect of the family and 

the farm, alcoholism etc.) and sometimes by illnesses 

or physical problems. In such cases, the Unitarian and 

Calvinist ecclesiastic forums first declared only 

temporary separation, ófrom table and bedô, and then, 

if the partners failed to become appeased, they were 

permanently separated. 

Quarrelsome, aggressive character could lead to 

deadly hatred. Swift-tongued behaviour of the 

woman represented the violation of accepting the 

decisions of the husband, and thus the questioning of 

the menôs dominance and leading role. Aggression of 

the husband shall be interpreted from another 

perspective, since, according to the ecclesiastical 

laws, with the marriage the men, the husband was 

given the right to exercise priority rights in the 

family, lead and govern the family members, with the 

condition that he should be modest. The respective 

documents indicate that beating exercised by the 

parents and the husband was present in everyday life 

as a tool to educate and guide the wife. In general, 
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aggressive behaviour and beating are accompanied by 

other deviant behaviours, like drunkenness, lecherous 

behaviour and neglect of the farm. Aggression has 

become the major cause for divorce, if beating 

endangered the life of the spouse. Such cases were 

the beating up of pregnant women, or beatings with 

heavy objects, like rifle, shovel, or pitchfork.  

Deadly hatred could be the result of incredulous 

life, namely missing to visit the church services, not 

keeping the religious feasts, working on Sundays, but 

above all, using swear words, which was a violation 

of the ten commandments. In the first half of the 

century, those who used swear words were often 

penalised during the church visits, but such cases 

disappeared from the records by the second half of 

the century, since swearing became common and the 

society got used to it.   

The documents on litigations and divorce indicate 

the existence of two different types of theft. On the 

one hand, it meant the appropriation of the goods and 

possessions of others, which became the reason for 

divorce because this act indicated changes in the 

nature of the partner, showed that he or she became 

villainous. However, selling the property and goods 

of the family by the wife without the consent of the 

husband, or taking away the dowry of the wife 

without her consent was also considered theft. At this 

point we should mention the alcoholics who, in order 

to have money for their drinks, óstoleô or sold the 

goods which were part of the family property.  

When it comes to illnesses and physical problems, 

the most common were dermatological problems, 

short-sightedness, epilepsy, physical handicaps, 

impotency and sterility. If the illnesses and physical 

deficiencies developed after the marriage, could 

result in deadly hatred because the party in question 

was unable to meet his or her conjugal duties. Those 

who were ill or suffered from physical problems, 

handicaps, became deviant if these phenomena were 

kept secret before getting married, cheating this way 

the spouse. Venereal diseases proved the 

commitment of sexual sins. If the illness made the 

realisation of the core objective of the marriage, 

namely begetting children, impossible, the Church 

prohibited these persons from re-marriage until they 

were recovered from their illness.  

The most frequent reason for deadly hatred was 

the neglect of the family and the farm. Neglecting the 

family meant the lack of love, and the refusal to care, 

feed and clothe the family members etc. In general, 

there were multiple factors lying behind neglect, like 

forced marriage, lecherous behaviour and the 

resulting lack of love, which, in some cases, caused 

the refusal of sexual relationship. As a consequence, 

it became impossible to have children, thus the 

existence of the family became groundless.  

Neglect of the farm meant that the husband turned 

out to be a bad farmer or the wife a bad housekeeper. 

The Church did not really attach great importance to 

this phenomenon, unless it endangered the survival of 

the family. However, the society despised the lavish, 

lazy persons who did not make their farm and 

property grow. A number of different reasons can be 

found behind such behaviour, like alcoholism, forced 

marriage, lecherous behaviour, ignorance, and lack of 

practice. The society labelled as bad housekeeper the 

woman who did not cook, or prepared inedible food, 

did not like housework, did not wash the clothes, did 

not clean the house, did not help her husband in the 

agricultural activities, did not bring food to her 

husband working out on the fields, could not make 

bread, did not keep her garden tidy, did not weave or 

spun. Those men were considered to be bad farmers 

who spent their time in the pub, spent the family 

money on alcoholic drinks, did not cultivate the land 

owned by the family, did not know agricultural work 

and could not sell the products.  

The typical figure of the bad farmer or the bad 

housekeeper is the drunken person who, instead of 

caring about and working in the farm kills his time in 

the pub spending the family money there. 

Drunkenness was usually coupled with immorality, 

lecherous behaviour, performing useless activities, 

like playing the cards and smoking. 

 

4. Summary 

 

The society of the county was family-centric. The 

most important moments of individual life were 

defined by founding of a family. Relations within the 

family and the society were regulated by the set of 

values, which developed during the centuries. Of 

these values, the most important one was common 

interest and responsibility for each other. Undeniably, 

the Church exerted a profound influence on the 

morals and values of the society.   

Resistance to the set of values developed by the 

society and the Church was qualified as deviance and 

endangered the peace of the community and the 

proper functioning of the family. Deviant individuals 

were punished both by the society and the Church. 

However, the set of values developed by the Church 

and the society were never the same, and the 

judgement of certain cases varied accordingly. 

Observing forced marriages is very interesting. While 

the Church considered false faith a crime against the 
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institution of the family, the society considered it as 

the rightful prevalence, at least to some extent, of the 

parentsô will, thus it was not condemned, because in 

reality, the parents kept in mind the welfare of their 

successors, the growth of the common wealth, and 

common interests. Similarly, in the eyes of the 

Church, the person neglecting the farm was not 

necessarily considered deviant, as long as this 

behaviour did not endanger the subsistence of the 

family. At the same time, the society despised those 

men who left their farm to fate and failed to cultivate 

their land. The explanation for this lies in the fact that 

the characteristics of the geographical environment 

influenced the means of subsistence, which affected 

the roles, expectations and their development within 

the society and the family. The different categories of 

sexual crimes: unintentional pregnancies, adultery, 

extramarital partnership, whoredom etc., were 

refused and detested both by the society and the 

ecclesiastic authorities. According to the moral 

standards of the era, the family was the only venue 

for sexual relations. 

The society lived its everyday life according to 

the traditional values and change can be witnessed 

only at around the end of the century. Changes which 

started at mental level are well illustrated by the 

spectacular growth of cohabitation during the last 

three decades of the century and the attitude of the 

society towards cohabitation. All these changes were 

motivated by political (for example the revolution of 

1848) and economic (for example the Austrian-

Hungarian-Romanian tariff war from 1886 and the 

bad economic situation) factors. One of the 

consequences of the latter phenomenon was the 

spread of going to domestic service to the Rumanian 

territories, which, at least partly, caused the re-

evaluation of the social status of women since they 

became money-earners but also caused the spread of 

cohabitation because the individuals who went to stay 

in a different, strange village, far away from the 

control of the community and the family did not 

always go home to legalise their relationship. The 

attitude of the society also changed with regard to 

these relationships. By the end of the century, the 

society is capable to accept the cohabitation of the 

woman who did not as yet brake up her previous 

marriage, if she is considered to be faithful to her 

new partner. 
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Abstract 

 

Soldier and Civilians: Trajectory to Discipline 

and Resistance with an ethnographic study 

methodology to learned the culture and ways of life 

are the factors driving the expression of feelings and 

behaviors of soldier Discipline happening to soldier 

housing discrimination continue to block the 

placement of the positions between space and time 

appropriately. The daily timetable to practice 

regulations as central to the soldier in norms that 

everyone must follow as a result, resistance all forms 

of void. The knowledge of the military to pass on the 

way to practice the discourse obscures the 

scoreboards. When accepted into the body to induce 

and practice with / without doubt become to behavior 

habits take this power will always work even if there 

is little or no control showed that the true power lies 

in their ability to determined their own governance 

conduct of conduct. Said that military training for the 

war was ended with the establishment of a new body 

human have been transformed into biological assets 

and costs that can be the representative and 

management in the sense of social and economic. 

However, discipline should be the location of a 

particular social institutions created to occupy a 

manufacturing production and expanded the 

discourse and power. Military discipline, so it is said 

because they were soldiers, they have to be 

disciplined. 

 

1. Introduction 

 

At the ñmodernò era, Foucault foresaw the 

phenomena of separation and exclusion, which lead 

to the establishment of some norms. Others apart 

from those norms would be placed elsewhere to be 

altered until they are back to norms or back to 

normal. These things come from the change of power 

attributes that go to handle human activities more, 

either in school, factory, military fort, prison, 

hospital, etc. Transition to the modern society is a 

process making humans be the research and  

 

analytical object. Every type of power has an origin. 

But, when the process of power moves forward to 

one point, power will become nameless and no one 

can occupy it. Power flows and spreads to 

everywhere in the society. Power, therefore, deems 

the structure opening various people to take ñrolesò 

as active actors and passive actors alternatively. 

Meanwhile, power does not deprive any rights, but 

produces many things while resistance exists to keep 

up such power (Nopporn Prachakul, 2001: 21). The 

occurrence of new power techniques regarding time 

management and making time be useful by dividing 

it into sections, arranging it into a set, synthesizing 

and processing it into the outcome, which is called 

the discipline, is the important tool of power to shape 

people to stay under the same norm. This control is 

done at the daily life level, and absorbs to humansô 

daily activities. This is a large human training process 

to serve the persons who get advantages from the 

social system. 

Power we have known may be visible or 

invisible. Power always contains strength. In 

Foucaultôs view, power consists of two sides. The 

first side is the positive power, triggering good things 

in the society. This side of power deals with 

creativity and it is cleaned to be a set of knowledge. 

Another side of power deals with the control and 

separation of power and body and/or body and 

power. Normally, we believe that we can control our 

body. However, our body may be controlled 

unconsciously. Foucault explained this discourse that 

when an individual accepts something, he will be 

under the power or what he accepts. Accepting an 

idea or meaning as fact by linking it to oneôs body 

and mind is to allow such power to force himself 

unconsciously. Thus, power is complicated; itôs not 

mailto:Ittipong_456@hotmail.com
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only the prevalence, but there are also other 

dimensions relating to body and mind. Foucault calls 

this as ñdocile bodyò. 

Power is invisible, but it functions on our body; 

itôs a set of power to manage an individual to stay at 

the appropriate position. Drill is the impact from 

power to our body, and one will see how the 

technology of power acts. The technology of power 

affects the individual through the set of knowledge, 

here is the military course, which is intangible but it 

will become tangible when it acts on human body and 

the human is transformed to be an object only. Self-

power seems the representative picture with 

discipline, that is, such invisible power will show out 

clearly when it is viewed through self-power or we 

dictate ourselves or we permit other people to act 

under our consent or the power acts on our body 

under our own acts. Power looks like the weapon 

forcing other people to do as we accept. Power comes 

from the individualôs inner self. 

Military fort is a special area constructed for 

specific benefits and some duties. The legitimacy of 

institutional existence depends on the capability of 

attaining those targets. The military fort is a place of 

creating or producing the soldiers, from non-

commissioned officers to commissioned officers, to 

have discipline and enable to use their knowledge in 

the battles. On the road of rooting the discipline 

among soldiers, ñdrillò to follow instructions is the 

most important issue. Drill or creation of discipline in 

soldiers is based on a well-organized process, which 

is inserted in bodies of people recruited to be 

soldiers. Drills are arranged for the enlisted soldiers 

according to the Military Enlistment Act. Such active 

soldiers are major manpower of the army, which 

comprises various units. This is the drill to transform 

the active soldiers from civilians to soldiers. When 

general people enter into the military fort and/or are 

trained there, the drills change the civiliansô weak 

bodies to be disciplined ones where the set of military 

knowledge is flowing all over these new bodies. The 

discipline in the military fort begins when those 

civilians are drilled. 

 

2. Objectives 

 

1. To study the principle of governmentality (bio-

power) among draftees in a military fort. 

2. To study the disciplined organization method 

for disciplined body in type of internal locus of 

control among draftees.  

3. To study the types of resistance to the 

discipline organizing the drafteesô bodies. 

3. Methodology 
 

The research was conducted by the ethnographic 

approach. The Researcher was the important tool of 

data collection by submitting the application to be the 

draftee at a military fort in order to learn the living 

there and other drafteesô lifestyle. The data collected 

involved the culture and living encouraging the 

draftees to express their feelings and behaviors. 

When the Researcher got sufficient data, it was 

analyzed, interpreted, summarized or created as the 

theory to explain the drafteesô living under discipline. 

The Researcher attended all and every step of draftee 

drills. Mainly, the Researcher had observations when 

being in field, recorded the observed issues every 

day, had informal talks, tied relationship with other 

draftees, asked for drafteesô general living, had 

greetings, interpret the drafteesô behavior from 

messages recorded on their personal notes and from 

messages the draftees narrating the drills, had 

informal interviews during the drills, and had in-

depth interviews with informants after the drills. The 

conceptual framework was derived from the review 

of related concepts and theories. Then, the field data 

was arranged as an archive, which was classified into 

sets. After that, the ordered data was arranged subject 

to the content analysis. 

 

4. Results  

 

Governmentality or internal locus of control 

administration is originated by the state 

administration in order to control the stateôs 

population in good order. Therefore, the state 

constructs a tool to force the state people to conform 

to the same standards or norms that are later 

developed to be laws and many requirements. The 

single objective is to control or handle individualsô 

behavior to be in the same direction and live 

peacefully. The discipline occurs when the people 

accepts and comply with those obligations until, 

sometimes, we cannot distinguish whether we 

conduct by ourselves or we conduct like most people 

in the society such as Thai societyôs gratitude, etc. 

This shows that the individuals are usually occupied 

by ñdiscourseò, which is a kind of power that most 

people believe that what mentioned or occurred is the 

fact, neat and clean, and it is packed in form of 

knowledge sets transferred by various 

communication methods. Finally, humans become 

objects occupied by many sets of discourse, and 

transformed by social changes. This shows that when 

humans accept and believe in anything willingly 
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without careful consideration or they are self-

centered, the humans will not be different from the 

objects. This means that the most terrible weapon 

does not stay outside, but insider the individuals. This 

weapon comes from humans that accept anything 

undoubtedly. Therefore, internal locus of control is 

more terrible than the missile, which can function any 

time while humans are actors only. 

 

4.1 Governmentality among draftees 

 

A draftee is a guy whose body is strong, standard, 

not disabled, has no diseases obstructing military 

drills, and is at age of 21 and up. These individuals 

are not created to be the soldiers. They just have the 

physical structure of guys who have the strong body, 

are arrogant and patient. Under the stateôs 

framework, from past to present, the guys must be 

soldiers under the main discourse on the nation sate 

deeply rooted up to present. Although, wars, at 

present, are historical events and may no longer 

emerge, the state must use the soldiersô bodies to be 

the national defense. Their bodies are also employed 

for other social affairs benefiting the economy and 

politics. The legal process is used to force those guys 

to be the enlisted soldiers. The military units 

transform these civilians to be the soldiers by using 

drills. Various discourses well organized are 

gradually and systematically inserted into their 

bodies. The soldiersô living process is blocked and 

they all must live in a closed area, that is the military 

fort or an institute constructed to serve some national 

objectives. The soldiersô acts are limited by 

conforming to the trainerôs instructions only. The sets 

of knowledge embedded in individuals no longer 

exist. The forcing process occurs continuously and 

systematically, especially the management between 

space and time. A period of 10 weeks contains the 

repeated conducts until they are partial in life. The 

military attributes are transferred in forms of training 

rather than memorizing, accepting instructions, and 

self-practice. When the individuals believe and 

accept, the inner silence occurs. The civilians try to 

conform to the instructions although they may not 

want to do. Later, these civilians would conduct 

pleasantly and want to perform what they are trained 

better, which is an expression before the end of 

training. The drill instructors will become a 

component of expression while the actors play roles 

by themselves. This shows that when the individuals 

accept whatever until they believe and conduct at 

everywhere and every time, they will express 

voluntarily. These acts come from us. This means 

that power stays in us, but we have never been aware 

whether we conduct subject to the instruction or 

ourselves. 

Governmentality deems the power deriving from 

the power of accepting some factual systems 

regarding our attributes, and we take such power of 

accepting those facts in our consciousness and mind 

to control ourselves (not because we accept that they 

are righteous). This is the military drill through the 

sets of knowledge given by drill instructors. At the 

second level, the governmentality is a technique of 

power or it is the connection between 

governmentality and pastoral power. It is explained 

that the pastoral power is the Catholic priest who 

takes a role of controlling a flock of sheep. He must 

sacrifice to take care of this flock and each sheep 

must survive. Itôs not only the control, but the ability 

in caring for the whole community and individuals to 

have good living and survival. This power may be the 

power in our conscious mind and such pastoral power 

is used as a conduct of conduct or this means that the 

civilians accept that they are transformed to be the 

soldiers, accept military concepts at the first stage, 

and implement those concepts strictly while they also 

accept certain individuals, either drill instructor, drill 

sergeant, or new soldier instructor. At the third level, 

the governmentality conceals one pair of conflicts. 

On one side, the governmentality seems that it makes 

us to be ourselves because the acceptance of factual 

power leads to more individualism or individualizing 

form of power, which includes thought, self-

expression, independence, liberty and ability in 

seeking for new things making the individuals feel 

that they have freedom. Another side of conflict is the 

totalizing form of power. It is the factual or casual 

system controlling us, e.g. religious teaching about 

Do good, receive good; Do evil, receive evil, or merit 

and sin, etc. In the green area, although the soldiers 

must strictly conduct under instructions, the military 

tradition must be held; for example, line of duty 

death is the soldierôs prestige or soldiers must be the 

national fence, etc. Accepting such universal concept 

causes us not be ourselves. Therefore, the 

governmentality causes some conflicts, that is, we 

accept the universal power, but we must be ourselves. 

It may be said that the governmentality is the 

conduct subject to individualsô position. Itôs the 

conduct of conduct. The conduct comes from the 

inner self, and the inner power is used efficiently by 

relying on the disciplined body. The governmentality 

in soldiers occurs when each soldier accepts a set of 

knowledge to his disciplined body, and bows the 

conduct without any conditions or negotiations as he 
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believes and accepts. Thus, humans are occupied 

neatly. When anything is accepted and conducted 

until it becomes oneôs inner character and/or habit, a 

variety of behaviors will be shown out, and we can 

assume who they are. This is resulted by the 

functioning of internal locus of control. The 

functioning of internal locus of control also deals 

with the individualsô shape and behaviors and social 

institutions. Since 1990, humansô living has been 

transformed by focusing on the details of conduct 

rather than the general overview. Military drills for 

warfare stops in the same time when the new body is 

established. This is the disciplined body and ready for 

use. It may be said that, at the present era, this 

disciplined body becomes the bio-asset and cost that 

are the representatives and economic and social 

management. 

 

4.2 Discipline in type of internal locus of control 

 

The formation of discipline also needs some 

specific areas or it is called ñarea blockageò for 

specific activities like the boarding school where the 

students must live and sleep there, which is 

developed from staying at the temple. Apart from 

some specific areas, there is also the positioning or it 

is called ñsquaringò. Foucault explains that squaring 

is to set up individuals at particular positions and 

each position will be occupied by one person only. 

Squaring aims at separating the people from each 

other to prevent their escape. Therefore, the 

individuals must be placed at each section, which is 

divided equally. This will help monitor, control and 

learn about each personôs behavior. The discipline 

area is the compromised area. The value evaluation 

and supervision are shined on it; so the discipline can 

establish the ñliving squareò in order to transform 

humans that are confusing, useless and dangerous to 

the system to be the classified and well-arranged 

sections. The ñarea squaringò arranges the confusion 

and dispersed variety of individuals to be under the 

discipline frame. The discipline models may be seen 

in school, hospital, and temple. This also relates to 

power and knowledge as both systemize various 

things, and create the tools to control them. This is to 

form the discipline for the variation. 

Soldiers are controlled by schedule, SOP. And 

daily drills. Their time is also divided into several 

sections. It could be said that, at every drill hour, the 

controller would manage the drill time carefully. In 

each hour, there will be the demonstration, testing 

and practice, making gestures rightly, repairs, etc., 

which all occur in one hour and must be proceeded 

smoothly. Forming a line or running to the drill 

position is controlled by time; for example, 5 minutes 

to form the line, 3 minutes in the toilet, etc. Every 

minute is valuable for the drill while the set of 

knowledge is rooted into the soldiers who must do 

everything quickly, and conform to the instructions 

correctly. In few minutes, they must form the line 

perfectly based on the drill. The more the controller 

counts the time, the quicker the soldiers must handle 

with themselves. Except forming the line, dividing 

and giving details, the drill gestures are also divided 

and detailed; for example, uncapping when armed 

consists of 3 steps, uncapping when armed (object) 

consists of 7 steps, turning right-left consists of 2 

steps, and turning back while walking consists of 3 

steps, etc. All these must take time most efficiently. 

Time must be spent usefully, that is, the more time is 

divided, the more minor time is added up because 

time is the most important thing in performing duties, 

especially the Armyôs duties. Discipline is equivalent 

to ñsquaringò to put individuals into each room. This 

may be compared with the ñoperating processò, 

activity arrangements and body control. The 

operating process, hereby, is the ñdrillò. The drill is 

the technique of compelling the body to perform 

duties. The body compelling may be repeated or 

different up to the fixed steps. The drill looks like the 

alteration of behavior to meet the target, and the 

individual attributes can be identified at all time, 

either they may be compared with the target or with 

other persons or with the past drill process. 

The discipline in the military fort, therefore, is the 

balance allocation between persons and rules set up. 

The model is from the Western or cathedral and the 

principle of Christianity as well as the discovery of 

great knowledge base on humans in the 19
th
 century 

with a focus on details. The military fort is 

specifically constructed to perform some duties for 

the society. The persons living in that area must be 

under discipline. The most apparent issue in the 

military fort is the timetable called ñstandard 

operating procedure or SOPò that deems the heart of 

time management for the soldiersô bodies. New 

soldiers are first framed by the timetable. After that, 

the conduct will be more complicated. The soldiers 

will be trained subject to the level of drill difficulty to 

be inserted in these disciplined bodies. The technique 

of detail division handles the soldiers under rhythm 

and time. Therefore, the new soldiers must 

concentrate on the drills at all time, and they will use 

their inner power beneficially. Each new soldier will 

have his own position based on the room preset and 4 

following steps: 
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Discipline starts from timetable (regarding 

area allocation) 

 

ñésoldiersô barrack is an open-air hall without 

any curtains or walls. At the front of hall, there is the 

porch used as the ordnance depot. There are one 

front door and two doors at the middle of the hall. 

The soldiersô beds are arranged in the square shape, 

which are divided into sectors. The center of the hall 

is provided for the path, arranged in the plus sign. 

Each soldier will have his own bed, cabinet and 

cleansing tools placed neatly at the right place. Each 

soldierôs shoes are placed, subject to their height, at 

the bed end. Before 

going to bed, all 

soldiers will be counted 

by instructing each 

soldier to stand at his 

own bed. If no soldier 

stands at any bed, it 

means that such soldier 

takes leave or is absent. 

After that, the sergeant 

will blow the whistle and turns off the light before 

checking up all soldiers by throwing the light to 

check whether the soldiers sleep or not or cover with 

the blanket or notéò 

  

Positioning and activity control (regarding 

activity setting)  

ñéwhen starting the military drill, every soldier 

must follow the instruction promptly. After the 

whistle blew to form the line, every soldier must run 

to form the line 

quickly based on 

each soldierôs height. 

The places of absent 

soldiers will be left. 

The line must be 

straight. The space 

between each soldier 

must be equal. The toes must be straight. Each 

soldier must look at the chest of the third soldier. The 

body must be straight and lifts the left elbow. While 

forming the line, there must be no speaking. The face 

turns to the head of the lineéò 

  

Acting arrangement for the origin source (by 

time accumulation) ñéto salute while armed, each 

soldier must stand straight. The right thumb hooks 

below the front sight of the weapon, and lifts the 

weapon until the flash suppressor stays at the sight 

level. The left hand holds the barrel supporting 

cover. Throw off the right hand strongly. Stand and 

stretch for 45 degrees at the swan neck, and keep the 

thumb. The remaining 4 fingers must be arranged 

closely. Look ahead. Body is stilléò 

 

 Discipline comes from strength  

(Regarding the composition of strength) 
 ñé.the soldiersô bodies are trained to each duty 

as required. The new soldiers are trained 

individually or in group comprising at least 5 

soldiers. Each soldier is trained for each step under 

the counting rhythm. When they are skilled, they will 

be trained by the open steps, but the counting rhythm 

still exists. All 

soldiers are split 

into 2 groups 

and turn to face 

to each other or 

stand zigzag in 

order to see the 

soldiers in front 

of them. The new soldiersô positions may be changed 

at all time. If any soldier has the wrong act, he will 

be separated for more training, and other soldier will 

replace. When every soldier conducts skillfully, the 

whole soldiers will be trained togetheréò 

 

The above 4 components deem the tools of 

forming the power through human bodies that are 

compelled, required, conducted and trained by 

various steps. It may be said that this is a 

combination art to enhance the efficient strength. The 

arranged bodies, preset activities and training for 

skills from a set of knowledge become the method of 

discipline formation during the 18
th
 century as 

Foucault said. This disciplined bodies become the 

valuable bodies for all affairs. They hold some 

economic and social values. However, Foucault may 

forget that the discipline also depends on conduct 

area and time. The discipline in enlisted soldiers 

means the strict conduct according to the supervisorôs 

command without any resistance. Therefore, they 

choose to conduct subject to the set of knowledge as 

trained in the military area while other areas outside 

the military fort are their temporarily discipline 

permitted areas. 
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4.3 Resistance 

 

The green area restricts humans to be objects that 

must lower to instructions, conduct, and accept them 

pleasantly or unpleasantly. Every new soldier must 

accept them implicitly. Everyone believes and 

adheres to them and it is impossible to reject them. 

The rejection or resistance will result to the 

punishment from mild to strong level. The 

punishment not only makes fear among resisters, but 

it retains the power. However, this does not mean that 

there is no resistance. The enlisted soldiers rely on 

the eased discipline on the relative visit day up to 

their leave during the drill. This means the military 

escape as well as behavior expressing that they do not 

want the drill, e.g. pretending to be sick, not 

comforting to instructions, facial expression, jumping 

the queue, food scrambling, etc. Finally, all these 

resistant behaviors would be remedied by punishment 

or repair. Thus, the soldiers must be under rules and 

discipline, and they cannot omit their duties. 

Prohibitions always remind the soldiers for their life 

in the green fence. However, those strict rules and/or 

prohibitions are always broken, evaded or escaped as 

Foucault said that wherever power exists, resistance 

occurs there. 

The new or enlisted soldiers are under internal 

locus of control because they accept the discourse 

containing the set of military knowledge. The 

soldiersô bodies must be governed by instructions in 

the drill period. The set of knowledge will be 

arranged from simple to difficult. Power gradually 

intrudes until the soldiers feel that the ñdrillò is 

normal. This makes the soldiers unable to escape 

from their bodies. Thus, self without inner identity 

must accept that power forever. The soldiers will 

escape from the internal locus of control when one of 

them uses the consciousness to check or view 

himself. If he always checks up what those things are 

and what results are, the body with no self will be 

changed to be the body with real self. That soldier 

will be able to control himself by putting the 

independent thought or this is called ñself-masterò as 

he is free to dictate or handle his own life or his 

living art whereby that enlisted soldier is fully free in 

himself. 

 

5. Discussion 

 

The discipline arrangement in the 21
st
 century is 

the output of the previous knowledge base. The 

discipline focuses on minor details rather than macro 

details as previously conducted. Humans are further 

treated by the structure of social institutions and 

social contexts; so they try to escape from this 

structure by creating their own selves. However, the 

sociological knowledge base has been tested by 

science, and it has been more accepted. The research 

on Soldiers and Civilians: Trajectory to Discipline 

and Resistance focuses on the governmentality, 

which is another facet of modern power regarding the 

power inside humans. From the research, it was 

found that, in fact, power exists everywhere and at 

every sector of the society. Humans are covered by 

current power or knowledge and information that 

spread so quickly. But, the last decision is at humans 

who will choose to believe and conduct subject to 

what they accept unconditionally or not. They have 

conducted repeatedly until those conducts become 

their habit although no one compels them. These 

rules are defined in the mind. Foucault tries to point 

out the linkage between power, knowledge and micro 

discourse and macro discourse. He views that the 

discourse formulates knowledge, and it establishes 

the power for various institutions of the state. These 

institutions utilize the power of discipline under 

various discourses to classify, separate and formulate 

the discipline training for the members for the best 

benefit. The control is done via watching, checking, 

and rooting the discipline until the persons watched 

or controlled conduct by self-control. Such power 

structure is developed to be the governmentality 

system where the power is connected from state to 

individuals. All things are done to be ñnormalò 

without the occurrence of questions or resistance. 

This is a technique of power in the modern society. 

While every social institution forms its discipline, the 

military fort as well. The allocation between area and 

time is a good tool of rooting the discipline. It is like 

placing individuals on their own rooms and using 

these disciplined bodies cost-effectively by inserting 

many sets of knowledge continuously. Therefore, the 

enlisted soldiers learn from practice in the military 

fort. However, the intensity of military conduct may 

be changed when the location changes. 

In every atom or particle of atom on this world, it 

comprises rules and manners of Idappaccayata. This 

condition is the most important one, that is, it is not 

others, but it is like this and it will be like that. 

Soldiers will not be the soldiers if they are not trained 

and given the military knowledge. Humans are still 

the objects existing composed by elements to be the 

natural body with no learning. But, when humans are 

trained for various things, humans become the 

civilizing persons.  Whatever knowledge input will 

give the same result. We sow the bean, so we get the 
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bean. The civilian individuals inserted by the military 

knowledge will get the military knowledge. 

Idappaccayata is to indicate that, by this cause, this 

thing happens. On another side, when humans are 

born, they are named and brought up by rules and 

social value until they feel that they have their own 

body and mind; so they have self and unique 

identities. But, if considering deeply, our self and 

identities are under the frame, rules and social 

contexts where we are born and grow up. In fact, we 

have never been the independent people with free 

intent as we always hear from the motto of liberal 

democracy. If we try to break to the social frame, we 

may find that staying as the out-of-box person will be 

controlled and pressed by the society while the 

persons closest to us are the societyôs representatives. 

From the above example, it shows that our life and 

body, in the abstract concept, are subject to the 

rational theory and imagination on many things in the 

nature and the society. These things are just causes 

and reasons, not the actual and stable self. Humans 

have never been the great persons with free intent. 

Free intent will occur when we understand the 

imagination of cause and reason, and absolutely enter 

into the ultimate truth only; otherwise we will follow 

the imagination of cause recognition only. 

 

6. Recommendations 

 

1.According to Foucaultôs sight, based on this 

compelling technique, a new object is emerging and 

replacing the existing body with the characteristic of 

machine. The existing body consists of matters and 

dynamic energy, which is the body image occupying 

anyone who dreams to see the perfect discipline. This 

new object is the natural body containing strength, 

and is the location of continuity. Itôs the body ready 

to perform many acts required subject to the sequence 

of time, internal conditions, and separated 

components in the body. The new form of body 

becomes the goal of this new power; it supports the 

use of new knowledge. Such kind of body becomes 

the target of training rather than the physical studies 

that are useless. This kind of body is manipulated by 

power; it does not move by oneôs spirit. This body is 

ready to be trained for benefits, not for rational 

mechanism. However, in the body with such 

qualifications, some natural conditions and duty 

obligations exist. This means that the soldiersô 

trained bodies are not their old bodies, but trained to 

insert the discipline into them. The soldiers become 

the robots responding to any instructions at that 

place. Although the individualsô existing bodies exist, 

they cannot do what they wish because the coercive 

drills build so hall wall that the individuals cannot 

jump over it. The closed area like military fort seems 

coercive; so humans there become a kind of object. 

 

2.Although the coercion and discipline training in 

the military fort change the individuals to have the 

same standard under the limited time under the strong 

and powerful process; the functioning of power in 

individuals does not run. This means that what 

happens is the acting when the camera is shooting. 

But, the camera does not function or functions 

sometimes. Therefore, time is important as it makes 

the functioning of internal locus of control clearer. 

Above all, when the nation explicitly requires the 

working for the military service that the ñbodyò of a 

male person at the full age of 21 years must report to 

be the enlisted soldier at the location his name is 

listed. Every Thai man must pass this process as 

required by law. By this national frame, all Thai men, 

how extent they are different, must comply with this 

law inevitably. The national process must be done 

continuously. The recruiting of soldiers must be done 

with no doubts or queries from any men. It is a 

compulsory duty, and this may be a kind of invisible 

power, but its outcome may be noticed suddenly, 

especially the changed body, either visible or 

invisible. 

 

3.The discipline emerging in individuals having 

the military training, in fact, is something they have 

previously conducted, but they may forget them. The 

persons passing the military training, therefore, are 

trained by the same matters they have conducted 

earlier, but the intensity of time and duty conduct are 

added until they become the individualsô habit. This 

habit will be further conducted or not, which depends 

on the internal locus of control in each person. It may 

be said that the conduct is alternative up to each oneôs 

position or place and time, which may be differently 

intense. The conduct still exists in those enlisted 

soldiers. 

 

4.Although the intensive and powerful drill 

process for soldiers may change the old bodies to be 

disciplined ones, the individualsô inborn trait or habit 

may be slightly or greatly different. Being the 

enlisted soldiers is a short period of role playing if 

compared with the existing environment of 

individuals. The existing self-being of these 

individuals is more prevalent than the new bodies 

molded in the military fort. However, if any 
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individuals choose to take good things back, the 

functioning of power in the old body must disappear. 
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Abstract 

 

 

Self-regulation has been described as óthe 

process whereby students activate and sustain 

cognitions, behaviors, and affects, which are 

systematically oriented toward attainment of their 

goalsô (Schunk& Zimmerman, 1994). Self-regulation 

is a broad concept covering a number of 

interdependent aspects. There are different aspects of 

Self-Regulation like academic, cognitive and 

emotional. The present study was aimed to determine 

the relationship between academic self-regulation of 

the secondary school students with their academic 

achievement. It was a Descriptive type of study 

comprising a sample of 222 secondary school female 

students selected by convenient sampling. The 

instrument ñAcademic Self-Regulation Questionnaire 

(SRQ-A)ò was used for data collection. Academic 

scores of the students was used to find out the 

relationship with the studentsô beliefs about 

academic self-regulated learning. Correlation was 

applied to find out the relationship between the 

variables and to analyze the data.  

 

1. Introduction  

 

Students should have the ability to self-

regulate themselves (Matuga, 2009). For the learning 

process self-regulation is vital. It is helpful for the 

students to demonstrate better conduct in the learning 

process as well it reinforces their academic skills 

(Zumbrunn ,Tadlock, & Roberts , 2011). Shih (2002) 

says that there are varied definitions of Self-regulated 

learning on the basis of different theoretical 

frameworks.  Generally self-regulated refers to ñthe 

process whereby students personally activate and 

sustain cognitions and behaviors systematically 

oriented toward the attainment of academic learning 

goalsò (Schunk, 1991).    

 

 

 

 

 

 

Pintrich (2000) has defined the self-regulation 

learning as it is a dynamic and productive process 

which motivates the learner to set their goals and 

according to these set goals makes them to regularly 

observe and control their performance. Honorio, 

Calixto, Antonio, and Purificaci·n (2010) has 

presented a definition of self-regulated learning 

developed by Zimmerman (2008) as ñthose self-

governing processes and self-beliefs that facilitate the 

studentôs transformation of mental abilities into 

school-performance abilities.ò 

As self-regulated students have high 

motivation level and they are able to be familiarize 

with the methods of learning more effectively so they 

are more successful in their academics and also they 

are more positive and hopeful towards their future 

(Zimmerman, 2002).  

Chen (2002) argued that the academic 

achievement of the students is remarkably related to 

personal competencies of the students. These 

competencies make the students as self-regulated 

learners who govern themselves. It is equally 

important for the teachers and students as well to 

comprehend the notion of self-regulation in order to 

develop such competencies.  

Self-regulated learning as defined by 

Zimmerman &Risemberg (1997)  is a ñself-initiated 

action that involves goal setting and regulating oneôs 

efforts to reach the goal, self-monitoring 

(metacognition), time management, and physical and 

social environmentò. It refers to self-generated 

thoughts, feelings, and behaviors that are concerned 

with the accomplishing goals (Zimmerman, 2000). 

Klassen (2010) identifies that the students 

who are successful in their academics regulate their 

achievement by setting goals, emphasizing on the 

challenging tasks, effectively managing their time 

and assignments and by using successful learning 
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strategies. Academic self-regulation calls for 

understanding of learning strategies, the competency 

to involve in these strategies, and the motivation to 

persevere with the strategies even during difficulties 

(Klassen, 2010). Zimmerman (2001) discusses that 

academic self-regulation is the process that is self-

directed. In this process the learner intends to 

transmit their cognitive skills into academic ones. 

Moreover it involves making the learners as 

ñmetacognitively, motivationally, and behaviorallyò 

self-active in the entire learning process. 

Dugan and Andrade (2011) have declared 

that there is so much research has been conducted but 

the area of the concept of academic self-regulation is 

not so much clear. They confirm this by quoting the 

works of other researchers like Boekaerts, de Koning, 

&Vedder (2006);  Boekaerts,  Pintrich,  &Zeidner,  

(2000);  Zimmerman  (2001) that somewhere 

academic self-regulation is considered as a skill, 

sometimes a will and sometimes as regulation of 

learning. 

There is a relationship exists between self-

regulated learning and high academic Achievement 

(Zimmerman &Martinez-Pons, 1992). 

Schunk (1993) has also viewed that those 

students who have the ability to self-regulate their 

learning are more successful in terms of their 

academic performance as compared to those who 

have low level of self-regulation. Butler and Winne 

(1995) express that ñself-regulated learners begin 

with a given task; evaluate the task and set goals 

according to the information from the evaluation; use 

strategies to meet the goal; monitor their progress 

toward the goal and evaluate the use of the strategy; 

and reinterpretation of the task takes place regarding 

information attained from internal and external 

feedbackò. 

There are some thrilling findings as 

described by Zimmerman (2001) regarding the nature 

and emergence of how students regulate themselves. 

Zimmerman (2002) has discussed that the by self-

regulating themselves the students can reimburse 

their learning differences. It is also helpful in 

explaining the academic self-regulation. Students can 

also express the organization and working of the 

process of self-regulation. Moreover they are also 

able to provide an expression of the ways that how 

they can guide themselves for learning.  

Cobb (2003) identifies that self -regulated 

learners tends to be confident, industrious creative 

towards the completion of their academic 

responsibilities and tasks. They are clear about to 

accomplish their goals what types of skills they have 

to be mastered and what is the right way to utilize 

these skills appropriately.  

Schutt (2009) has presented the ñthree-phase 

self-regulation modelò developed by Zimmerman. He 

predicts in this model that self-regulation is a cyclical 

process which involves three phases of learning 

process; the forethought phase, performance control 

and self-reflection. In the first phase the learner 

intends to set the goals and social adaptation. In 

second phase the learner tries to analyze his 

performance by evaluating the performance of other 

learners and also govern himself to approach learning 

and the third phase is concerned with the learnerôs 

self-evaluation and feedback.  

2. Purpose of the Study  
 

The general aim of the present study was to 

find out the secondary school studentsô self-

regulation in their academics which is Academic 

Self-Regulation in relation to their academic 

achievement. This study addressed the relationship 

between academic self-regulation behaviors of the 

secondary school students and their academic 

performance. 

 

3. Population and Sample 

 

 Population of the study was included all the 

secondary school students. By using convenient 

sampling technique 230 students were selected as 

sample of the study who were studying at 10
th
 grade 

in the local Public school. Due to some reasons 222 

students participated. Due to time constraints and 

summer vacations the sample is only delimited to 

female students.  

 

4. Instruments 

 

The instrument which was used to collect 

the data was Academic Self-regulation Questionnaire 

SRQ-A. This  questionnaire  concerns  the  reasons  

why  children  do  their  school  work, class work, 

answer to hard questions and do well in the schools. 

These are four basic questions that address total 32 

items in the questionnaire. This scale was developed 

for students in late elementary and middle school. 

The instrument measures four factors that are 

external regulation, introjected regulation, identified 

regulation and intrinsic motivation.  

It was translated into Urdu for sake of 

convenience in understanding. Translation was done 

by subject specialist in Urdu and English, the 

instrument was validated by taking expert opinion. 
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Reliability analysis was carried out to determine the 

value of Cronbach alpha. Its value was .849 which is 

highly reliable.   

 

5. Data collection  

 

Initially 230 questionnaires were distributed 

among students, however only 222 questionnaires 

were worth using, so only these were included for 

data analysis. The data gathered through the 

questionnaire was about academic self-regulation. In 

order to correlate this data with their academic 

achievement, the marks of students attained in the 

previous grades were used. Percentage of the scores 

was then correlated with the data. 

 

6. Data analysis  
 

Data was analyzed in order to find out 

relationship between academic self-regulation and 

academic achievement of students studying at 

secondary level. Pearson product correlation was 

used to find out relationship between both variables.  

 

Table 1.Relationship between academic 

achievement, self-regulation, and its sub-factors 

 

 

N r  Sig 

ASR and AA 222 .048 .474 

ER and AA 222 .093 .167 

IntR and AA 222 -.009 .899 

IdR and AA 222 .090 .181  

IM and AA 222 -.008 .903 

p> 0.05 

 

It is evident from the table that there was a 

positive but moderate correlation between academic 

self-regulation and academic achievement (r=.048, 

n=222, p<.05). It is also clear from the table that 

there is strong positive relationship between external 

regulation and academic achievement, sub-factor of 

academic self-regulation(r=.093, n=222, p<.05).  The 

table also shows that introjected regulation is 

negatively correlated with academic achievement (r=-

.009, n=222, p<.05).  The table also clarifies that 

there is positive relationship between identified 

regulation and academic achievement(r=.090, n=222, 

p<.05).  While the table also indicate weak negative 

relationship between intrinsic motivation and 

academic achievement (r=-.008, n=222, p<.05).  

 

7. Discussion and Conclusion  

 

Theresults indicatethat academic self-regulation is 

interconnected with academic achievement. Two sub 

factors (introjected regulation and intrinsic 

motivation) have negative weak relationship. Many 

factors can be the reason of this low relationship. e.g. 

inappropriate responses as respondents give socially 

acceptable answers.  

Additionally to this it is also evident from study that 

other both sub-factors (external regulation and 

identified regulation) of academic self-regulation 

have strong positive relationship with academic 

achievement. It is obvious, as many researches have 

proved that external or classroom environmental 

factors have positive impact on academic 

achievement of students. 

With the help of above mentioned results it can be 

concluded that academic self-regulation is associated 

moderately with academic achievement. The study 

was delimited to Lahore district only, so it is assumed 

that further studies can have better results with larger 

population and sample. Present study was focused 

only on examining relationship between academic 

self-regulation and academic achievement; results 

could be more helpful if further studies consider other 

factors as gender, age and class level.  
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Abstract 

 

The distance between history and literature has 

decreased thanks to the new philosophical evolutions 

on textual analysis and the increasing interest in 

historical studies towards the daily lives of previous 

generations. Especially the popular literature 

enables us to reach not only the infotmation on social 

life of these generations but also the soul of periods, 

mentalit®s, as Annales School of History emphasized 

on. One side of this soul is the resistance of folk 

against the authorities in different manners. In this 

paper, I will use the paralellism between carnivals 

and folk literature that was drawed by Mikhail 

Bakhtin in terms of the displacement of hierarchical 

structures. I will investigate the resistance points 

against the authorities of the regime, of the moral 

norms and of the elite culture in Ottoman major 

culture over Tēfl´ stories which were written in 18th, 

19th and 20th century anonymously. 

By the effect of Annales School of History and 

the increasing interest in ordinary life, historians have 

become more concerned about the mentalit®s, the 

soul of periods of a certain society rather than great 

wars, majors changes in economics and politics and 

huge transformations in the elitist social 

environments. This soul of periods is mostly searched 

from the autobiographies and first person singular 

narrations because of the special emphasis of New 

Historians on the ideas, emotions and life style of the 

individualized ordinary man. For the societies lack of 

the first person singular narrations, literature comes 

into play because of its character of involving 

detailed information about daily life. Also 

considering the modern philosophies on history 

which claim that every text is actually a kind of 

narration, the distance between history and literature 

decreases in this way. 

As one of these narrations, Tēfl´ Stories were 

written in the 18th, 19th and 20th centuries as nine 

fundamental stories and their versions. They take this 

name from a storyteller in the time of Murad the 4th 

whose name was Tēfl´ and who he is a secondary 

character in all of the stories. The writers of these  

 

 

 

 

stories are unknown and their styles of printing vary 

as litography, typeface and press, spreading three 

centuries.  

By avoiding from the long-standing discussions in 

Ottoman literature studies about the category of these 

stories I wil see Tēfl´Stories as a part of popular 

literature but will be using the term ópopularô in a 

more complex and complicated way rather than the 

common usage. Gilles Deleuze&Felix Guattari 

advocate that ópopular literatureô can not be thought 

without óminor literatureô: ñWhat is a marginal 

literature?ô and óWhat is a popular literature, a 

proletarian literature?ô The criteria are obviously 

difficult to establish if one doesnôt start with a more 

objective concept that of minor literature. Only the 

posssibility of setting up a minor practice of major 

language from within allows one to define popular 

literature, marginal literature, and so on. Only in this 

way can literature really become a collective machine 

of expression and really be able to treat and develop 

its contents.ò
5
  Minor literature doesnôt mean the 

production of people who are few in number but 

being on the margins of the major literature which is 

produced by the major culture. Therefore, everybody 

can be marginal with his/her one side as a woman, as 

a child, as a muslim, as a non-muslim, as a villager, 

so on and so forth. 

Although they are the production of Turkish-

Muslim culture, Tēfl´ Stories should be seen as a part 

of minor literature because of their marginality in the 

major literature with their usage of language, their 

realist narration about the current daily life, their 

plots different from the classical Turkish literature 

and their passive resistance against different 

authorities that can be seen as bits and pieces hidden 

among the stories. In this paper, I will investigate the 

different manners of resistance in and against the 

authorities such as the authority of the regime, the 

authority of morality and the authority of elite 

culture.  

                                                           
5
Gilles Deleuze&FelixGuattari, Kafka: Toward a Minor Literature, 

(London: University of Minnesota Press, 2003). p.18-19. 
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Relationship with the Authority of the Regime 

 

Almost all of the stories that we have a chance to 

read
6
, nine fundamental stories and their versions, 

start with the compliments towards Murad the 4th 

and his time. The language in these parts is redundant 

to give a feeling of seriousness and ostentation such 

as:  

ñKēssa-guyan(-i hikmet-)ĸinas, raviyan-ē fazilet-

iktibas ĸºyle rivayet ve bu y¿zden hikayet ederler ki 

sultan-ē selatin-i cihan ve hakan-i havakin-i zaman, 

cennetmekan, firdevs-aĸiyan Gazi Sultan Murad Han 

óalyh-ir -rahmet ve-l-gufran hazretlerinin zaman-i 

evaôilinde...ò(p.167)
7
 

However, these beginning parts become 

contradictory with the rest of the story in which the 

Sultan himself is a character of the stories. He 

disguises as an ordinary man and gets into the crowd 

mostly to amuse himself. In this point, we should 

remember the Mikhail Bakhtin who sees a 

paralellism between medieval carnivals and folk 

literature. Change of clothes and roles in carnivals 

make the hierarchical structures disappear as a 

common case in most of the folk stories. Bakhtin 

explains it as such:ñThe suspension of all hierarchical 

precedence during carnival time was of particular 

significance. Rank was especially evident during 

official feasts; everyone was expected to appear in 

the full regalia of his calling, rank, and merits and to 

take the place corresponding to his position. It was a 

consecration of the inequality. On the contrary, all 

were considered equal during carnival...People were, 

so to speak, reborn for new, purely human relations. 

These truly human relations were not only a fruit of 

imagination or abstract thought; they were 

experienced. The utopian ideal and the realistic 

merged in this carnival experience, unique of its 

kind.ò
8

 So, the Sultan gets in contact with the 

common society and reborns for a new, purely 

relations. In this relationships, when his authority 

which occurs after his identity comes into sight and 

the ultimate decision were given by him, even at this 

                                                           
6From the transcriptions of David Selim Sayers, Tēfl´ Hikayeleri, 
(Istanbul: Istanbul Bilgi ¦niversitesi Yayēnlarē, 2013). The 

quatations from this book will be given with page numbers. 
7 ñWise and honorable enunciators rumor and because of that they 
tell stories about the time of the sultan of the world and the 

emporer of the time, deserver of the sixth stratum of the heaven, 

Ghazi Sultan Murad Khan, the posessor of mercy and forgiver, his 
nibs...ò 
8 Mikhail Bakhtin, Rabelais and His World, (Bloomington: Indiana 

University Press, 1984), p.10 

time his absolute power can be broken by ordinary 

people and they say: 

ñAya sultan-ē zaman Murad Han, uyur musun, 

Allah, bize inayet eyle, bu zalim ne Maltaôda ve ne 

sair yerde, bu kafirenin hapsinde kanarada koyun 

gibi birer birer gºz¿m¿z ºn¿nde katlederler, aman ya 

Rabbi, iĸimiz sana kaldē, acaba yine kangimizi 

ºld¿recek kafireô deyip feryatlar ve figanlar 

eylediler.ò(p.219)
9
 

In this way, the reader can think the Sultan who is 

the foundation of visible authority of Ottoman 

dynasty as one of themselves and gets a chance to 

criticize his affairs. On the other hand, Murad the 4th 

is known by both for restoring the authority of the 

state and for the brutality of his methods. Therefore, 

such an image of Murad the 4th both makes the 

stories more enjoyable and saves the writer from 

being punished by the present administrators because 

of the criticisms towards the Sultan. 

 

The Relationship with the Authority of Morality  

 

To detect the resistance in/against the authority of 

moral norms is much more harder than the visible 

authority of the regime. The first difficulty is caused 

by the different perceptions through morality today 

and in the time that the stories were written. A 

modern scholar can easily fall into the trap of 

interpreting the actions of characters with the norms 

that are valid for today. Being aware of this danger, 

we should look at the resistance in/against the 

authority of moral norms within the context of stories 

itself by close reading. 

For example, homosexuality as a phenomenon 

that is perceived as a danger to familial and social 

morality in the modern times,  is being told in its 

natural way. Including the Sultan, the people who 

have different choices of sexuality are welcomed by 

the society. Whereas, the óillegalô relationship 

between men and women which comes into the sight 

in the courts are seen as a violation of rule and 

prevented from the city police.    

These courts which are gathered in the houses 

with young boys and concubines become the 

spectacle for carnivalesque soul. All of the bodily 

pleasures play an important role in these courts such 

as eating and drinking. The detailed description of the 

tables does not just show the enjoyment of characters 

                                                           
9 ñHey! The sultan of the time, Murad Khan, are you sleeping? My 

God, forgive us, this cruel is not in Malta or another place but in 
front of the our eyes, they kill them as sheeps day by day, oh my 

God, this infidel woman kill who for this time?They said that and 

began to cry.ò 
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but also transmits the pleasure to the reader. For 

example, in the story of Tayyarz©de, fourty six kinds 

of food are listed from salads to wines, different fish 

types to meat dishes and fruits. Also, coffee, water 

pipe, tobacco and herbal drugs are musts for showing 

the hospitality of the house owner.  

All manners of sexuality are common in these 

courts although Islam prohibits homosexuality and 

illegal heterosexual relationships. As another side of 

bodily pleasure, the scenes related to sexuality is 

described in all of their details. Especially the story of 

ñFamous Tēfl´ Efendi and Kanlē Bektaĸò is unique in 

this sense which is very obscene for a modern reader: 

ñTēfl´ efendi de bir fasēl edip, avrattēr, keyif 

oldukta, ókalk beni s.kô diye ibram eyledi. Hemen Tēfl´ 

de nôeylesin, elinden ne gelir, d¿han ubuĵun elinden 

bērakēp, avrat da ukurun ºz¿p bacaklarēn kaldērēp 

yattē. Tēfl´ de aygēr y.ragēn k¿ĸat edip butu arasēna 

kaptē koyverdi, s¿r¿ĸ m¿r¿ĸ derken yerleĸtire 

kodu...¢¿n ki ayaklarē kaldērēp yerleĸtirmiĸti, ¿n ki 

avrattēr gºrd¿ ki alet kalēnca ve uzunca, hayli tamam, 

gºnl¿nce, beĵendi.ò(p.174)
10

 

Mikhail Bakhtin explains this existence of bodily 

pleasures in the folk literature with the term 

ódegradationô. For him, ñdegradationô is the lowering 

of all that is high, spiritual, ideal, abstract; it is a 

transfer to the material level, to the sphere of earth 

and body in their indissoluble unity.ò(p.20-21) 

However, for the folk literature in medieval Europe, 

there is a sharper division between religion and 

bodily pleasures. For example, in Decameron stories, 

although bodily pleasures are praised, people still 

have to choose one of them, whereas in Tēfl´stories 

we face with the characters who make love 

illegitimately, then perform his ablution and morning 

prayer. Religious instutitions and worship have still 

importance in peopleôs lives but they donôt see a 

contradiction between being religious and savoring 

the wordly pleasures. Therefore, the character of Tēfl´ 

Stories isnôt in a double-bind situation like the 

European medieval character. This placeshim/her in a 

more powerfulposition to transform and reaffirm the 

religious and moral norms which is the best way of 

resistance. Effective resistance in/against the major 

culture becomes possible not by separation or 

conservation but by reaffirmation of the existing 

culture with a different manner.  

 

                                                           
10ñAfter Tēfl´ Efendi enjoyed a little, the woman said óget up and 

f.ck meô. What can Tēfl´ do? He left the water pipe and the woman 
get undressed and laid down by raising her legs. Tēfl´ put his penis 

between her hinds and started to rubhimself. When the woman saw 

his penis is thick and long, she liked it.ò 

Relationship with the Authority of Elite Culture  

 

We saw the attitudes of Tēfl´ Stories towards the 

regime and morality which are involved in an 

interaction with elite culture. By elite culture, I do not 

intend the culture of elite but rather as a major culture 

that is composed by various agents but still has a 

domination over the ones who position on the 

margins of itself. Which makes Tēfl´ stories as a part 

of minor literature is its popularity but also its 

marginal position in the major dominant culture.  

In this culture, there is almost no place for prose 

first of all. Turkish-Muslim Classical Literature was 

based on poetry and prose shows itself in more 

functional narrations such as tezkires(collection of 

biographies), religion and mysticisim books, 

chronicles or letters. Old Turkish Literature studies 

still depend on the poetry or ostentatious prose today 

and the stories who has relatively simple language, 

current realism and worldly issues are ignored, 

therefore, the grey areas between Classical Turkish 

Literature and Folk Literature are being sacrificing 

for the addiction of categorization. For example, Tēfl´ 

is the person who was one of the nearest guy to the 

Sultan in the palace so he was in the center of elite 

literature but despite we do not know the writers of 

Tēfl´stories, it is certainly known that Tēfl´ was telling 

stories like Tēfl´ stories. The mutual nourishment 

between classical and popular Ottoman literature 

should be marked as such before going through the 

points of resistance. 

However, the interaction doesnôt mean the 

lackness of domination of the elite culture, but each 

kind of power in Foucaldian sense creates its own 

resisters. In Tēfl´Stories, this power-resistance 

relationship is in progress with the language first of 

all. While the dominant culture despises its margins, 

the frivolity of the popular literature uses humor 

against the seriousness of major literature. The 

abusive language that involves slang and swear is 

used for the purpose of humor that gives pleasure 

reversely for this time:  

ñSess-i Ķskender bir fertute, kazan kulbu kaĸ, 

rastēklē ilingir y¿z¿ĵ¿ s¿rmeli gºzl¿, mor patlēcan 

ekme burun, su duvarē ĸuhi ehre, maymun gºt¿ 

kērmēzē yanaklar, katēr tērnaĵē aĵēz, sēĵēr bºbreĵi 

dudaklar, atēm atēm at benekleri, p¿sk¿rme ben, 

karnabahar koanē gerdan, sēĵēr iĸkembesi gibi 

memeler...ò(p.213)
11

 

                                                           
11 ñA looney from the time of Alexander, eye brows like handle of 
a pot, her eyeliner is like a ring of locksmith, nose like a purple 

aubergine, her face is like a water wall, her red cheeks are like the 

back of a monkey, her mouth is like a hinny nail, her lips are like 
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Not just with the usage of simple and abusive 

language but also with the fundamental phenomenons 

of classical literature is being played such as the 

phenomenon of óloveô.The beloved  in the classical 

literature has an idealized beauty and it is inaccesible 

because of its affections and cruelty. Besides that, the 

beloved in Tēfl´ Stories is both romantically and 

physically desired. It is mostly a young boy or 

concubine who is not hard to be reached physically 

and illegitimate sexuality is approvable with this 

beloved. Against the seriousness and sublimity of 

love relationship or anti-relationship more precisely 

in elite literature, Tēfl´stories which can be seen as a 

part of folk literature in this sense offer an 

understanding of love which is more bodily and 

physically by the degradation process. 

In the end of my paper, I should remark that these 

manners of resistance I talked:  the resistance against 

the authority of the regime, authority of moral norms 

and elite culture are more convenient for the old 

litography and typeface printings rather than the 

newe ones who resembles the literature of major 

culture step by step. David Selim Sayers explains it 

by the the natural development of a genre, but I 

prefer to think this transformation as related with the 

weakining of the Ottoman elite culture in 20th 

century. Therefore the unnecessity of resistance 

makes these stories to loose its features. I hope 

looking at the popular literatures in past cultures 

through the glasses of power and resistance 

relationship will open the way of new estimations 

and interpretations about the soul of previous 

generations. 
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Abstract 

 

My research examines the difficulties involved in 

describing, interpreting, and researching Indian 

erotic art on temples. The artworks I consider were 

created on many reasons. There are therefore no 

specific reasons for its sensual rather than sensuous 

art, no ancient archived documents, available to 

assist art historians in their efforts to make sense of 

them. There are only accounts and interpretations, 

frequently highly differentiated in outlook, offered 

much later. The approaches commonly adopted in 

these explanations, which will be summarised, are 

also often too focused on predetermined questions 

relating to subjects such as sensuous representation 

and style on temples, or are too directed towards 

expressing purely visual qualities in the works under 

consideration. They are therefore not capable of 

providing adequate interpretations of the sensuous 

art of India on temples such as those at 

Khajuraho(Madhya Pradesh). This research will 

therefore seek to develop a form of art and 

architectural historical writing which is less coloured 

by present-day values and practices and which can 

consequently demonstrate greater fidelity towards 

these artworks. The terminology of traditional erotic 

art historical discourse is simply not up to the task of 

describing the qualities of sensuous art or standing 

stones. The research will also analyse the importance 

played by senses such as hearing and touch in the 

original physical appreciation and experience of 

these works. Question that my research explores 

include relationship of nature and architecture in 

comparison to that of nature and art. As part of my 

research it will focus on the origins of architectural 

form, and on the changing allegorical 

representations of architecture and the arts. 

 

1.  Introduction  

 

If spiritual wisdom, as Indians proclaim, is the 

sagesô gift to the world, then the Khajuraho temple 

complex must be the core of Indiaôs spiritual 

heritage. But not a single scholar, researcher, or 

author that I have discovered so far has ever tried to 

see these temples through the eyes of the masters 

who created them. Although much progress has been 

made in understanding the architecture of the Hindu 

temple, it would, I believe, be fair to say that the 

appreciation of the temple sculpture has lagged 

behind. Many art historians of South Asia have deep 

knowledge of sculptural forms and styles, but do not 

set out in detail the basis for their judgments. Then 

again, although erotic sculpture as a field from the 

point of view of art history in general is 

unquestionably dominated by Indian models, the 

achievements of Indian sculpture here have certainly 

not been subjected to sustained analysis. This paper is 

an attempt to discuss the erotic sculpture of 

Khajur©ho in terms that are somewhat parallel to the 

type of study which is the norm in Western art 

history. 

What I have learned from the scriptures and 

experienced at the feet of adepts has filled my heart 

with the conviction that Khajuraho is the place where 

sacred and mundane merge and the wall between 

sensuality and spiritual ecstasy vanish. This is the 

meeting ground between human and divine. Here the 

yogis discovered the purpose and meaning of life and 

mastered the art of transforming the primitive urges 

for food, sex, sleep, and self-preservation into 

spiritual means. They used this sacred site as a 

laboratory for understanding the dynamics of natureôs 

opposing forcesðmasculine and feminine, lunar and 

solar, active and passiveðand used that knowledge 

to master the art of joyful living. And here they 

guided their followers to build temples that seekers 

could use as a map for discovering the numberless 

shrines within themselves. 

 

2. Kandariya Mahadev Temple, Khajuraho, 1030 

A.D. 

 

Kandariya  Mahadev temple at Khajuraho sets the 

benchmark of Hindu art in India. This temple was 

constructed in the middle of 11th century when 

Hindutemples had attained the highest point of 

matured design. During the period, all kinds of Hindu 

mailto:Shree4uaindri@gmail.com
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art including sculpture, music and dance, were 

intermingled in temple designs [1]. Kandariya 

Mahadev temple has height about 31 m. It is elevated 

above a lofty plinth which makes the temple structure 

sanctity and monumental. The structure is 30.5 m 

long and 20 m wide, faced to the east to welcome the 

ýrst rays of sun. The whole structure consists of four 

major parts- 

1. Grbhagriha, i.e., sanctuary where the main 

deity has been kept. 

2. Pradakshina path, i.e., circumambulatory path 

having three sidesô balcony bringing ventilation and    

light to the interior. 

3. Mandapa, i.e., columned assembly hall having 

two sides balcony. 

4. Artha mandapa, i.e., entrance porch.  

Kandariya Mahadev temple stands out from other 

temples of the region due to its grand scale with 

elaborated building design as a whole and 

ornamentation. The well-controlled zigzag plan of the 

temple creates the vertical visual rhythm, accentuated 

in the elevation through its sharp recessions and 

projections, whereas the horizontal friezes on the 

elevation create the horizontal rhythmic growth 

upward. The most distinctive part of the temple is its 

lofty curved towers above the sanctuary. It is known 

as shikhara. Shikhara is crowned by an amalaka, a 

ribbed circular motif, and a pot ýnial, known as the 

kalasha, a sacred pot in which the most precious 

elixir amrita had been kept. Here in the shikhara, the 

amalgamation of the form of lotus blossom and that 

of mountain has been frozen into the form of multiple 

recursive archetypes. Replicas of the towers are the 

most distinctive character in the Kandariya Mahadev 

temple. Like exterior, interior of the Kandariya 

Mahadev temple is elaborated with ornamentation. At 

exterior it has more than 646 numbers of ýgures 

whereas 226 numbers of ýgures were sculpted in 

interior. There is no boundary between interior and 

exterior in terms of ornamentation and detailing. 

 

2.1. Details 

 

The abundance of details in the temple of 

Kandariya Mahadev not only makes the temple 

highly fractal in terms of roughness, but also displays 

the theme of godly beings who are the important 

characters in Hindu cosmology and philosophy. 

Numbers of ýgures displaying sexual gestures on the 

temple fabrics symbolizes the creation. In other 

words, the smallest details of the temple carry the 

concept of creation. Naked eyes go to the tiniest 

details up to some level, but the story or the images 

of the gods makes a passage of spiritual journey for 

the óthird eyeô (power of imagination) to perceive 

further to the eternity. Though geometrically the 

details are not the exact repetitions of its parent body 

of the temple, but it repeats the same concept/ theme 

of the body.  

Tiniest ýgures give the impression of paramanu 

(atom), the smallest time unit, the consciousness 

which acts as the microcosm of the largest time unit, 

cosmos. Like the exterior, the interior of Kandariya 

Mahadev temple is also full of ýguristic and þoral 

details in which ýguristic details protects the 

sanctuary from demons and þoral details depicts the 

cosmic events. On the ceiling of this temple, the 

þoral pattern of panels is most noteworthy for 

depicting the cosmos where, again, fractal takes the 

main role for depiction. Here the combination of 

some ceiling panels makes the pattern such a way 

that it seems the þowers are blossomed from buds 

recursively. From each bud four petals are bloomed 

then from four petals eight petals are generated and 

again from this eight petal þower a 12 petal bloom is 

born. Here the bloom depicts the creation of universe 

from the lotus bud sprouting from the navel of 

Vishnu. Each bloom from a single bud is stratiýed by 

making the level difference. These differences of 

levels and concentric þoral patterns make a passage 

for the spiritual journey to the unitness of inýnity and 

thus help the man to practice for getting the ultimate 

liberation. 

 Hindu temple is not the abode of God but the 

form of God and since it was strictly suggested to be 

the microcosm of cosmos, all Hindu temples have the 

common basic characteristics along with some unique 

features. These unique features of Hindu temples, 

exhibited fractal properties and complex form, act as 

the signature of Hindu art and architecture. This 

paper has presented Kandariya Mahadev temple at 

Khajuraho as the icon of Hindu temples. 

 Modern architecture lacks fractalness and 

complexity, and carries the óósimple and brute forms.ô 

ô But Jencks believes that there has been a óparadigm 

shiftô in the contemporary architecture. According to 

him óófractals, wave forms and the structure of the 

cosmos will be resonated with the new buildingsôô 

which indicates the replication of Hindu temples but 

in a different way. 

 

3. Expression in the erotic sculpture  

 

A celebrated art historian and painter who comes 

close to what SONTAG was getting at might be 

Ratan PARIMOO(1994) and (2000)[14], who, 
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though he does pay more than lip-service to the 

importance of authoritative texts, certainly is deeply 

concerned with the form and practice of sculpture. In 

his paper, óKhajuraho: the Chan-della sculptorôs 

paradise. Is there a Chandella style of Medieval 

Indian sculpture? Its sources and characteristicsô, first 

published in Perspectives on Khajuraho, and then 

revised in his Studies in Indian Sculpture, PARIMOO 

(2000: 252)[15] stresses his concern with sculptural 

values, with the rendering of the undulation of the 

spine, óof the sensuality é of the soft feminine 

fleshô. And he declares that the achievement of the 

Indian sculptor is ónot ñto be put under the carpetò; 

ópreferenceô should not be given óto the very weighty 

philosophising on the particular groups of coitus 

sculptures.ô Here he no doubt refers to readings such 

as those of Desai, Rabe, and White, who all refer to 

the Silpa-prak©sa, a text ódiscoveredô by Pandit Rath 

Sharma, forger of several other texts. 

PARIMOO (2000: 348), I believe, is 

exemplifying what SONTAG [16] was calling 

for when he says Khajur©ho óis a paradise conjured 

up by the sculptor; it is his paradise, it is also the 

paradise for the aesthetic participant.ô His passionate 

concern to de-scribe the effects of the sculptorôs 

chisel is, I suggest, an instance of the óerotics of art.ô 

PARIMOO (2000: 348) said, óNever has a sculptural 

tradition handled 

human body with such obsessiveness and complexity 

as the sculptors of Khajur©hoô andóThe Chandella 

sculptors were truly the worshippers of the female 

body, as if they too were made intoxicated by the 

arrows of the K©madeva.ô 

Particularly significant for the purposes of this 

paper is a remark of PARIMOO (2000: 355) 

distinguishing between the sculpture of the Lakġmana 

and that of the Kandariy©: óThe warm smile and 

sparkling eyes of the faces from Laksmana temple are 

replaced by a blank expression in the faces of the 

Kandariya Mahadeva.ô 

I now propose to look at the erotic sculpture of 

Khajur©ho in the manner that SONTAG 

calls for. In the attempt to win back from the 

textualists a degree of priority for the artist, one is on 

particularly firm ground in the case of erotic art, since 

no one has yet found a rulebook for it. Not only does 

the investigation of the facial expression of the erotic 

sculpture form a narrowly focussed set among the 

many hundreds of sculptured anthropomorphic forms 

at Khajur©ho, it is preeminently in erotic sculpture 

that people are shown interacting. The Khajur©ho 

sculptures look out-wards, over and above the 

worshipper; the great majority are individual figures, 

isolated in their own space, however close to their 

neighbours. This massed isolation is one of the most 

remarkable features of the Khajur©ho temples, 

especially in the way that the gods for the most part 

are not framed in shrines, but rub shoulders, so to 

speak, with apsarases and vy©las. The vy©las set off 

the beauty of the apsarases.It is also the case, I think, 

that the gods set off the power of the apsarases. The 

apsarases are on an equal footing with the gods, on a 

one to one basis, and further-more, because they 

occupy equal space and the gods have crowns, the 

apsarases are actually taller in themselves than the 

gods. 

When Khajur©ho first became known in the 

modern world, through the photographs of Raymond 

Burnier, Dolly Saher and others, the famous erotic 

sculptures seemed to represent simply the intense 

union of the human couple, a union easily transposed 

to the universal and the individual self. 

 

4. Nature and Art  

 

The sculpture of Khajur©ho is most famous for its 

representation of the gaze of lovers, of the longing 

looks of lovers. We find this even in small-scale 

lovers, in unemphatic parts of the temples; though not 

invariably ðclose together on the upper frieze on the 

jangha of the Visvan©tha. What is often noticeable is 

that in couples the woman looks at the man, but the 

man looks away from the woman. 

 Here at this level of life Kama Deva, the god of 

desire, follows us vigilantly. The Creator has 

assigned our minds as Kama Devaôs abode, and we 

never know when and how he will shoot his arrows. 

That is why, while partaking of the celebration of 

life, we become so distracted, disoriented, and 

entangled that we forget the higher purpose and 

meaning of life. During the spring of life, celestial 

nymphs descend from heaven and make our body, 

mind, and heart their play- ground. Kama Deva 

shoots his arrows and we become his victims 

joyfully. When we realize that we have become the 

victims of sense pleasure, some of us impose 

restraints on ourselves and suffer from suppression. 

Some of us carelessly flow with the current and are 

swept away by indulgence. The rare ones among us 

enjoy all the pleasures of the world without drowning 

in them, for they remain ever- aware of the higher 

purpose and meaning of life. How beautifully this 

state of life is depicted on these walls! Looking 

through the eyes of those who created these temples, 

it is clear that this second row of images is a dynamic 

depiction of the energies that preside over both love 
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and lust, granting either spiritual freedom and 

fulfillment or sensual slavery and frustration. Where 

else in the world can you see a portrayal of divine 

love imbued with purity and devotion side by side 

with images of unbridled lasciviousness?  

At this level of our evolution we know that the 

force of divine protection is watching over us. Why 

worry or be anxious? We also know that our personal 

desires and ambitions are a reflection of the divine 

will, and we know that all of our actions, no matter 

how worldly some may seem, are leading us toward 

inner freedom and fulfillment. This realization helps 

us live in the world and yet remain above it. Here the 

distinction between worldly duties and spiritual 

practices vanishes. In every situation and cir- 

cumstance of life the upward movement of the soul 

continues. Propelled by inner joy, it travels upward. 

The journey beyond this point is represented by the 

higher parts of the temple, where the designs become 

increasingly abstractðno personification, no 

nomenclature. Here we realize how childish it is to 

think of the divine being as a Hindu god, a Greek 

god, a Christian god. Seeing the whole structure 

coming to a point and dissolving into illimitable 

space, realization dawns: divinity is nameless, 

formless. It is of its own kind and cannot be 

described through example, simile, or metaphor. It 

can only be experienced. The summit is the 

experience of life in its fullness, and this experience 

gives us the freedom to explore ever-new dimensions 

of reality. There is a joyous thrill in encountering the 

limitless beauty and glory of the infinite. The wisdom 

intrinsic to the soul spontaneously inpires us to use 

all worldly resources as a tool to understand the 

subtle functioning of the reality within. 

How many of us really know about the great 

temple of our body? Is it merely a genetic extension 

of our parents? Is it just a locus for experiencing 

pleasure and pain? Is it simply a vehicle for 

transporting us from the delivery room to the funeral 

home? Is it the abode of a conscious being that is 

busy exploring the vast sensory world? Is it simply a 

vehicle for the mind? Or is it the meeting ground for 

the individual soul and universal consciousness? 
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Abstract 

 

The Apsarus example creates significant contrast 

in relation with another Classical centre of the 

eastern Black Sea area, Pichvnari, where local 

population and the Greek colonists used to be in 

close contacts. Generally, the Romans ñcoldheartedò 

attitude with the locals can be observed in other 

frontier regions of the Empire as well.  

Naturally, this peculiarity had various reasons. 

However, we think it important to emphasize the 

specificity of the Roman state itself and its culture. 

Unlike Greek civilization, it is more militant, oriented 

on strategic goals. 

In the long run, the fragility of the Roman impact 

became clear after the crisis of the third century AD. 

As elsewhere in the Black Sea area, the coastal 

fortification system came to nothing and ceased to 

function: it had proved to be ill-adapted to local 

circumstances. New fortified settlements were built 

inland. The same process is observed at the end of 

Roman and Byzantine domination, when the coastal 

strategic points were replaced by internal fortified or 

ecclesiastical centres. 

Generally, in the eastern Black Sea area 

undeveloped Classical enclaves were mostly oriented 

towards the outside world and could not withstand 

serious challenges that weakened protection and help 

from the parent state. 

 

In spite of the Caucasus was routed by the Roman 

commander Pompey already in 65 BC, only after 

Nero who stimulated concentration of Roman 

military forces in the East, a special, so-called óPontic 

Limesô or Caucasus or Pontus-Caucasian frontier was 

formed in order to serve the purpose of reinforcement 

of Roman positions in the Southern Caucasus and to 

take the region of Northern Caucasus under good 

control as well [4: 39-44, 152ff]. This was followed 

by the establishment of strong military bases: 

Trapezus, Hyssiporto, Apsarus, Phasis, Sebastopolis 

and Pityus [figs 1, 4; [11: 11-34]. 

Owing to its favorable location the fort of 

Apsarus and its surroundings [figs 2-3] are of  

 

 

 

 

 

particular interest in the study of the relations 

between Roman and Georgian worlds. The 

archaeological evidence finds from the field 

excavations conducted for years give valuable 

information on the main results caused by the Roman 

presence within as well as outside the fort, especially 

on the ways and forms of acculturation. One of the 

main objectives of the expedition was to study the 

attitude of the local population, who earlier had 

adopted Greek and Persian novelties, towards the 

Roman garrison. That is the reason why we tried to 

determine more precisely the volume of settlement in 

Apsarus, its architecture, building types, construction 

material and location. The determination of the initial 

borders of the local population settlement was of 

great importance as well in order to study the further 

changes of the Roman occupation. Our sphere of 

interest also included the comparative study of the 

surrounding settlement with the Roman buildings 

which might enable us to distinguish common and 

distinctive elements in architecture and process of 

reconstruction. At the same time the research of 

Roman pottery, glass, metal ware and their 

imitations, coins, etc. was simultaneously conducted 

in order to determine the degree of acculturation in 

the south-eastern Black Sea coast and hinterland, 

lower part of the Chorokhi river and the 

Adjaristsqhali gorge with its tributaries. We think it 

of great importance as well to find out whether the 

Roman political power was spread outside Apsarus 

and whether it conducted the cultural ñannexationò of 

the region; whether the fields of social life, 

governance and infrastructure were retained or not; 

whether their modification or abolition took place; 

was the local population against new relations or on 

the contrary, etc. 

According to the remains excavated on the 

ancient site territory and in or outside the fort it 

becomes possible to trace the pre-Roman and Roman 

period changes in the sphere of architecture. 

According to the remains of the buildings 

excavated outside the wall in the south-western part, 

to the left of the central entrance to the fort, nearby 

territory to the Tower 4 and on the territory of the 
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ancient settlement site it becomes clear that the most 

part of the buildings of the local population before 

the Romans are wooden with a gable roof. For the 

foundation the construction level was prepared in 

advance, with a layer of middle-sized or bigger 

stones. In some places one row is preserved. There 

are cases where two rows of rather big stones are 

preserved. Often the smooth-surface samples are used 

as facing lateral stones. The inner space between 

them is filled with the mixture of comparatively 

smaller stones and mud. The maximum height of 

such type of foundations reaches 40-50cm while the 

width is 70-80cm on average. The bases assigned for 

the wooden posts are proportionally set along the full 

length of the foundation structure. Their size is 

average 52X46cm. Circular hollows are made in the 

central part the depth of which is 5-7cm. The number 

of charred mass as well as iron and scarcely bronze 

nails indicates that the side walls of the buildings 

were nailed while the inner space is filled with the 

mixture of comparatively smaller stones and mud. As 

for the main walls inner and outer surface, it is 

covered with plaster. The gable roofs must have been 

covered with solen tiles. They are numerously found 

in the fallen mass. However, one or two samples of 

grooved tile fragments are also found. 

As for the floor, it is also made in quite an 

interesting way. The base is assembled with 15-

20cm-wide sand layer while the surface is covered 

with 5-7cm-deep clay layer. On the floor level the 

cases of covering the walking path with the fragments 

of tiles, bricks or other ceramic ware can be 

observed. 

The Romans cease all types of constructions on 

the outer territory of the fort during the consequent 

epochs. However, they continue new construction 

activities inside the fort after smoothing the surface 

and preparing construction level. Hence, we can 

simultaneously observe the architecture of pre-as well 

as post-Roman periods on the same territory, those 

similarities and differences which were brought and 

established by the Romans. The traditional Roman 

architecture in and outside the fort territory utilizes 

the architectural elements fit for the local geo-

climatic conditions. However, the reverse cases are 

also observed. The local population also adopts some 

of the novelties which are mainly connected with 

arrangements of interior, floor or yards of the 

buildings. 

Generally, the Roman construction craft is totally 

different from the local one. It is especially well 

observed in praetorium, barrack [fig. 5], watch post, 

water-pipe and draining systems [fig. 6], baths or 

other remains. Buildings constructed by the Romans 

are larger and monumental. They are characterized 

with rather wide (1.1-1.20m) and deep-rooted 

foundations. They are erected with bigger stones. 

Some of them are 1.5m long. The stone layer over 

them is plastered with clay solution. 

Compared to the walls the quads are indented in 

20cm. Three or sometimes four layers of stone rows 

are preserved on the plinth. Smooth-surface samples 

are selected for the side stones. The inner space 

between them is filled with the mixture of 

comparatively smaller stones and mud. In later 

buildings we observe the cases of utilizing the 

hydraulic solution. The maximum height of the 

preserved walls is 1.35-1.40m and the width is 0.90-

0.95m. The main parts of the walls are traditionally 

of wooden material in both local and Roman 

buildings. The inner space of the walls assigned for 

garrisons is empty or partially nailed. As for the 

contemporary local buildings inner spaces they are 

again filled with the mixture of small, standard-sized 

stones and mud. It is well-shown by the remains of 

the later period (3
rd
 century AD) buildings on the 

ancient settlement site. However, in the barrack 

construction there can be observed such cases when 

the outer part is faced or covered with plaster or 

hydraulic solution [13: 28-29]. As for the local 

population, it again uses plaster for inner as well as 

outer walls and especially for filling the empty spaces 

between the logs. As the excavations show, they 

begin using hydraulic solution after the Roman 

influence. In both cases the buildings are with gable 

roofs. solen tiles are mostly met as roofing material. 

However, in later periods, the cases of using grooved 

tiles increase both in local and Roman constructions. 

Stone bases preserved in situ might indicate that 

some of the buildings must have had a pillared hall, 

e.g. the building designated as the barrack used to 

have a galley along the whole length to the east. 

Within the building there are kitchen and dining 

rooms, grooved-tile collectors, heating systems; 

sometimes the partition walls are built with solen 

tiles, etc. The floors are made with hydraulic 

solution, flagging, ceramic slabs or bricks [13: 

10,28,32,33]. The excavated materials show that the 

local population already adopted the techniques of 

floor flagging or hydraulic solution. The old 

traditional forms of putting 5-10cm-thick clay over 

the sand or stone mass are also frequently met. 

Among the already studied buildings in Apsarus 

the best examples of the Roman construction craft are 

the remains of a monumental building found in front 

of the southern gate. It is considered as the barracks 
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[fig. 5]. It represents a building built with the 

orthostatic technique. Similar buildings have been 

found in Nikonion [20: 219], in the village of 

Dobroe, Crimea peninsula [23: 158], Chersonesos [2: 

83; 3: 171], Kharaks [8], etc. They are found in the 

north-western Black sea coast as well, e.g. in Tyra. 

Here the part of the fallen roof is observed. The walls 

consist of the foundation-plinth and are built with 

clay solution. Like Apsarus, bigger stone slabs are 

used for the foundation. It is built with complex 

orthostatic technique. The barrack functioned till mid 

3
rd
 century AD [19: 109-119]. There can be brought 

other similarities as well but one thing is clear: from 

the beginning of the 2
nd

 century AD most buildings 

within the Apsarus fort are constructed with the style 

characterized to the Roman fortifications, though 

they also used some of the elements traditionally 

established in the local settlers which proved useful 

for the Romans as well.  

Water-pipe and draining systems of the Roman 

period are completely different and built with 

international standards [fig. 6]. They are placed in the 

general planning of the fort construction. A spring of 

thick debit in the northern part was used as a drinking 

water. First of all a large pool was built the facade of 

which is faced with featured stones while the inner 

space is plastered. There is no other water reservoir 

of this period found in Georgia. From the main 

building three pipes were built which entered the 

territory of the southern gate of the fort. The inner as 

well as outer territory of the fort seems to have been 

ramified with water pipes. It also should be noted that 

the water supply systems have been preserved in their 

original state [fig. 6]. In this sense it has no analogy. 

In general, the Apsarus water supply systems 

correspond to the ones of a number of powerful 

centers of the Classical times [13: 38-40]. The 

remains of the contemporary water supply systems 

have been excavated in the north and west Black sea 

areas: Olbia, Chersonesos, Kharaks, Panticapaion, 

Mirmekion, Nova, Potaissa, etc. as well [15: 129; 16: 

42-43, fig. 11.1-2; 17: 131; 5: 254; 6; 10: 68, fig. 68; 

22: fig. 2]. It should also be noted that the Romans 

used artesian wells like the local population. 

The Romans had arranged the draining systems 

on international levels as early as 2
nd

-3
rd
 centuries 

AD. In this respect particularly interesting data were 

accumulated on the territories of the southern gate 

and the baths. The remains of rectangular collector 

built with stone slabs have also been determined [fig. 

6]. They are made of specially cut white-yellowish 

stones. This standard slabs may not represent any 

local types of stones. The walls of the collector are 

also built with elaborated stones while at the bottom 

wooden slabs are laid. The width of the canal is 

32cm, height: 45cm. The system similar to sewerage 

is stated in Pityous (Bichvinta/Pitsunda) which is a 

century later than Apsarus systems [26: 151, 155-

157]. The sewerage system in the Acropolis of 

Athens is roofed with square slabs like Apsarus [9: 

pl. 71]. As for the sewerage systems of the 

contemporary local settlement, they are of 

comparatively simpler arrangement. They seem to be 

characterized with two rows of bigger stones. The 

distance between them is 35-40cm. The bottom and 

sides are plastered with mud. It cannot be excluded 

that it was covered with stones from above. It is still 

unknown if the Roman technique of sewerage 

systems was adopted by the local population due to 

the lack of proper material finds. 

In the study of the local population relationships 

with the Romans significant information is given by 

the osteological finds on the territories of the inner 

fort buildings used by the Roman soldiers as well as 

on the so called household section. According to their 

definition it is clear that among the finds the most 

numerous were cattle bones. There are bones of 

goats, sheep, pigs, horses and wild beasts and birds. 

The local cow was of small size and better adapted to 

the local natural-climatic conditions. This type of 

cow is recognized as the genetic inheritor of old-

Georgian, old-Colchian small-size cows and is of 

aboriginal origin. 

It is also clear from the determination of Apsarus 

grain crops that the first place in the soldiersô ration 

(food allowance) was given to local cereal or beans 

(soft wheat, rye, hominy, etc.) 

Obviously, the most authentic materials on the 

intensity of Roman-local relations are provided by 

the archaeological items. The influence of Classical 

civilization is felt on several items from the famous 

1
st
-2

nd
 centuries AD hoard [21: 74-76], e.g. 2

nd
-3

rd
 

centuries AD brown clay vessels, imitations of 

Sinopean louteria [7: 94-95, fig. 53], and three other 

ceramic ware [13: 54, figs 23-25]. The Romans 

hardly ever used local amphorae. Only two types of 

Colchis amphorae of the second half of 2
nd

 century 

and first half of 3
rd
 century AD were found in the fort 

[18: 88, fig. 7.1-2]. It cannot be excluded that they 

were made in the 2
nd

-3
rd
 centuries kiln [fig. 9] found 

on the household territory [18: pls 3-4]. 

Ceramic or other types of archaeological objects 

were mainly imported from the strong centers of the 

Roman Empire. Moreover, at the first stage of the 

fort functioning (late 1
st
 century ï early 2

nd
 century 

AD) the import of western provinces prevailed. It 
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was only after the settling of the Roman 

administrative law that the products from Asia Minor 

appear in the region. However, this fact does not at 

all indicate the trade relations between the Romans 

and the local population [14: 315-322]. The opinion 

that these relations were poor can be confirmed by 

the researches conducted in Gonio surroundings. 

Among the Roman import only the small material 

find by chance from Makho, Satekhia and 

Makhvilauri and the perfume vessel from 

Zanakidzeebi [24: 52-54] have been known so far.  

The Apsarus example creates significant contrast 

in relation with another Classical centre in the region, 

Pichvnari. It is known that the local population of 

Pichvnari and the Greek colonists used to be in close 

contacts [27: 153-160,182,197; 12: 198-205]. 

Generally, the Romans ñcoldheartedò attitude with 

the locals can be observed in other frontier regions of 

the Empire as well, e.g. in Asia Minor the Greek 

alphabet and Hellenic names of gods were used till 

the end of the Roman rule, unlike other regions of the 

Empire [25: 41-48].  

Naturally, this peculiarity had various reasons. 

However, we think it important to emphasize the 

specificity of the Roman state itself and its culture. 

Unlike Greek civilization, it is more militant, oriented 

on strategic goals which is the issue of another, quite 

different research, and we are not going to discuss it 

here. 
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Abstract 

 

This study aimed to determine benefits and 

challenges of 1-1 laptop programs in elementary and 

secondary school. In all, 2,712 students (from grades 

3 to 11) and 389 teachers participated in this study. 

The results reveal that 1-1 laptop programs have had 

a major impact on the students, particularly in their 

skills and competencies (writing, creativity, work 

methods, communication and cooperation, critical 

judgment, etc.). The results also highlight how the 

teachers in this school board have succeeded, 

through their pedagogical strategies and other 

teaching activities, in giving technology a central 

role in the writing process. Technologies have 

enabled both teachers and students to write better, 

more, and with more inspiration. Besides the 

substantial impacts on writing, the results also show 

the main benefits of using technologies in the 

classroom, as underscored by the teachers and 

students: academic motivation, access to extensive 

information, a wide variety of available resources, 

the potential for individualized learning, and greater 

feelings of competence, to name only a few. The 

implementation of 1-1 laptop programs into 

education comes with certain problems, however. The 

two biggest challenges for teachers and students 

were the equipment and classroom management. This 

presentation concludes with a list of twelve 

recommendations.  

 

1. Introduction 

 

In this paper, we present the results of a study 

conducted from March to November 2012. The 

research objectives are presented (Section 2), 

followed by the theoretical framework and the 

scientific relevance of investigating a ñone laptop per 

childò program and the data collection and analysis 

methods (Section 3). The results are presented in 

Section 4. The conclusion is then presented (Section 

5). 

 

 

 

2. Objectives 

 

This investigation had two objectives: 

1. Determine the main benefits of ICT for 

students and teachers 

2. Determine the main challenges for students 

and teachers. 

 

3. Method 

 

This study was conducted in a specific setting: the 

Eastern Townships School Board. Ten years ago, this 

school board launched a ñone laptop per childò 

initiative throughout all the schools in its district. 

Over the years, more than 15,000 young people had 

the use of a personal laptop for the majority of their 

elementary and secondary school years. This is one of 

the rare examples in North America where a ñone 

laptop per childò program has been maintained for 

this length of time (ten years and counting) and on 

this scale (the majority of students in a school board). 

 

3.1. Participants 

 

In all, 2,712 students from grades 3 to 11 and 389 

teachers participated in one of the many data 

collection steps in this study. 

 

3.2. Main data collection instruments 

 

Six main data collection instruments were used: 

1. Online survey questionnaires for teachers 

2. Online survey questionnaires for students 

3. Individual semi-directed interviews with 

students 

4. Individual semi-directed interviews with 

teachers 

5. Group interviews with students 

6. Videotaped classroom observations. 

mailto:Thierry.karsenti@umontreal.ca
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For purposes of this summary report, we will 

focus on the first two instruments, the online 

questionnaires. Each of the two questionnaires 

(teachers and students) contained 10 sections 

addressing the research objectives. The questions 

were selected and adapted from an extensive review 

of the literature on surveys of educational 

technologies. The survey had the advantage of being 

readily accessible by a large number of teachers and 

students. It proved highly useful for our study, in that 

we were able to reach a substantial sample of 

respondents (over 2,700 students and almost 400 

teachers). 

The protocols for the individual semi-directed and 

group interviews with both teachers and students 

included revisiting the question categories from the 

questionnaires. From the interviews, we gathered the 

teachersô and studentsô perceptions of our research 

objectives. The group interviews were particularly 

useful in revealing points of consensus and dispute 

among the participants. They are currently under 

analysis, and results will be presented in a subsequent 

report. 

As part of this research project, we also observed 

classroom situations to gain first-hand knowledge of 

the actual use of laptops in the classroom, as well as 

the inherent benefits and challenges. We should 

mention that the analysis of the videotaped 

observations is ongoing, and the results will be 

presented in a subsequent report. The present report 

focuses on the results of the questionnaire responses 

by the teachers and students. 

 

4. Main results 

 

The main results of the questionnaire responses 

by students and teachers are presented in this section. 

Recall that both questionnaires included closed 

questions, where respondents had to choose from a 

list of responses, and open-ended questions, such as 

ñWhat are the two main benefits of the technologies 

that you have usedé.?ò The questionnaire results are 

presented as graphics and text extracts. Video 

excerpts from the classroom observations, available 

on our website (etsb.crifpe.ca), will be presented 

orally during the press conference to illustrate the 

obtained results. 

 

4.1. Main benefits of using technologies in the 

classroom 

 

One of the objectives of this study was to gain a 

better overall understanding of the benefits of 

technologies from the standpoints of both teachers 

and students. Due to their transversal scope, the 

results reported here on the studentsô and teachersô 

responses, based on the qualitative data, end up 

supporting many of the above-reported results on the 

impact of technologies on skills development. 

The 389 teachers participated in this study 

reported a considerable number of benefits. The first 

is student motivation, reported by 19.5% of the 

teachers, which concurs with the literature: 

The two greatest benefits are student motivation 

and engagement. The students are much more 

interested in learning new concepts and practicing 

skills when the lessons are supported by interactive 

technology. (T3) 

Access to information, mentioned by 18.4% of the 

teachers, ranks second among the benefits. This was 

considered a major benefit, because information was 

accessible quickly and continuously: 

The greatest benefit is the wealth of information 

available at our fingertips. It truly is amazing. 

Students can explore and discover all kinds of 

knowledge and it is accessible to all. (T4) 

The variety of available resources was also a main 

benefit, cited by 17.3% of the teachers:  

As a teacher, I am always seeking to improve my 

courses, and many of the BBC, PBS and CBC 

websites provide information, images and videos that 

I use in my classroom [é] As a teaching resource, 

the Internet is like having thousands of invisible 

helpers who provide many options for teaching 

different subject to different kids in different ways! 

(T5) 

Next, we note the potential to develop 

individualized teaching (8.9%), recognized as a 

distinct advantage for both gifted students and 

students with learning difficulties. 

Students are able to have the curriculum tailored 

to their ability. I am able to use websites for skill 

development that will adjust to the ability of the 

student. (T6) 

Some of the teachers (7.9%) felt that using 

technologies in class also allowed them to prepare 

their students to fully partake in society in future: 

It benefits the students to be able to work with 

technology so as they continue their education they 

will be comfortable working with technology as well 

as in their future fields of working. (T7) 

Technologies also appeared to facilitate effective 

work methods (7.6%). This benefit, which some 
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teachers stressed, is consistent with the above-

presented results on effective work methods. As the 

following extract shows, the teachers viewed 

technologies as tools that enabled their students to 

work faster and more effectively. 

It is faster to get assignments done on time. There 

is usually less talking going on, making it easier to 

concentrate. (T8)  

In addition, 7.3% of the teachers reported that 

their students felt more competent, that is, when 

performing their assigned tasks: 

Also, since the students are so used to 

technologies in their everyday life it helps them to 

relate to the material better sometimes. (T9) 

On this point, we note that the literature (see [15], 

[5]) clearly demonstrates that greater feelings of 

competence are strongly associated with academic 

success.  

Another benefit was the improved quality of the 

studentsô assignments (6.6%), as the following 

teacher explains: 

There are many applications which can aid a 

student in their respective assignments as well, such 

as [é] visual presentation for a project. It allows 

students [é] to refine their work and to make sure it 

is the best they can offer. In many ways, the computer 

is truly a useful educational tool. (T10) 

Greater communication potential (3.6%) and 

better written work by the students (2.8%) were 

further benefits that the teachers perceived when 

technologies were used in the classroom. As the 

following extract shows, the quality of written work 

was noticeably improved, in terms of not only 

presentation, but also ideas: 

There is auto correction, which allows you to see 

your mistakes as you go and being able to learn from 

them. The Internet provides useful information that 

students can use for ideas in their assignments or 

quotes to support their argument. (T11)  

When we asked the 2,712 students about the main 

benefits of using technologies in class, their 

qualitative responses differed slightly from those of 

the teachers. The first benefit in the studentsô view 

was access to information, with 28.8% reporting that 

ICT enabled them to access a vast store of 

information. Like the teachers, the students perceived 

this as a major benefit: 

I could give you 1,000 advantages, but one of the 

most is you can find your information needed really 

fasté instead of going in books looking for hours. 

(S14) 

Moreover, 25.5% said that the technologies 

enabled them to organize their work better. The two 

following extracts illustrate this perception: 

I think that using a computer to do assignments is 

much more effective than doing it by hand in certain 

respects for a number of reasons. (S15) 

Firstly, using a computer, doing the work is much 

less time consuming due to the readily available 

information provided by the internet, and not to 

mention, typing is also much faster. It enables 

students that are writing assignments that have a 

word limit and minimum to view their progress as 

well. [é] There are many applications which can aid 

a student in their respective assignments as well, 

such as making a movie or a visual presentation for a 

project. It allows students the ability to refine their 

work and to make sure it is the best they can offer. 

(S16) 

For the students, the ability to write ñmore and 

fasterò was ranked third among the benefits of using 

technologies (23.8%): 

I like using laptops for work at school, because it 

saves a lot of time, because I can type a lot faster 

than if I am writing it by hand. (S17) 

The students apparently perceived that improved 

writing was a central benefit of using technologies in 

class, because ñto make fewer mistakes when 

writingò was ranked fourth (10.3%): 

It makes you make fewer errors in writing 

because the computer is correcting you, so you don't 

really care about your mistakes anymore. (S18) 

This was followed by motivation, which, although 

only 8.5% of students mentioned it, is nevertheless an 

important dimension of academic success: 

I also believe that using technology makes us 

students more excited and involve into doing the 

homework or assignment. (S19) 

Although most students did not spontaneously 

mention motivation, it was obvious that they were 

motivated when they were observed using 

technologies in class. The lower ranking given to 

motivation by students than by teachers could be 

explained in part by the fact that they experienced 

this aspect differently. That is, they thought more in 

terms of ñenjoyment.ò In fact, when the students were 

asked about how well they agreed with some of the 

statements about technologies, 94.3% responded that 

they liked using the computer at school, and 94.2% 

liked looking for information on the Internet. 
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Furthermore, 89.3% of the 2,712 students surveyed 

felt that using technologies in class helped them 

learn.  

Finally, note that teachers as well as students 

claimed that the use of technologies in class increased 

feelings of competence (3.4%): 

Firefox, Word, PowerPoint, Excel, Garage Band, 

iMovie, iPhoto, Smartboard. [...] All of these 

programs help me to learn and to understand what I 

am expected to do. [...] They really help me in my 

assignments and for me to have good grades! (S20) 

 

5. Conclusion 

 

Let us recall that this project was initiated under a 

partnership between the Canada Research Chair on 

Information and Communication Technologies (ICT) 

in Education and the Eastern Townships School 

Board. Ten years ago, the education actors at this 

school board decided to provide each of its students 

and teachers with laptops for learning and teaching. 

In this study, which is still ongoing, we aimed to 

determine the perceptions of the students and teachers 

of the impacts of ICT on 1) writing skills, 2) 

creativity, 3) communication and cooperation, 4) 

effective work methods, and 5) critical judgment. We 

also aimed to identify 6) the main benefits and 7) 

challenges involved in regular use of technologies in 

the classroom, and 8) the equipment and access 

available to teachers and students at the school board. 

In all, 2,712 students (from grades 3 to 11) and 389 

teachers participated in the study. We administered a 

widespread questionnaire survey to students, 

teachers, and other education stakeholders, the results 

of which are presented in this report. We also held 

individual and group interviews and observed 

classrooms in order to gain a deeper understanding of 

the benefits and challenges of using laptops for 

teaching and learning. 

First, the analysis of results shows that ICT 

played an instrumental role in the development of the 

studentsô writing skills. They wrote faster, more, and 

betterðin terms of planning and structureðand they 

enjoyed writing more. Considering that writing is a 

core competency in the school curriculumðit is 

deemed essential for academic success in secondary 

schoolðit may be concluded that the education 

actors at the Eastern Townships School Board played 

a key role by enabling their students to mobilize the 

cognitive potential of ICT to develop their writing 

skills. 

Second, the results clearly demonstrate the central 

role of ICT in the development of a diversity of 

competencies required for academic success: 

creativity, communication and cooperation, effective 

work methods, and critical judgment. Taken together, 

the testimonies of the surveyed teachers and students 

made a strong case for the capacity of ICT to 

facilitate the development of these competencies. 

Third, and more generally speaking, we grouped 

the main challenges that the education actors at the 

Eastern Townships School Board faced, and which 

they could overcome in the coming months:  

1. universal access to good quality equipment; 

2. the time required to properly prepare lessons 

and activities that take full advantage of ICT in class; 

3. class management; 

4. studentsô information literacy.  

The greatest challenge concerned the equipment 

itself, underscored by 52.9% of the teachers and 

71.2% of the students. Moreover, as the results show, 

the other challenges paled by comparison. It is also 

understandable that the teachers and students, with 

their extensive experience in using ICT in education, 

would appreciate having better equipment to work 

with.  

Among the other challenges were lack of time, 

which will probably always remain a problem in 

teaching, a notoriously time-consuming profession. 

Classroom management was also an unavoidable 

downside of teaching. Nevertheless, through greater 

use of ICT, these challenges can be handled better. 

Moreover, teachers can take some reassurance from 

the fact that the students at the Eastern Townships 

School Board were also aware of these challenges. 

This would appear to be a first step in the search for a 

solution. Studentsô information literacy was the 

fourth challenge that teachers faced. Some students 

were unable to judge the validity of the information 

they found, particularly in todayôs society, with its 

deluge of Internet information. However, this fourth 

challenge also had a flip side. Students at the Eastern 

Townships School Board were probably far better at 

using technologies than any other students in Quebec, 

thanks to their many years of using technologies in 

class. 

Fourth, the data gathered in this study revealed 10 

main benefits to using technologies in class for 

teaching and learning : 

1. Studentsô motivation 

2. Access to information and educational 

resources, for both students and teachers 

3. Studentsô writing skills 

4. Studentsô effective work methods 

5. Studentsô feelings of competence 

6. Individualized learning 
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7. Studentsô quality of work 

8. Easier communication, cooperation and 

teamwork, for both teachers and students 

9. Better preparation of youth for the future, 

and for their own future 

10. Studentsô creativity. 

 

We find motivation at the head of the list of 

benefits of using technologies in class. Of the 2,712 

surveyed students, 94.3% said that they liked using 

computers in class. We may note that 89.3% stated 

that using technologies in class helped them learn. 

The perceptions of these benefits by the almost 3,000 

students who participated in the study suggest that the 

use of technologies in the classroom for teaching and 

learning can play a major role in academic success.  

Another particularly interesting result of this 

study was the attitude of the Eastern Townships 

School Board teachers towards technologies. It is 

frequently argued in the literature on ICT integration 

in education that ICT are motivating for students, but 

that teachers are less enthusiastic (e.g. [32]), because 

they have to change their teaching practices in order 

to incorporate them. As indicated by [32], it is 

particularly unusual to find so few teachers 

expressing a negative attitude about technologies 

(less than 4% of the surveyed teachers). 

In light of the results of this second study, we may 

hypothesize that the ñone laptop per childò program 

implemented at the Eastern Townships School Board 

contributed to some extent to the studentsô 

achievement rate. Although it is almost impossible to 

relate the teachersô ICT use with school successð

which was not our objective in this research projectð

there is no doubt that the results clearly highlight that 

the pedagogical use of technologies, by both teachers 

and students, improved the teaching context 

(enhanced writing skills, creativity, communication, 

cooperation, work methods, critical judgment, etc.), 

which could have played a significant role in the 

studentsô achievement.  

In other words, the teaching context put in place 

at the Eastern Townships School Board may have 

contributed to the outstanding decrease in the student 

dropout rate (by almost 50%) over the succeeding 

decade. Above all, this remarkable progress, which 

we may attribute in part to a well-planned use of 

technologies for teaching and learning in the 

classroom, would not have been possible without the 

complete commitment and outstanding skills of the 

teachers, school principals, and other education 

stakeholders at the Eastern Townships School Board. 

This also means, implicitly, that the official statistics 

on student dropout rates at this school board are in 

line with the results of this second inquiry, which 

highlighted, among other things, the central role that 

technologies play in developing studentsô writing 

skills and other key competencies central to studentsô 

achievement rates. 

Many educators and sociologists contend that the 

fight against school dropout must be taken beyond 

the school walls, and that it is a matter of concern not 

only for those who work in the education field, but 

also for the students, their parents, the entire 

community, and the governments. Even though the 

Eastern Townships School Board has succeeded over 

ten years in almost halving their dropout rate, 

elsewhere in Quebec, over 18,200 adolescents quit 

school each year, steadily increasing the pool of 

undereducated citizens [46].Not only do they not 

have a high school diploma, their future will be more 

challenging. If the Government of Quebec wants to 

intensify the battle against dropout and improve the 

odds of succeeding for its youth, thereby ensuring 

Quebecôs future growth, it would do well to take 

notice of this commendable initiative by the Eastern 

Townships School Board to implement pedagogical 

and technological change. It should find ways to 

introduce technologies into the classroom under a 

widespread, carefully considered educational 

program. However, not just any technology will do. 

Our investigation revealed a key element for 

academic success: each student and teacher, in line 

with their school context and pedagogical needs, 

seem to benefit more from using their own laptop 

than any other technology.  
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Abstract 

 

While mathematics worksheets play an important 

role shaping mathematics classroom culture and 

interactions among the members of the classroom 

community, there have been few attempts to describe 

and understand these constitutes and their effects on 

the sociology of the classroom. This research 

explores whether the worksheet as a pedagogic genre 

has the effect of a hegemonic, homogenizing force in 

the high school mathematics classroom. Drawing 

from Gerofskyôs (forthcoming) ten-step analytic 

approach,I analyze data from two countries, Turkey 

and Canada, from my positioning as a graduate 

researcher in mathematics education at a Canadian 

university with teaching experience in both countries, 

cultures and languages. Teacher interviews, focus 

group discussions, and textual and contextual 

analysis of these generic constructions may lead to a 

better understanding of mathematics teaching and 

learning practice by revealing the tacit assumptions 

of the field. The findings may also be applied to 

teacher education as well. 

 

Introduction  

 

From kindergarten to the end of secondary school, 

worksheets are a very common and dominant 

teaching/learning tool in mathematics education with 

profound effects on pedagogy, not only in Turkey, 

but all around the world and in many different 

cultures. The existence of worksheets in many 

different education systems in a very similar way is 

an indicator of how mathematics education is 

perceived and implemented. The lack of studies in 

this area is astonishing. Part of a broader research 

project, this paper aims a better understanding of 

mathematical worksheet as genre and its impact on 

power relationships in the classroom. 

In this paper I draw on the genre theory, 

particularly from rhetorical genre perspective where 

genre is seen as constellations of typified, regulated, 

recurrent strategies [29, 38]. Gerofsky (2011)  

 

 

 

saysñéalthough a genre maybe a category, it is a 

generative, self-referencing, dialogical, resonant one, 

constantly in a state of change and developmentò 

(p14). According to rhetorical genre studies, these 

recurrent strategies are generated by the interaction 

between an individualôs socialization and an 

organization. Since a genre is embedded in situation 

and culture, genre analysis of a given text would 

provide insights about ñhow texts mediate situated 

symbolic actionsò (Bawarshi, 2010, p.54). Thus, 

through studying and understanding generic forms it 

becomes possible to navigate the intensions and 

motivation or power relations and ideologies hidden 

in the text and in the context as well [38]. Genre 

analysis also reveals the function of a text, its effects, 

and how other people may perceive it [10]. That view 

goes along with the socio-constructive approach and 

emphasise the importance of the dialectic relationship 

in between individual and society and the prominence 

of the wider social, political and cultural contexts in 

which text is both context-constrained and context-

creating (Bhatia, 2012). 

Gerofsky (1996, 1999, 2011) discusses 

pedagogical genre analysis as a potentially viable 

way to understand ñculturally-recognizable formsò in 

mathematics education (forthcoming, p.1). In her 

later study, Gerofsky asserts that questioning the 

pedagogical forms or discourse in 

mathematicseducation through the lenses of genre 

theory mayhelp revealing ñthe tacit assumption of 

[the] field,including some that are unconsciously 

inherited from outside of the field itselfò. This 

approach toworksheets as genre involves ñ[asking] 

ontological questions about the existence and nature 

of [these] particular generic forms, including their 

relationship to other cultural genresò and explores the 

question of ñwhat are worksheets?ò from many 

different disciplinary perspectives (forthcoming,p.1).  
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Mathematics worksheets in the literature 

 

If the text books are the most common texts used 

in mathematics education, worksheets should be the 

second in the list. Although there is a lot of research 

done on text books [e.g. 2, 11, 12, 21, 22, 38], there 

is very little research done focuses on worksheets 

[e.g. 32, 34]. However, the worksheets are mentioned 

in many recent studies and are mostly criticized. For 

example, Suzanne M. Wilson (2002) identifies 

worksheets as repetitive a skill-drill tool which 

promotes ñsolitary workò rather than ñcommunity 

activityò. She addresses the dominance of worksheets 

in the classrooms as a result of oppressive 

progressivism and she criticizes the entire education 

system which discourages critical, multilayered and 

meaningful thinking.  

A study from the sixties, on the other hand, has a 

totally different perspective. In her article, Potamkin 

(1963) mentions her experience with ditto worksheets 

and says ñinstead of being circumscribed and 

hemmed in by the indoctrination of prescribed doses 

of knowledge, the pupils are given a direction and 

released to follow it [through the use of 

worksheets]ò(p.163). Potamkin says that the idea of 

creating worksheets inspired by a necessity to 

provide work about a particular topic which is not 

covered by the text-book however then worksheets 

become a center piece of a new teaching approach 

which she calls as individualized learning.  In her 

implementation of worksheets (which is mainly 

based on creating a worksheet center resource with 

different level of worksheets regarding every one of 

the topics for students free use) students became 

involved in their learning more, they developed self-

esteem, class atmosphere evolved to a more co-

operative and collaborative environment, students 

engaged in their learning process and learning itself 

more in a positive way.  

The way Potamkin uses these worksheets gives 

students autonomy in their learning and positively 

affects the learning. I believe this practice is far 

beyond the practices had been implemented during 

that period of time and actually presents itself as a 

renovation. Nevertheless, Potamkinôs articulation of 

her practice raises many questions regarding limited 

student learning activities and positioning the 

students as the receiver of the information but not the 

creator. 

Mousleyôs study asserts that the common use of 

worksheets may constitute a predominant influence in 

the classroom and hinders studentsô learning in the 

sense that students are forced to learn in one way and 

are treated as cohorts rather than individuals with 

different abilities, interests and needs (Mousley, 

2012). This might lead the teacher or the text of 

worksheet becoming the only source for knowledge 

(i.e., power) and leaving little room for students to 

contribute to the creation of knowledge. Moreover, 

most mathematics worksheets emphasize the 

procedural and calculational aspects of mathematics 

but not conjecturing, relating, testing or describing 

nature of mathematics. That brings barriers to 

teachersô and their studentsô imagination and creation 

and closes a door towards exploration of knowledge 

by implementing a fixed curriculum. Mousleyôs study 

indicates the importance of investigating worksheets 

in terms of their textual and contextual features (i.e., 

cultural, social, political aspects) in secondary school 

classrooms to gain a deeper understanding of the 

nature of worksheets that depicts my aim in my 

study. 

 

Genre studies in the field of mathematics 

education 

 

The application of the genre theory to 

mathematics education is a rather new field with a 

great potential to be used as a grounding theory for 

further investigations of invisible generic forms of 

school mathematics. These investigations not only 

shed light on our understanding of the importance of 

generic forms, discourse or written text in the 

learning and teaching mathematics but also identify 

their role in shaping mathematics classroom culture 

and power relations among the members of this 

community.  

Wallace and Ellertonôs (2004) study, also draws 

from socio-linguistic perspective and discusses the 

notion of genre and register in the language of 

mathematics. Authors define language genres as 

ñforms in which discourse participants communicate 

within social contextsò (p.1) and associate genre to 

culture and ñcommunicative eventsò (p.6). According 

to this study the language genre of school 

mathematics behaves ña sub-genre of the whole of 

mathematicsò, is ñmulti-dimensionalò and ñis 

constituted by many sub-genresò (p.10). Authors 

draws our attention to ñthe complexities of the 

conceptual bases of language genre, discourse and 

registerò in the context of mathematics teaching, 

learning, and address genre studies as an important 

way towards understanding the role of language in 

school mathematics classrooms.  

Drawing from Martinôs (1985) Factual Writing 
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study, Marks and Mousley (1990) discuss the echo of 

the ñprocess writing movementò in mathematics 

education and criticize this perspective as it 

emphasises the use of one particular genre, recount 

genre, in primary and secondary school mathematics 

classrooms (p. 117). Yet, the authors argue that ñto be 

mathematically literate, students need to be able to 

control a number of different context-appropriate 

genres of mathematicsò (p.134). They identify the 

five factual genres ñaccessible to students" in 

mathematics as procedural, description, report, 

explanatory and expository genres (p.119).  

The findings of this study indicate that in the 

mathematics classrooms ñgenre expectations are both 

limited and limitingò (p.117); however, mathematics 

teaching and learning can be enhanced through 

raising teachersô awareness to a broad range of 

mathematical genres available. This would lead 

students ñto imagine, to report, explain, judge and 

teachò and involve in ñexpressive activitiesò (p.127) 

through the use of ñlabels, charts, pictures, posters, 

mobiles, books, models, exhibitionsò (p.133). 

Nevertheless, Gerofsky (forthcoming) critiques this 

approach as it conceptualizes genres from a 

taxonomic perspective that is limited to analysing 

genres through their functionality, while admitting 

the potential it has to understand ñthe communicative 

intentionsò in school classrooms (p.2).In terms of my 

investigation of worksheets, these classifications 

presents itself as potentially viable tools to analyse 

and understand different language genres employed 

in the worksheets and allow me to elaborate on their 

functionalities.  

By following the discussion about process writing 

trend where students are encouraged carry out a 

sequence of stages, Solomon and OôNeill (1998) 

investigate the narrative approach in mathematics 

texts. In their critique, the authors say that the process 

approach puts forward recount or narrative in the 

creation of mathematics writing; however, a genre 

approach embracing ñauthorship and creativityò 

(p.210) could offer some solutions for ñmathematical 

under-achievementò (p.219).  

Drawing fromlinguistic approach Candia Morgan 

(1996) suggests a method to analyse mathematical 

texts through the analysis of three language 

metafunctions: ñIdeational, interpersonal and textualò 

(Halliday, 1973 as in Bawarshi 2010, p.30): Bawarshi 

asserts that ñ[i]deational refers to the linguistics 

representation of action (answer the questions of who 

is doing what, to whom, when and where?ò 

(p.31).Morgan suggests asking ñWhat is mathematics 

(as it appears in the text being analysed)?ò to 

consider ideational aspect in a mathematical text 

(1996, p.3). In her study, Herbel-Eisenmann (2007) 

examines ideational function of a textbook through 

discussing ña)who is involved in doing what kinds of 

processes; and b)the depiction or suppression of 

agencyò (p.351). Likewise, Morgan (1996) discusses 

ñnominalizationò which excludes the participants 

who are actually doing the activity by internalizing 

the process as object (e.g. use of rotation versus 

rotation) (p. 1). 

The second metafunction-interpersonal defines 

the interaction between participants of the discourse 

(Bawarshi, 2010, p.31) and requires examining how 

the readers are positioned in relationship to 

mathematics ). Herbel-Eisenmannôs[30] study traces 

the use of ñimperatives, pronouns and modalityò to 

understand the interpersonal function (2007, p.349). 

As Bawarshi says ñ[t]extual describes the flow of 

information within and between texts, including how 

texts are organized, what is made explicit and what is 

assumed as background knowledge, how the known 

and the new are relatedéò(2010, p.31). Morgan 

examines this function through asking the message 

conveyed through the mathematical text, and 

considering ñthe ways in which reasoning is 

expressesò (p.7). Herbel-Eisenmann (2007) considers 

textual function by analyzing ñthe modes of 

reasoning and the features of the text that preserve 

continuityò (p.351).  

 

Methodology 

 

This study was conducted between June 2012 and 

May 2013 at the University of British Columbia with 

an approved ethics protocol. Pseudonyms are used in 

reporting for confidentiality.  

 

Participants 

 

I conducted focus groups and interviews and 

analysed text using genre analysis to investigate the 

place of worksheet in secondary school level 

mathematics education. The subjects were eight 

international graduate student-teachers in the 

Curriculum and Pedagogy Development of UBC, a 

retired teacher and the researcher herself. Three male 

and seven female teachers with ages in between 25 to 

82 participated the study. These ten teachers brought 

their teaching/learning experience which has taken 

place in nine different countries and four different 

continents. The wide range of different experiences 

and insights enriched research data and deepened 

focus group discussions and pre and post interviews. 
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. 

Methods followed and data collection 

 

Grounding on genre theory, I employed 

Gerofskyôs (forthcoming) ten steps pedagogical genre 

analysis method in my research. Overall my 

methodological approach included quantitative and 

qualitative analysis of my data as summarized in the 

Table 1 below: 

My research data sources include samples of 

worksheets, pre and post interviews with teachers  

(participants) through e-mail, audiotaped semi-

structured focus group discussion, e-mail 

correspondence with teachers, researcherôs journal, 

field notes and observations and also samples of 

culturally recognizable forms of worksheets such as 

movie clips, cartoons, jokes or blogs.  

 

Qualitative data collection 

 

Focus group data are analysed as in Krueger & 

Casey ôs (2009) focus group analysis procedure 

suggested where the researcher  ñneeds to consider 

many different aspects of the focus group and its 

participantsô responses, including words the 

participants use in the discussion, context, internal 

consistency of the participantsô views, frequency of 

comments, degree of agreement on a topic, intensity 

of feeling toward a topic, specificity of responses, 

and ñbig ideasò that emerge from the discussionò 

(p.16) within the consideration of genre analysis. My 

focus groups were semi-structured intheir nature in 

the sense that I wanted to guide the discussion around 

worksheets with targeted questions centred on my 

research questions, while encouraging them to share 

their ideas from other experiences as they relate to 

worksheets in general as well. I purposefully chose 

32 different worksheets that I collected from different 

resources in 3 different languages, containing drill-

practice questions, critical thinking questions and 

questions with different representations to probe their 

thoughts on these features.  

 Interviews, on the other hand, were 

structured: Pre-interviews helped me to gather 

background information about participants and also 

get them start to think about worksheets and their 

own practice of using worksheets. Through post-

interviews I attempted to clarify the points raised in 

the focus group discussions with follow-up questions. 

Pre and post interviews with participants were 

analysed through constant comparative method 

within the consideration of genre analysis [28].  

 

Table 1. Summary of the methodology followed 
 

GENRE ANALYSIS OF WORKSHEETS 

(Gerofsky, forthcoming) 

1) Evidence of existence: Looking for the 

clues embedded in the cultural form like cartoons, 

jokes, books, blogs etc. 

2) Collecting exemplars: central to, 

peripheral to and contrasting with the genre 

3) Generative processes: Considering new 

forms and processes where these new forms arise. 

4) Resonances: Investigating analogies, 

similarities with other genre forms. 

5) Archaeology of genre: Examining the 

origin of the genre. 

6) Finding patterns of features which are 

common to that particular form. I my study I 

focused on linguistic aspects through:Functional 

category (Morgan, 1996 as in Herbel-Eisenmann, 

2007) and critical discourse analysis (as in Schryer, 

2000) 

7)  Typical time/space images evoked 

(characterization of the genreôs chronotope) 

Chronotopic analysis of agency (as in Schryer, 

2000). 

8) Use qualitative empirical study to test 

hypotheses about the nature of the genre and its 

sociocultural functions: 

Focus group (Krueger & Casey, 2009)Personal 

interviews (Mesa and Griffiths, 2012). 

9) Pushing the boundaries: thinking the genre 

form otherwise: Genre Bending (Cawelti, 2003; 

Berliner, 2001). 

10) Revisiting pedagogy of the genre: Looking 

for new possibilities for pedagogy. 

 

Quantitative data collection - collection of 

worksheets 

 

Worksheets were compiled from different sources 

such as research participantsô and researcherôs own 

repertoire, web-sites, workbooks and library archives. 

In this examination I studied 329 questions in 25 

mathematics worksheets that were provided by seven 

research participants who have up to 25 years of 

teaching experience in seven different countries and 

different grade levels. Ispecifically asked the 

participants to bring sample worksheets representing 

different categories per Gerofskyôs (forthcoming) 

method suggested: the ones that they commonly use 

in their practice (i.e., central to the genre), and the 

ones that they think they are different in some aspects 

(i.e., in the peripheral or contrasting with the genre).  
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Limitations  

 

One consideration was that the high school 

studentsô perspective was missing in the study. This 

was attempted to be addressed by asking the 

participants about their studentsô perceptions of the 

worksheets to incorporate studentsô perspectives 

indirectly. The worksheets collected from the 

participants were from different grade levels and 

different topics. It would be interesting to run the 

same analysis focusing on a given grade level and/or 

a topic to gain further insights. In the process of text 

analysis I could not use word processor because some 

worksheets were in different formats. Therefore, I 

counted words by myself that might lead some minor 

errors. Other limitation was some worksheetsô being 

in Chinese. One of the research participants, Gina, 

helped me in the translation of these worksheets. I 

came up with the following suggestions to push the 

boundaries of using worksheets, and to bring a fresh 

look at their form, context, focus or functions: 

 

Findings 

 

Following I report from sixth step of Gerofskyôs 

genre analysis: Finding Patterns of Features.  

 

In each of the steps of my worksheet analysis I 

gained a great deal of insights and had a chance to 

view the whole picture from different perspectives. 

For example, taking a journey to history of 

worksheets helped me understand the ñkairosò the 

right moment that mathematics worksheets raised and 

led me to think about the past, the present and the 

future of mathematics education where worksheets 

have been in use. In another step, examining 

resonances allowed me to realize that there are not 

only the formalistic but also intentional similarities 

and differences among different genres within the 

schooling systems.  

 In this sixth step, I aimed at developing a 

better understanding of patterns of cultural and 

linguistic features embedded in the worksheet genre. 

These clusters of features characterize mathematics 

worksheet genre that has the power to format 

mathematics teachersô and studentsô activities, 

dispositions, interactions and thus, format 

mathematics classroom culture.  

In this phase of genre analysis, I particularly 

focused on the language used in the worksheets. I 

examined word, sentence, question selections and 

identified linguistic forms to interpret their functions 

[. These language constructions within the genre of 

the text, as Herbel-Eisenmann and Wagner (2005) 

assert, create roles for the learner and determine the 

position of the learner in relation to the other 

members of classroom community and in relation to 

the mathematics activities. This is how Bakhtin 

considered a genre, where discourse is got shaped, 

addresses its audience in a particular way. In this 

sense, within the scope of my research critical 

discourse analysis and examination of linguistic 

structures appeared in the mathematics worksheets 

revealed insights in regards to how the counterparts 

of the discourse (students and teacher) are posited in 

relation to each other and also in relation to 

mathematics.  

In order to study this formatting power of 

language encapsulated in worksheet genre, I focused 

on the functional aspects of linguistics forms as 

ñIdeational, interpersonal and textualò (Halliday, 

1973 as in Bawarshi, 2010, p.30). In this examination 

I mainly followed the method offered by Morgan 

(1996) and employed by Herbel-Eisenmann (2007) in 

their examination of mathematics textbook.  

Interpersonal function, says Morgan (1996), 

ñexpresses social and personal relations between 

author and othersò (p.3). To understand interpersonal 

function which centres social relations, power and 

authority structures in the text I traced the use of 

imperatives, pronouns, modality, and question forms 

throughout the research data. According to Morgan 

(1996), the examination of use of personal pronouns 

not only help us to understand ñauthorôs personal 

involvement with the activity portrayed in the textò 

but also indicates how the reader is expected to be 

involved in the activity as well (p.5). Through 

analysis of use of imperatives and modality, the 

relations constructed among author (teacher), readers 

(students) and subject matter of the text 

(mathematics) can be perceived because these forms 

indicate how the reader and the author are addressed 

ñin the responsibility for the construction of the 

mathematics argumentò (p.6). 

Alongside of the inquiry of interpersonal aspects, 

the ideational and textual functions are considered 

and interspersed throughout the section. I paid 

attention to ideational function through investigating 

the portrayal of agency in the process of 

mathematisation. Analysis of ideational function 

helped me to realize how the nature of mathematics 

presented in the worksheets through the examination 

of activities and processes the readers supposed to 

involve in. Lastly, I studied textual function in terms 

of how worksheets are organized as a whole to 

deliver what kind of ñmessageò, what is assumed 
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regarding doing mathematics in the whole text of 

worksheets and how mathematics reasoning is 

ñexpressedò mathematics raised (Morgan, 1996, p.7).  

Following is the findings of examination of 

interpersonal, ideational and textual functions of the 

language fulfilled in my entire research data by the 

particular ñchoicesò of ñstructures and contentò 

(Morgan, 1996, p.3). Each participant (except Mohna 

and Malka) provided three to four different 

worksheets from six to eleven grade levels. 

Participants provided with one or two regular 

worksheets that they use in their daily teaching often 

(samples central to the worksheet genre)and one or 

two different type of worksheets (the ones peripheral 

to or contrasting with the worksheet genre).  

 

Table 2. Frequency of pronouns, imperatives, 

modality and question forms 

 

Use 

of  

pron

oun 

Use 

of 

imperativ

es 

Use of 

modality 

Use of 

question 

form 

37 

times 

140 

times  

23 

times 

84 times  

You(

19) 

We 

(2) 

Third 

person 

pronoun 

(18)  

Inclus

ive: (17) 

Exclu

sive: 

(123) 

Can(1

1) 

Would

(4) 

Must(2

) 

Could(

2) 

Will(1

) 

May(3

) 

What 

(62); How 

many (2), 

Why (6), 

Which 

(3), Can 

you(4), 

Other 

forms (7) 

 

 

Imperatives 

 

The most frequently occurring linguistic form in 

my full data set was imperatives. I observed 140 

imperative embedded forms in 329questions. By 

taking into consideration of Rotmanôs (1988) study I 

examined inclusive and exclusive imperatives 

separately. Rotman claimed ñinclusive imperativesò 

such as explain, consider, compare, predict, prove, 

etc. invite the students to behave as a part of the 

mathematical community; however, ñexclusive 

imperativesò require doing more straight forward 

mathematics and tells the students ñwhat to do and 

how to theò with an ñauthoritative voiceò like write, 

draw, find and calculate (as in Herbel-Eisenmann, 

2007, p.350, 354). As such, analysis of imperatives 

led me to understand how the authors (teachers) 

position readers (students) in the process of 

construction of mathematics. I observed 17 inclusive 

to 123 exclusive imperatives in my data, that is, the 

use of exclusive imperatives were seven times more 

than inclusive imperatives use. Apparently, in these 

worksheets students were not addressed as members 

of the mathematical community who construct the 

knowledge and create but receivers who are the 

ñscribblerò not ñthinkerò (p.350).  

The most common imperatives were ñfindò, 

ñcalculateò, ówriteò, ñexpressò, ñdetermineò and 

solve. Interestingly, ñfindò and ñcalculateò were not 

accompanied by any other words or sentences but 

used as solo just before operational questions. As 

Bakhtin says in every utterance, the producers 

(speakers-authors) make choices from the available 

resources and structures which are get shaped by the 

cultural and social motives. According to Schyer 

(2000) these choices are not arbitrary but are driven 

by the writerôs position to the subject matter and to 

the audience as well. As such, these specific use of 

ñfindò, ñcalculateò and other mentioned imperatives 

across worksheets data associate to ñprogressive 

educationò where the studentsô role is prescribed as 

doing and being accurate. The voice of authors 

appeared authoritative and there was very limited 

space created for negotiation. From these 

perspectives, it becomes important to promote 

different kinds of activities by the use of different 

inclusive imperatives and getting students interact 

with the text in an expressive way. 
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Table 3. Inclusive and exclusive imperatives in 

the research worksheet data 

 

Inclusive 

Imperatives 

TOTAL: 17 

Exclusive 

Imperatives 

TOTAL: 121 

Most 

Common  

Rare  Most 

Common  

Rare  

ñSho

wò (3) 

ñDev

elop a 

strategyò 

(3) 

ñExpl

ainò(2) 

ñDesc

ribeò(2)  

 

 

ñPerfo

rmò (1) 

ñDeci

pherò(1) 

ñMak

e a 

conjectur

eò(1); 

ñInvestig

ateò(1) 

ñModelò 

(1) 

ñCreat

eò 

(1) 

ñAppl

yò 

(1) 

ñFindò 

(16) 

ñCalcu

lateò (14) 

ñWrite

/ 

downò(9) 

ñExpre

ssò 

(8) 

ñDetermin

eò(8) 

ñSolve

ò (7) 

ñGrap

hò(6) 

ñAnsw

erò (6) 

ñSimpl

ifyò (5)  

ñFillò 

(6) 

ñRedu

ceò (5) 

ñGet 

the 

answerò 

(4) 

ñRecordò 

(4)  

 

ñDra

wò(3) 

ñDivi

deò 

(3) 

ñ(Re)-

Evaluateò 

(3) 

ñUseò 

(2) 

ñGive 

answerò(

1) 

ñReadò(2

) 

ñLook

ò(1) 

ñTellò

(1) 

ñCom

pleteò(2) 

ñClass

ifyò 

(2); 

ñSket

chò 

(2); 

ñNam

eò (1)  

ñOrde

rò(1) 

ñChec

kò 

(1)  

 

Question forms 

 

I also analyzed the appearance of question forms. 

I treated question forms like exclusive and inclusive 

imperatives in that they either invite students to 

become members of mathematical community or 

exclude them from the process of creating 

mathematical knowledge. For example, the question 

ñwhatò or ñhow manyò could be considered as an 

exclusive form because it usually requires a pretty 

straight forward answer and reflects the authorôs 

authoritative voice. Whereas more inclusive forms 

such as ñwhichò or ñwhyò equalize the power relation 

in between the author/teacher and the students and 

encourage comparing, reasoning, explaining, and 

relating activities. Across worksheets I saw the 

dominance of ñwhatò (62 times) questions that 

emphasize carrying out a particular activity and doing 

the operations. Nevertheless, ñwhichò or ñwhyò (17 

times) involve the students with the process where 

students are led to use different representations, to 

make comments, and to come up with new strategies. 

The other view from Rowland (1995) helped me to 

understand the importance of using different question 

forms. For instance, ñwhatò questions require a 

certainty however as Rowland argues ñuncertainty is 

a productive state, and a necessary precondition for 

learningò (p.328). If students feel comfortable being 

in this state then they will be able to estimate, predict 

and generalize during mathematical processes. 

Therefore, emphasis on exclusive imperative or 

question forms might have hinder internalization of 

my studentsô learning which I need to take into 

consideration in my practice. 

 

 

 
 

Figure 1 Frequency of question forms 

 

Pronouns 

 

The use of first person pronouns refers to the 

authorôs ñpersonal involvementò to the text (Morgan, 

1996, p.5). The plural pronoun (i.e., we) may indicate 

an inclusive voice referring the author and the reader 

or may indicate the mathematical community making 

a claim [33, 21]. Therefore, use of ñweò could be 

inclusive and invite reader-student to be a part of the 

mathematics community and contribute or could be 

exclusive and animate an authoritative voice of 

expert mathematicians. The use of singular pronoun 

(i.e., I) demonstrates a real human agency doing the 

What

Why & Which

How many

Other forms

/ŀƴ ȅƻǳ Χ 
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activity; the use of ñyouò on the other hand addresses 

the reader directly and involves with the process. 

However, the involvement of ñyouò in the 

consideration of nominalization (the language 

structure that conceal human agency like the use of 

rotation rather than use of rotate) is very important 

because the use of second personal pronoun could be 

in two ways: i) you+verb and ii) an inanimate 

object+an animate verb+ you (as direct object). The 

second use may mask the involvement of human who 

is actually doing the activity like ñthe chart tells 

you..ò (you are the one who is interpreting the chart 

which is not literally ñtellingò you). As Morgan 

(1996) says the absence of first or second pronouns 

shadow the human involvement with mathematics 

and distances both mathematics and the author from 

the reader.  

In these twenty two different worksheets I 

observed many limited pronoun usages. Overall, 

among 35 pronouns, only 2 of them were first person 

plural pronouns (we), 19 of them were second person 

pronouns, and 18 of them were third person 

pronouns. There were no first person singular 

pronoun usages at all. All the third person pronouns 

were used in a specific word problem worksheet 

where, interestingly, there were no question including 

first or second person pronouns. 

This very narrow use of pronouns demonstrated 

the lack of agency in the worksheets. Students are 

only in few worksheets addressed as active actors 

doing, sharing, generating mathematics. In most of 

these worksheets human actors were removed from 

the scenes and mathematics depicted as a formation 

aside from humans. According to many scholars (e.g. 

Morgan, 1996; OôHallaran, 2004), this picture would 

reinforce the studentsô role as watching, doing and 

following but not creating, reasoning or interpreting 

mathematics and students are left without any space 

to raise their own voice in these detached 

mathematical activities.  

 

Modality  

 

Modality is another important aspect of text that 

reveals how human agency is constructed in the text. 

The modality indicates the certainties or probabilities 

that the producer of the text established throughout 

the text [23]. Modality can be examined through the 

use of modal auxiliary verbs such as must, will, 

could, or might [30]. According to Herbel-Eisenmann 

and Wagner (2005) ñwould, can and willò 

demonstrate ñstronger convictionò whereas ñcould 

and shouldò express ñweaker convictionò. The 

weaker modality show less certainty. As Rowland 

(1995) argues being in the state of uncertainty helps 

with learning because this state opens space for 

studentsô awareness, discussion, interpretation and 

contribution. After then students can estimate, predict 

and generalize in mathematical processes. Rowland 

also drag our attention to hedged forms which are 

words or phrases implying uncertainty, such as 

might, maybe, probably. These forms comply with 

the modality and determine the tone of text in terms 

of its strong certainty. Below is the chart showing the 

modality across data. 

In my worksheet data the modality occurred 23 

times. I observed very few modal verbs indicating 

uncertainty (could-twice) and the hedged form (may-

three times). The frequencies of other modal verbs 

having strong certainty were more that the hedged 

words, for example, ñcanò occurred eleven times. 

This finding did not support the view that values 

studentsô thinking and did not find studentsô 

contributions meaningful. 

 

 
 

Figure 2 Frequency of question forms 

 

Discussion 

 

The discourse analysis conducted in this work 

validates that language of worksheets is authoritative 

and position students out of mathematics community 

as they employ exclusive imperatives significantly 

more than inclusive imperatives. The exclusive 

language use appears in the use of question forms. 

Repeated use of ñwhatò questions but not ñwhich and 

whyò questions creates unequal power relation 

between the teacher and the students, and restricts 

students to follow a particular algorithm and to find 

the correct answers. Worksheets tend to treat students 

as scribblers rather than thinkers [21]. This 

performance-based approach distances students from 

Can

Would

Must

Could

Will

May
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comparing, reasoning, explaining, and relating 

activities and leads them to value mathematics as a 

science of abstract or as a mastery of calculation but 

not the art, the aesthetics, the discovery or the play.  

 In addition, findings of this work suggest 

that worksheets are lacking of singular and plural first 

person pronouns and very limited second person 

pronouns. This indicates teachersô (or worksheet 

authorsô) own voice was lost in the worksheets, 

which is also supported in the literature. Herbel-

Eisenmann and Wagner (2005) say ñ[f]irst person 

pronouns (I and we) indicate an authorôs personal 

involvement with the mathematics. é authors can 

use the pronoun I to model an actual person doing 

mathematics, and can draw readers into the picture by 

using the pronoun weò (p.123). Also, teachers 

detachstudents from themselves and ñ[set] a formal 

relationship between themò (Morgan, 1996, p.6). 

Limited use of pronoun and ñobfuscationò (Herbel-

Eisenmann&Wagner, 2005, p.125) of human agency 

promotes Platonist image of mathematics exposing 

mathematical activity apart from humans.  

My analysis of modality use in worksheets also 

emphasised this absolutist view to mathematics as 

certainty is enforced through the dominant use of 

ñcanò meaning studentsô imagining or interpreting 

other possibilities within mathematics is disregarded 

[37]. This certainty pursues a fixed curriculum and 

puts barriers to childrenôs and teachersô imagination 

and creation from their own real experiences and as a 

result engagement is lost. That view is neither open 

to childrenôs own experiences and contactswith the 

world nor it is an effective tool to experience real 

mathematics as a powerful language of the 

imagination and creativity. However, worksheets 

may lead students to understand human knowledge is 

humanly constructed and students themselves have 

the power and potential to make their contribution 

[27]. 

As a result, worksheets revealed a world where 

the studentsô activities are very limited and they are 

encouraged circulate or fill the right answers but not 

provided with enough space to raise their own voice 

and to make their own contribution.  

 

Implications for pedagogy  

 

The worksheets have played a role as a 

hegemonic and homogenizing force in the sense that 

they lead students to learn in one way, and treat them 

as cohorts rather than individuals without addressing 

individual abilities, interests and needs. Worksheets 

have mostly emphasized the procedural and 

calculational aspects of mathematics but not 

conjecturing, relating, testing or describing nature of 

mathematics. That use of worksheets could put 

barriers to teachersô and their studentsô imagination 

and creation by closing a door towards exploration 

and by forcing a fixed curriculum [27]. Since most of 

the worksheets emphasize individualistic work rather 

than community work, the use of worksheets might 

ignore the importance of promoting learning in a 

social and cultural interaction through challenging 

othersô ideas, and justifying oneôs own arguments [8, 

9]. 

This associates to how Marks and Mousley 

(1996) invite mathematics teachers to use and allow 

students to use different genres like explanatory or 

expository genres other than recount genre. Solomon 

and OôNeill (1998) agree on this view and value a 

genre approach which worth ñauthorship and 

creativityò over the text (p.210). From these 

perspectives, it becomes important to promote 

different kind of activities by the use of different 

inclusive language forms and getting students interact 

with the text in an expressive way. 

I also believe thinking out of the box when it 

comes to worksheet usage in the mathematics 

classroom aligns well with treating the learning 

activities of the classroom as full of intellectual vigor 

and bringing creative engagement into my 

mathematics. This is precisely what I am inspired to 

do in my practice. 
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Abstract 

 

Set against the backdrop of an education system 

in the new dispensation of South Africa, this paper 

identifies a gap in womenôs voices in education. The 

paper reports on the voices of pre- and in-service 

women teachers studying an English methodology 

course at a university in Johannesburg, South Africa. 

Located within a feminist pedagogical framework, 

the paper explores womenôs voices in relation to 

their education journeys and their views on 

classroom spaces and teacher-learner engagement. 

The qualitative case study uses narratives and 

interviews to elicit data from the selection of women 

participants. The paper concludes that lived 

experience and voices are critical in the educational 

endeavour, but are not without certain constraints. 

 

1. Introduction  

 

The inequities that confronted education under the 

South African apartheid government are well-

documented. Since the new dispensation in 1994, 

policies of transformation have introduced change at 

several levels in educational and other spheres. South 

Africa embraces the Education for All goals, as well 

as the Millennium Development goals. Issues 

surrounding poverty and curriculum reform are being 

addressed, as are early childhood and adult basic 

education, and HIV/Aids in policy reforms. Girls are 

performing well in Grade 12, and more girls are in 

higher education: 44,1% in 1993 to 51% in 1999 to 

54.3 % in 2001 (Ministerial Report, UNESCO, 2005 

[21]). However, there are still noticeable gaps that 

appear in the transition to the workforce, which 

confines women to low-paying, unskilled jobs. 

In 1996 the country established a Gender Equity 

Task Team (GETT), set up to make recommendations 

on how to take the gender agenda forward. The result 

was one of the most comprehensive reports on gender 

and education in the country (Wolpe et al...). 

However, since the emergence of the report many of  

 

 

the recommendations made in the report remain 

symbolic (Chisholm, 2001 [3]). The discrepancy 

remains between policy and practice, aptly put 

forward by Chisholm (2003) [4] who argues that 

much of the gender machinery that was established 

was ñdismantled and disempoweredò (2003: 4).  

Therefore severe inequities surrounding education 

remain: lack of infrastructure and basic services, 

children travelling long distances to school, often on 

foot, poor quality of education including large 

classes, unqualified teachers, lack of resources, 

poverty and hunger. Many of these challenges exist, 

but are far from confined to rural areas. They are 

prevalent in previously disadvantaged communities. 

So, although South Africa is making progress in 

terms of its figures, unlike other Third World 

countries, it still faces iniquitous challenges, and 

while significant strides have been made socially, 

politically and economically in terms of gender 

equity (Chisholm and September, 2005).there is room 

for substantial work in the field. In fact, as Chisholm 

and September (2005) [5] argue, gender equity is not 

only about access, meeting gender figures, or only 

about affirming women. Therefore, the Gender 

Equity Task Team Report defines gender equality as: 

ñMeeting womenôs, menôs, girlôs and boyôs needs 

in order for them to compete in the formal and 

informal labor market, to participate fully in civil 

society and to fulfil their familial roles adequately 

without being discriminated against because of the 

genderò (Wolpe et al, 1997 in Chisholm and 

September, 2005: 3) [5]. 

Among its considerable review of 

recommendations, the report includes the need for 

work on identities in and outside the curriculum. As 

the report re-iterates, girlsô access to education is not 

the greatest challenge in the country, more important 

is the quality of girlsô participation in schooling. Thus 

womenôs voices are fairly silent.  
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2. Research aims and questions 

 

Given several realities, this paper explores the 

voices of women in-service and pre-service teachers 

who are studying an English Methodology course at a 

university in Gauteng, and their journeys through 

education in the South African context. The paper 

gives rise to several concerns: How can womenôs 

educational lives and experiences be mapped?What 

are the barriers and constraints that they face?How 

can an understanding of womenôs lives and 

experiences feed into the curriculum?What will an 

understanding of womenôs identities and barriers 

provide to the South African contexts?The aims of 

this paper, while multiple, focus primarily on the 

stories women tell, with regard to their education 

journeys, and their views on classroom spaces and 

engagement.  

 

3. Theoretical framework: Feminist pedagogy 

 

The study is theoretically framed in feminist 

pedagogy (FP), drawing on gender and identity.ñAs 

feminist pedagogy enjoys increased adoption, notions 

about feminism itself are changing and thus opening 

up a wide range of ways to be feminist and to do 

feminist scholarshipò (Thompson and Walker, 1995: 

848 [20]). Feminist pedagogy is a theory about the 

teaching/learning process that guides our choice of 

classroom practices by providing criteria to evaluate 

specific educational strategies and techniques in 

terms of desired goals or outcomes (Shrewsbury, 

1993 [19]). As a theory about teaching and about the 

democratic construction of knowledge, key ideas 

centring around feminist pedagogy include learnersô 

taking responsibility for their own learning, and 

contributing to knowledge construction. The 

evaluative criteria include the extent to which a 

community of learners is empowered to act 

responsibly toward one another and the subject 

matter, and to apply it to social action. Thus feminist 

pedagogy begins with a vision of what education 

might be like but often is not (Shrewsbury, 1993 

[19]). Feminist teachers see the classroom as a 

liberatory environment, with teachers and students as 

subjects engaged with the self in reflective practice, 

actively engaged with material, engaged with others 

in a struggle to get beyond our sexism, racism, 

homophobia and other destructive hatreds and to 

work together to enhance knowledge.  Thus strongly 

emphasised is engagement with community and 

movements for social change. The classroom 

becomes a net of relationships with people who care 

about each othersô learning. One goal is that members 

respect each other rather than fear them. As 

Shrewsbury (1993:6 [19]) puts it: ñThe web of 

interrelationships in the classroom is seen to stretch 

to the local, regional, and global communities and, 

potentially even beyond the boundaries of our earthò. 

The libratory environment builds on participantsô 

experiences, their social lives and lived experiences, 

their voices, their possible resistance.  

 

3.1 Central concepts 

 

In essence the central concepts underpinning FP 

include: reformed relationships between the teacher 

and student; empowerment; community; leadership; 

privileging individual voice; respect for individual 

voice as a way of knowing; and diversity of personal 

experiences (Shrewsbury, 1993 [19]; Webb, Allen & 

Walker, 2002 [22]).  

Reformation of relationship between teacher 

and student: Within the context of FP are new roles 

between the teacher and student. With learners 

assuming more responsibility for learning, power is 

shared, however Christie (1997) [6] notes that 

traditional patriarchal education systems and deeply 

embedded norms can hamper even stultify this 

reformation, therefore they must not be under-

estimated. The notion of reformation ties up nicely 

with community-building in the classroom. The 

classroom becomes an active collaborative space 

where risk-taking is encouraged; where intellectual 

excitement abounds; and where power is viewed as 

energy, capacity, and potential, rather than 

domination.  In reforming relationships a new form 

of rhetoric is that the teacher must not underestimate 

the pervasive effect of patriarchal education on 

learners. Teachers and learners must adopt new forms 

of invitational rhetoric (Foss & Griffin, 1995) [9]. 

Invitational rhetoric opens relationships that do not 

attempt to change, rather to validate in spaces of 

safety and value.  

Empowerment is a primary goal of FP, involved 

as it is with principles of democracy and shared 

power. In its focus on empowerment, feminist 

pedagogy has links with Freireôs dialogical 

education. It recognizes that limitations of meaning 

of the concept power in traditional schooling embody 

domination, thus the focus on empowerment, that is, 

power as energy, capability and potential rather than 

domination. Shrewsbury (1993 [19]) reminds us that 

to be empowered is to recognize our abilities to act to 

create a more humane social order; to be able to 
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engage in significant learning; and to be able to 

connect with others in mutually productive ways. 

Empowering strategies therefore allow students to 

find their own voices without dissolving the authority 

or the power of the instructor. In such a system the 

teacher's knowledge and experience is recognized 

and is used with the students to increase the 

legitimate power of all.  

The principles of democracy and shared power 

prevail, with feminist pedagogy challenging the view 

that education is a neutral cognitive process. 

Education either functions as an instrument 

facilitating studentsô integration and conformity into 

the present system or becomes the practice of 

freedom teaching men and women to deal critically 

and creatively with reality and to learn to participate 

in transforming their world (Middlecamp and 

Subramaniam, 1999 [12]). Any patriarchal model 

generally neglects empowerment, feelings and 

experiences. 

Community: Students participate in our classes 

as individuals, taking little responsibility for the class 

as a whole. The classroom has a set of rules about 

fairness and equity but little consideration of 

differences in need. The rights of others in the 

classroom are respected, but little compassion and 

care is structured into the classroom. At the core of 

feminist pedagogy is a re-imaging of the classroom 

as a community of learners where there is both 

autonomy that is congruent with the developmental 

needs of both women and men. Students may find 

connections with themselves, their individual and 

collective pasts, with others, and with the future. In 

such a classroom there is a need and desire to move 

learning beyond the walls of the classroom. Theory 

can be extended to action, and action can come back 

to inform theory and that can lead again to action. 

FP is concerned with building community and 

cooperation within the classroom as well as between 

the classroom and broader environment. Community 

of growth and caring is key in critical feminist 

education (Scering, 1997 [16]). Building trusting 

environments in which all members are respected and 

have equal opportunity to participate is central 

(Schniewind, 1993 [17]). Collaborative learning 

occurs through relationships and dialogue, and 

assumes learners to be active in their meaning-

making, thus giving individual speakers power 

unusual in a hierarchy. Collaborating on tasks creates 

a learning community, such as service learning 

projects.  

Leadership: FP focuses on the development of 

leadership. For example, students who take part in 

developing goals and objectives for a course learn 

planning and negotiating skills. They also learn how 

to develop an understanding of, and an ability to 

articulate, their needs. They learn how to find 

connections between their needs and the needs of 

others. They learn about groups and about the 

different leadership tasks in groups and take different 

leadership roles throughout the course period.    The 

feminist teacher is above all a role model of a leader. 

S/he has helped members of the class develop a 

community, a sense of shared purpose, a set of skills 

for accomplishing that purpose, and the leadership 

skills so that teacher and students may jointly 

proceed on those tasks. 

Privileging individual voice as a way of 

knowing: Feminist pedagogy encourages authority in 

others, sees knowledge as constructed and culture 

bound, allowing different classroom dynamics and 

voices to emerge (Middlecamp and Subramanian, 

1999 [12]). Thus voice in teaching is a primary issue.  

Respect for diversity of personal experience: 

FP challenges hierarchal relations of schooling and 

involves social bonding (Scering, 1997 [16]), while 

privileging personal lived experiences and validating 

them (Chapman, 1997 [2]; Foss and Foss, 1994) [10]. 

Respect, empathy, and critical thinking are 

foregrounded. One goal of the liberatory classroom is 

the respect for difference (Shrewsbury, 1993).  

Challenging traditional views: Knowledge and 

teaching methods are not value free. Traditionally, 

schools reproduce and reinforce the social 

construction of gender through nurturing autonomy, 

masculinity and femininity. Feminist teachers 

challenge the origins of these ideas and theories.   

 

4, The study 

4.1 The course 

 

The Contentious Issues in Language course in the 

Bachelor of Education degree and Post Graduate 

Certificate in Education course at the university is a 

final year course taken by students pursuing an 

education degree. The course content covers 

language issues pertinent to future teachers including 

the landscape of multicultural and multilingual 

elements of our society, and its significance for 

language learning, language and identity, language 

and gender, language and power, and the changing 

language learning environment. One of the 

challenges of the course is trying to align the 

experiences of students who have spent three years 

immersed in an education degree, as well as those 

who, after spending three years in an undergraduate 
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humanities programme, with notions of education.  

The attempt therefore was to facilitate the class as a 

community. This fed effectively into core notions of 

feminist pedagogy, as shown above. There were 

twenty women participants in the study, aged 

between 22 and 45.  Fifteen were pre-service 

teachers, and five were in-service teachers. 

Pseudonyms are used throughout the study for ethical 

reasons. 

4.2 Research approach and methodology 

 

This research is a qualitative case study, the aim 

of which is to examine the experiences of women 

students in a language course using data collection 

methods such as interviews and narratives.  

Interviewing is a valuable source to access the 

participantsô views. The main purpose of an 

interview, according to Henning , is ñto bring to our 

attention what individuals think, feel and do and what 

they have to sayò (2004: 52) [11] about their 

experiences and opinions. In this regard, both focus 

group interviews and individual interviews were 

conducted. Focus group interviews are beneficial to 

encourage debate and discussion among the 

participants, while individual interviews give the 

participants more privacy and freedom to express 

what they really think. The interviews were voice 

recorded and transcribed.  

According to Clough (2002: 8) [7] narrative is 

useful to the extent that it opens up (to its audiences) 

a deeper view of life in familiar contexts: it can make 

the familiar strange, and the strange familiar. He 

continues that stories are a means by which truths 

may be uncovered, providing an element of 

anonymity without stripping away ñthe rawness of 

real happeningsò.  

 

4.3 Some findings and discussion 

 

In this section, extracts from narratives and 

interviews relevant to the research aims and questions 

are presented, then discussed. 

 

4.3.1 Mapping the womenôs lives: Convoluted 

education journeys 

 

For many of the women, the education journey 

was neither simple nor straightforward, and several 

felt disenfranchised along the way, as the following 

extracts demonstrate: 

ñI am a mature woman who returned to university 

after a long gap in my studies. I was just now 

appointed as a head of department at my school, 

where I taught grade six learners. I have a long 

history in the field of education, including spending 

two years in China where I taught English as a 

second language. Mine was not an easy journey at 

all. It was a struggle to get educated then, it is a 

struggle to get educated now. Women have more 

responsibilities, especially if you are older, and you 

are not always taken seriously, even if teaching is 

considered a womanôs job, as I was told, but I love to 

teachò (Desiree). 

ñIt was teaching or nursing in those days, maybe 

even now, I thought teaching would give me more 

holidays, and I needed the bursary, or else who 

knows what I would do? Now I do enjoy it, but at the 

beginning as a new teacher you are taken for granted 

by especially male teachers and headmasters. They 

expect you to do everything, but it is worse when 

another woman takes advantage or becomes jealous 

that the learners like you, or if you are doing well. 

Then at home it is chores, kids, husband, even if you 

are studying (Gladys). 

ñI am an immigrant, I come from Nigeria. It was 

fine in Nigeria to study, but now I am here (in South 

Africa), for many different reasons. I am seen as 

someone different, as someone with a funny accent 

who wonôt be understood in the English class. So I 

had to fight just to study, boys were given more 

opportunity, so I thought teaching would satisfyò 

(Doris). 

ñAfrikaans is my first language, people still look 

at me like I am the enemy. I just want to teach 

children. I donôt think my history should come into it, 

but in South Africa you become the marginalised if 

you are white and Afrikaans speaking. Then the 

women-thing comes into it.ò (Sonja). 

It is apparent that that while certain women 

wanted to teach (Sonja, Desiree), others stumbled 

onto education as a profession (Gladys, Doris). 

Despite a long career as a teacher, Desiree still finds 

herself enmeshed in family responsibilities, and the 

stereotypical view that teaching is a womenôs job. 

Like Gladys, she is expected to play multiple roles: 

wife, mother, teacher. She comments too about the 

two stereotypical career choices for women at the 

time she made her choice: teaching or nursing. These 

were typical choices for black women in particular in 

South Africa, considered suitable for women. 

However, her decision to complete her studies at this 

stage is evident that she is currently comfortable with 

it, or has grown into it. Doris appears disenfranchised 

in two ways: being an immigrant, and her use of 

English as an additional language. She appears 

disgruntled that her ability as a teacher could be 



 

 

 

79 
 

influenced by her accent. Such views are notable 

among black African immigrants, not least because of 

the recent spate of xenophobic attacks experienced in 

the country. Sonja is happy to teach, but comments 

on possible racism against her because of her being 

and speaking Afrikaans. Historically, Afrikaners 

were seen as the architects of apartheid in the 

country, and are still often resented for the role they 

played. She dismisses gender as a third obstacle, and 

perhaps less important. It is also significant that three 

of the older women, Desiree, Gladys and Doris have 

returned to university to complete their studies. Doris 

said ñWithout a degree I wonôt be taken seriously, or 

considered worthyò. To Gladys it was a question of 

ñcompleting her journeyò.  

 

4.3.2  Barriers and constraints 

 

Barriers experienced by the women were mostly 

typical. Lane and Cheryl, two younger woman  

felttheir studies were very intensive, which took up a 

lot of their time. Both mentioned the demanding 

workload of assignments, reading and lesson 

preparation. As single women without children, they 

felt they would not have coped as new teachers if 

they were married or had children. Lane, who helped 

support her parents because her father was 

unemployed at the time of the study also felt the 

money she earned through her part-time teaching and 

tutoring was insufficient. She said in her interview 

ñYou work all the time but donôt really see any 

money for your effort, but itôs not about the money, 

but the loveò.  

Doris commented on her efforts despite having a 

family to look after, and males in her family being 

given study-preference. To her, her Nigerian accent 

also appeared to be a constraint as provided in the 

section above. The women who were mothers felt 

particularly burdened. òThey say as a teacher your 

children are lucky, you can help better with 

homework and studying, but off course this is not 

always the case, you have to see to all your other 

work first before you can do thatò (Melanie).  

Some of the biggest challenges came from three 

women who had been brought up in impoverished 

homes. They spoke of financial difficulties of being a 

student and student teacher: the lack of money for 

books, resources, clothing, transport and food. 

Xoliswa spoke about when class finished late and she 

could not get a taxi home, she would sleep over with 

friends who had parties, and who would insist she 

drink alcohol, which she would resist. She once slept 

over on campus in the library, which was not 

permitted. However, she felt she had to persevere in 

order to show her community what she had achieved. 

Community pride is felt very strongly in African 

communities, with communities sometimes helping 

to support students in any way they can. 

 

4.3.3 Re-imaging the classroom: Power sharing 

and community building 

Many of the women felt that they had a unique 

contribution to make to the classroom. For several, it 

was about flattening hierarchies so that they could 

build communities in the classroom. As Shrewsbury 

(1987 [18], 1993 [19]) discusses, at the core of FP is 

a re-imaging of the classroom as a community of 

learners where there is both autonomy of self and 

mutuality with others that is congruent with the 

developmental needs of both women and men. 

Cheryl said it was important to ñrespect learners as 

they respect (you). The learners too need power, itôs 

not only about the teacher being in charge. When 

learners take charge of their learning they learn more 

effectively. Teachers are not the enemy, but some 

teachers feel they must be superior always. The 

classroom must be a safe spaceò. 

Genna said ñThe classroom must be intimate, 

bright and cheery. It is a place away from home. It 

must have a good feel. There is a unique relationship 

between teachers and learners. There must be trust 

that even if as a learner you say the wrong thing you 

will not be teased and laughed at. Learners must 

bring their experiences to the classroom. Each learner 

is different, the classroom is noticeably diverse.ò As 

Weiler (1988 [23]) says, feminist pedagogy is 

characterised by an emphasis on lived experience and 

the significance of everyday life, as well as the 

multiplicity of truths and value of diversity. Parry 

(1996: 46 [13]) too highlights the value of diversity 

when he elicits that it makes explicit that how we 

experience and understand things and is rooted in our 

social position, based on a variety of factors, 

including gender, race, ethnicity, class, and sexual 

preferenceò. And as Bowker and Dunkin (1992) [1] 

remind us, it is the teacherôs task to introduce the 

personal as knowledge without sacrificing the 

credibility of the teaching-learning process. 

 

5. Conclusion: Women finding their voices 

 

What is the value of womenôs voices, and what 

are the implications for teaching and learning? In the 

Contentious Issues in Language course, we tried to 

create a classroom based on the principles of feminist 

pedagogy, by theorising classroom diversity, and is 
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so doing, giving women their voices and exploring 

the value of their lived experiences in their chosen 

profession. Examining their views on the classroom 

as a safe space for teaching and learning language 

highlighted the role of diversity and their struggles to 

enter and make their footprint in their chosen 

profession. 

Any liberatory environment suggests a new way 

to engage with one another. If the classroom is an 

intricate web of relationships with people who care 

about one anotherôs learning, members should respect 

one another, rather than fear them. ñThe web of 

interrelationships in the classroom is seen to stretch 

to the local, regional, and global communities and, 

potentially even beyond the boundaries of our 

earthò(Shrewsbury (1987: 6 [18]). Perumal (2006 

[14]) feels that mainstream pedagogy silences voice 

and denies acknowledgement of their experiences, 

therefore voice and personal experience is 

encouraged, rather than complete reliance on the 

abstract. She cautions however that the traditional 

should not be ignored but critiqued for its gaps and 

silences, and that while narratives should be 

encouraged, they are also problematic because of 

possible trauma they could cause to certain 

participants because of opening their lives to scrutiny.  

We may also question if we have the right to raise 

studentsô consciousness, and to manipulate their 

ideological perspectives.Does every student have 

something valuable to say? Some views may be 

ñcalcified in a kind of mono-vision that is racist, 

sexist, while also harbouring prejudicial ideologiesò 

(Perumal, 2008: 296 [15]). Therefore Perumal 

advises that we rather use them as entry points, given 

that no one has a single voice or identity.  

Shrewsbury (1993) reminds us, FP is 

transformative and helps us revise the educational 

enterprise and is a crucial component of a feminist 

revolution. 
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Abstract 

 

Suicide among the young is an acute worldwide 

issue, and it has become an epidemic in Asia where 

high suicide rates in several highly populated 

countries have accounted for the greater part of the 

worldôs suicides. Anomic suicide has been used in 

describing Indiaôs suicide where less regulation is 

perceived by the youths in current fast changing 

society. This study aims to investigate young peopleôs 

perspectives about death ï to discover from them the 

possible factors giving rise to high incidences of 

suicide among teenagers and young adults and to 

possibly explain the suicidal situation in India. Two 

hundred and fifty youths aged 15 ï 24 from various 

schools, colleges and hospitals in India were 

recruited for this study.  SPSS was used to analyze 

the statistic figures for frequency count and Chi-

square test for independence was conducted. The 

findings show that youngster mostly sought help from 

their friends. The possible main factors for suicide 

revealed by the participants were: Coping with boy-

girl relationships, family issues and stress from 

school work.  A high percentage of participants 

indicated life was self-determined, and this revealed 

the changing values among the teenagers that might 

have contributed to the high suicide rate. Suicidal 

situation in India is therefore more social related.  

Being able to be integrated into the immediate 

context and society for youths is thus needed, rather 

than just lacking of social regulation.  

  

1. Introduction  

 

Suicide among young is an acute worldwide issue 

as it has become the third leading cause of death 

among youth aged 10 ï 24 in the United States [1]. 

The loss of young lives who are still at their growing 

up stage, yet to fully emerge into adulthood is a 

tragedy to human mankind and it is really a heart 

breaking issue. India is located in South Each Asia 

whereby this global tragedy has become an epidemic. 

According to the report from world Health 

Organization this epidemic of suicide among young 

people has accounted for a greater part of the worldós  

 

 

suicides [2]. The suicide rate among the young 

people is shocking in India.  It keeps increasing.  It 

was found that almost 10% of the adolescents 

experienced suicide ideation and more than half of 

them turned their thoughts into action. The suicide 

rate in India has been increasing steadily and has 

reached 11.2 (per 100,000 of population)in 2011 

registering 78% increase over the value of 1980(6.3). 

Due to difficulties in identifying a death as 

suicide and other issues such as claiming of insurance 

and dealing with family shame, the above figures 

could be under reporting.  In actual suicide rate in 

India should be much higher. 

 Emile Durkheim (1851/1987) conceptualized 

suicide issues from a sociological perspective.  

According to his classification, there are four 

different types of suicide, namely altruistic suicide, 

anomic suicide, egoistic suicide and fatalistic suicide. 

Thorlindsson and Bjarnason (1998) further analyze 

Durkheimós initial concept, ˈòtoo little integration 

leads to a state of loneliness and egoistic suicide; Too 

much integration leads to altruistic suicide when the 

perceived interest of the social group is set above 

personal interests; Under regulation causes anomic 

suicides of individuals lost in a chaotic universe; 

Over regulation results in fatalistic suicides.ò [3].  

From the above analysis of the possible etiologies, 

both integration and regulation are needed.  However, 

too much or too little can be harmful for human 

development.  Integration cultivates social bonds and 

it gives a sense of belonging for individuals; whereas 

regulation provides guidance thus ensures safety for 

individuals to prevent a sense of ˈòlost in a chaotic 

universeò. 

 The Indianós suicide cases were analyzed by 

Adnan [4] from a sociological perspective.  He 

attributes the rising suicide rate to two major factors: 

First, poor coping mechanism for the stresses of 

school life and, second, the lack of a programme to 

promote good mental health in the country.  His 

perspective and description of Indiaós suicide trend 

among the young people was similar to Durkheimós 

ˈAnomicᴁ suicide, which refer to the lack of 
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regulation among the young people.  Adnan 

highlighted risks factor such as instability in society, 

the absence of family/religious protecting factors that 

have contributed to the rising rate of suicides cases in 

India.  It seems logical that a sudden removal of 

excessive regulation or control as a result of social 

change will give rise to anomic behaviours.  This 

paper argues that suicide as a global social issue may 

be more complicated than expected.  A linear 

equation or a simplistic classification of etiology may 

not be sufficient to pin down the causal factors of 

suicide.  As a result of globalization, young people in 

India are no longer living in a closed community that 

can be immunized the globalized effects of feeling 

lost or feeling chaotic.  As individuals are developed 

in a context which operates within various layers 

such as microsystem (refers to immediate family 

system), exosystem (schools system and community), 

exosystem (systems within systems) and 

macrosystem (a larger cultural system) Regulations 

may provide safety or security so that young people 

knows the guidelines about what to do and how to 

conduct their lives in the community.  However, 

sense of belonging, being able to integrate into the 

society is equally important as it was found that 

family integration and parental regulation bring 

similar impact on youthós suicidal ideation and 

behaviour [3].     

 

2.  Methodology 

 

 A total of 270 students comprised of 127 males 

and 143 females aged from 15 to 24 from different 

parts of urban west India were recruited. The 

participants were from different government 

secondary schools and university campus across 

different regions in India. A questionnaire was 

designed to find out their perceptions of death, and if 

they were prepared to discuss their views on the 

reasons for suicide among youth. Permission for the 

study was obtained from the gate keepers of relevant 

authorities in the various organizations taking part, 

who were the principals of secondary schools and 

administrative authorities from local universities. The 

participants were informed on their right to withdraw 

from the study if they felt the questions were 

intrusive or difficult to answer. Sensitivity and 

confidentiality were also noted and participants were 

informed that only group data would be used for 

publication and no personal information, nor the 

name of their schools or organization would be 

revealed. Token of appreciations were given to 

participants who had completed the whole 

questionnaire.  

 

 

TABLE 1: GENDER AND AGE OF 

PARTIC IPANTS 

 

Gender                

Frequency 

 

MALE                        Below 18                          

95 

                                  18 and above                  32 

                                  Total                                 

127 

FEMALE                    Below 18                         86 

                                  18 and above                  57 

                                   Total                                

143 

 

 

 

3. Findings 

  

The findings suggest that most students are open 

to discussion about the topic of death.  They mostly 

discuss it with their friends.  Males are likely to 

attribute the reason for suicide to boy-girl 

relationships; this is similar across all ethnic groups.  

 

3.1. Possible Factors for Teenage Suicide  
 

Three sources of stress that might have been 

caused for suicide for the young people were 

identified, namely boy-girl relationships, family 

issues and school work. 

 

Fig. 1.  Male participants views on the possible 

factors in teenage suicide 
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Boy-girl relationships ranked the highest for the 

possible reasons for suicide for both the male and 

female students. 

 

Fig. 2 . Female participants views on the 

possible factors in teenage suicide 

  

 
 

Eighty out of 127 (63%) of male participants and 

74 out for 143 (52%) female participant stated BGR 

as the possible reason for suicide.  More male 

participants than female participants think BGR 

issues contribute to suicide.  Seventy one (around 

50%) females stated family issues as a possible 

reason for suicide.  Male studentsó answers were 

comparatively lower on family issues. Only 54 

(42.5%) of male students stated family issues as a 

possible suicide reason.  

 

Fig. 3. Age and gender wise profiles of those who 

died by suicide in India (Year: 2012) 

 

 
 

 

 

 

 

 

 

 

 

 

 

Fig. 4. Trend in Rate of Suicides in India 2000-12 

 

 
 

 

Fig. 5. Suicide Rates in various States of India 

(Year: 2012) 
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Fig. 6. Percentage share of various states of India 

in incidence of suicides  (Year: 2012)  

 

 
 

4.  Discussion 

 

This study discovers three sources of stress 

identified by participants as possible factors in 

teenage suicide: boy-girl relationships   ranked the 

highest, followed by dealing with family issues and 

stress from school work.  The finding shows that 

young people will not avoid the topic of death.  They 

will seek helps from friends and teachers were people 

of last resource. 

 Coping with boy-girl relationship is common for 

young people at this stage of development.  However 

it can present enormous stress especially for male 

participants when emotional support is not available 

especially when the relationship does not work.  It is 

particularly true and has presented as a potential 

source of stress for male participants as shown in this 

study.  Durkheimós suicide theory [4] has depicted 

males as always more vulnerable in dealing with 

relationship hence their risk of suicide is considerably 

higher.  The findings seem to be in line with 

Durkheimós postulation as the male students are more 

emotionally vulnerable.  High percentage of male 

participants indicated that a broken relationship as a 

factors for suicide. There are some gender differences 

found in this study and it is supported by other 

literature that women tend to use suicide as -cry for 

helpó[5]. Men would normally use drastic action 

when come to suicide behaviors. It could be 

explained by the male reluctance to share their 

personal problems with others when they experience 

emotional disturbances.  Instead, they opt for serious 

suicide action.  

The second factor  identified in suicide was 

family issues.  Families are bound to face a lot of 

changes as a result of social change. The society 

nowadays is getting increasingly competitive, fast-

paced, full of uncertainty, rapid change, insecurity 

and risk taking. Most families are dual income family 

and parents are busy with work.  Hence children are 

pretty much left on their own.  Adnan [4] attributes 

suicide to an unstable context, in which our youths 

are growing up, and which includes a lot of risk 

factors.  Some of those factors identified in this study 

were the stress of coping with boy-girl relationships 

and school work. Moreover, the family itself 

becomes a source of stress for the young people. This 

seems to confirm the Adnanôs postulation of external 

environment factors, especially changing of family 

setting and traditional values. Durkheim might 

describe those factors which arise from a state of 

dissatisfaction due to external stress that influence the 

family settings as anomic suicide. 

  The third factor in suicide is school 

environment.  Young people spend most of their time 

in school, and school is supposed a place to help in 

their development.  Instead of cultivating positive 

attitude towards life, it is always a place of stress for 

most students.  The findings from this study reveal 

that more students cited stress from school work as 

the main factor in teenage suicide.  This is supported 

in the literature that education is most valued in 

traditional Chinese families and can be traced back 

from Chinese Confucian beliefs [6], Indian Chinese 

families are no exception. Will Durkheim describe 

school stress factor as anomic?   

We could explain the suicide cases in India 

according to the framework initialed by Durkheimós 

theory and further supported by Adnanôs postulation.  

Meaning, it was due to the lack of regulation that our 

young people feel that they are not able to cope with 

boy-girl relationships, the stress coming from 

educational system and family stress.  However, the 

reality of suicide as a global social issue could be 

more complicated. To look it from another 

perspective, it is equally logical if we explain it in 

another way: It was due to the lack of social bonds 

that our young people were not able to cope with 

boy-girl relationships, feel being lost in an 

increasingly stressful school environment and not 

able to be integrated in the current family and social 

system. It seems that ˈAnomicaᴁ suicide is not 
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sufficient to explain the suicide cases among young 

people in India. 

 It is supported by the literature that family 

attachment reduces the possibility of attempted 

suicide among the young. Only young people who 

are raised by warm and caring parents are more able 

to have felt the warmth and care, thus less likely to 

yield to anomie and suicidality [3].  So, it is not only 

the lack of regulations, as regulations without warmth 

and care will breed hatred.  Regulations normally 

refer to rules and controls.  It is important not to 

minimize the complexity of the modern society.  This 

modern society describe by Bauman as liquid 

modernity which is ˈslippery, shifty, evasiveᴁ [7]. 

Coping with modern lives which are full of 

uncertainties, fears and potentially chaotic situation, 

it is bound to feel lost and lack of sense of belonging.  

It is both the family integration and parental warm 

and firm guidance that could save our young people 

from having suicide ideation.  With the guidance of 

warmth and caring parents, family will serve as a 

resource for young people instead of a source of 

stress that lead to suicide behaviours.  Nevertheless, 

as a result of current social changes and economic 

forces, not only fathers, but Indian mothers have been 

coerced into going to work in order to earn a better 

living [8], ensuing this protective factors may no 

longer exist.  

Similar analysis applies to the school integration 

and social integration. When students being 

constantly failed by a school system; or as a family 

member who do not feel the warmth and care of a 

family; or as a member in the society who are not 

able to adapt to the societal change, the risk factors 

will be there.  There will be no sense of belonging, 

self-image and self pride will be under attacked, and 

it will definitely affect their meaning in life.  

A high percentage of participants, regardless of 

different ethnic groups, indicated that ˈLife is 

determined by selfᴁ instead of ˈby othersᴁ. Does it 

indicate that our young people are more self-focus? 

Does it mean that the young people nowadays 

perceived they should be in control whereas in reality 

they are not in control?  However, they want to be in 

control of their lives. The findings of this result may 

indicate that young people are increasingly reacting 

with dissatisfaction to the way they are regulated by 

society, such as the school system and the societal 

changes.  

 It was certainly not entirely due to the lack of 

regulation, but may also due to the lack of integration 

into this forever and increasingly changing values in 

the society. Young people experience lack of 

integration into the school, relationship, community 

or society they are living.  The lack of control in their 

own lives causes them to feel insufficient and unable 

to cope when faced with uncertainties.  This lack of 

integration into the environment where the 

individuals are located should be classified as 

ˈEgoistic Suicideᴁ according to Durkheimós   

definition. However, it will be too simplistic to draw 

such conclusion.  Firstly, suicide as a tragic social 

issue is certainly more diffuse and more complicated 

than such a scientific four dimensions theoretical 

framework could explain.  Secondly, this is an 

increasingly individualized society, the need to be 

one self and the need to feel belong to the society are 

co-existing.  

This phenomenon also shows that the values of 

collectivism are increasingly changing to 

individualistic ones.  This fading away of traditional 

protective factors such as family, collectivism and 

religious norms are the immediate eco-systemic 

environments in which our young people are living 

nowadays. These findings are in line with Adnanôs 

perspective that the weakening of collectivism values 

no longer serve as protecting factors that shield our 

young from ending their lives once they feel there is 

an absence of meaning in their lives.  Therefore they 

are able to make decision to end their lives when they 

are not able to cope. One of the positive discoveries 

from this study is the self-focus individuals are very 

much in needs of friendships. Friendship and 

relationship are important for young people.  It is 

evident in the findings that friends are the people 

most relied upon by the young people in times of 

need.  Hence, developing peer support leaders in the 

school counseling programme could be effective in 

reducing suicide rates among the young.  Mentoring 

and coaching by peer support leaders could be 

effective [8] as peer support programmes are found to 

be helpful in providing positive influences in the 

areas of academic and non-academic situations.  

Peers have a greater impact on their fellow pupils in 

that they serve as guides and role models.  Also, 

working towards strengthening family ties with our 

young people in order to be able to offer help when 

needs arise is important.   

 

 

5. Conclusion  

  

Suicide as a social pathology requires preventive 

measures in the social context in which suicidal 

individuals are located.  .  Anomic or Egoistic? There 

is no simple answer to this question. This paper 
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reveals the perspective of young people on the issues 

of suicide and death.  Various possible causes for 

suicide were identified by the participants. It is hoped 

that further investigation could be carried out to 

better understand our young people from their 

perspectives, and the numbers of tragedies among 

suicidally unhappy young people might be reduced. 
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Abstract 

 

The present paper is concerned with the extreme 

right political party of ñChrisi Avgiò and the 

growing projection of their ideology and standpoints 

among the educational community, mainly Primary 

and Secondary education. Their official newspaper 

has been particularly conducive to the dissemination 

of their ideology, especially after the two elections of 

2012. Besides, one of the major fields of its concern 

is education. An expanded number of its articles 

contend that education forms the starting point of 

building the Greek ideal through the teaching of the 

appropriate subjects in schools by competent 

teachers that are able to cultivate this attitude to the 

students by projecting the Greek civilization. 

Meanwhile, and given these grounds, special 

concerns are raised about the disuniting trend among 

the educational community as well as the countryôs 

national isolation. 

 

Keywords: discourse, education, extreme right, 

Greek ideal, propaganda 

 

1. Introduction 

 

In Greece, since 2008, a time point associated 

with the commencement of imposing financial 

measures towards the rationalization of the function 

of economy with a single-sided view of the 

curtailment of expenditures and the reduction of 

shortages, the dynamic presence of the extreme right 

political party of ñChrisiAvgiò has been 

simultaneously signaled. The notion of nation and the 

peopleôs dynamics against the globalized centers of 

financial and political control has been projected by 

the party, having taken advantage of the social 

disapproval. Within the framework of elevating the 

nation-state, emphasis is placed on the historic 

continuation and the notion of Greek-native, through 

blood bonds, associating the past with the future 

under cultural and social terms. 

 

 

 

 

 

At the same time, the notion of migrant as the 

ñotherò, a threat against the Greek political system, is 

elevated. It is well understood that on the basis of this 

view, an educational system whose ideological base 

reinforces national composition and the Greek ideal 

through the juxtaposition with any different culture, 

by formulating successive fields of racism and 

antagonism is projected by the extreme right political 

area. 

The educational status seems to be complicated 

and difficult to understand as there is a schematized 

reaction against its structure as it has been formulated 

after the schools merging and suppression along with 

the reduction of expenditures on education. It should 

be taken into consideration that some students 

attending teaching and pedagogical faculties, students 

and educators have already started to take action and 

incorporate in the extreme right party the voters 

percentage of which, as well as the formal or non-

formal supporters of its policy, are continuously 

increasing; therefore, its articulated educational 

policy, too.  

More analytically, the educational standpoints of 

the extreme right party within the spatiotemporal 

framework formulating uncertainty and insecurity as 

a prevailing condition in the Greek society are 

projected in the present paper. It is also observed how 

the extreme ideological view about the content of 

history, the formulation of the Greek awareness along 

with the gradual deconstruction of notions such as 

citizen and policy of rights are formed, so that a 

condition of isolating Greece by rejecting globalized 

values and humanistic standpoints related to the co-

existence of different cultures, the intercultural 

education and the recognition of the ñotherò is given 

meaningfulness.   

 

2. Methodology 

 

The present research commenced in 2012 and is 

still in progress. More specifically, focus was placed 

on the ñChrisi Avgiò political partyôs newspaper 
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carrying the same title with the party [1]. It is about a 

weekly circulation also posted on the partyôs website. 

The present research is part of the discourse 

qualitative analysis [2] [3], according to which 

analysis focuses on articles in the way and form they 

are presented in the newspaper. In order to study the 

articles, six sets were generated as the outcome of the 

articlesô systematic study starting from January 2012 

until September 2012. Since then, all articles are 

categorized and analyzed [4] in these six sets so that 

the ideological framework of the extreme right party 

as well as its evolutionary course, namely how there 

is a continuation of their extreme right standpoints 

and how the struggle for penetration is intensified 

within the educational premises aiming at the 

increase of voters ï teachers and the simultaneous 

promotion of the partyôs principles and standpoints 

within the educational environment, which will 

reinforce the teachersô role, especially within a period 

of their questioning and placing emphasis on 

authoritative models [5]. 

Therefore, the six sets that were generated are as 

follows: a) nation ï state, b) people, c) migration 

issue, d) globalization, e) communism, f) Greek 

education and g) national fests. After the articles have 

been studied, they are classified in the corresponding 

set, that is, the set in which the particular text content 

corresponds. This is a very hard task as many articles 

could be classified in more categories. The research 

will be deemed complete as soon as an evaluation is 

reached that no more data are due to be added in the 

generated sets. In other words, the newspaper articles 

are a reiteration of the same standpoints, even if the 

facts, namely the timeliness are changing. More 

specifically, after each article is classified in the 

corresponding set, which also forms the initial stage, 

it is scrutinized in terms of: a) the presentation of 

ideological standpoints, b) the manner of 

presentation, c) the vocabulary used and the structure 

of discourse and d) the tension generated. 

The coincidence, that is, the temporality within 

which the news is formulated is taken into account 

for the present research. For instance, the prior-to-

elections period when the content and discourse of 

the articles are explicitly different or the procedure of 

legislative regulations such as the recent draft of law 

related to the anti-racist law or special incidents such 

as the migrantsô beating in the center of Athens by 

ñChrisi Avgiò members or even educational issues 

such as criticizing the teacher who encouraged his 

students to draw the flags of their countries of origin 

during the preparation for the Greek national fest. 

The special timeliness is obviously of interest in 

terms of its interpretation by the newspaper, the 

extreme partyôs instrument, the dimensions of the 

incident and how a propagandistic discourse is 

formulated by the party itself (ñToday brief 

guidelines will be given to the nationalist teachers 

and students about the elimination of the Marxist 

propaganda in schools. The problem does not lie 

neither in the students nor in the parents but in the 

teachers, without offense to the work of teachers. To 

be specific, there is a distinction between the 

educators and the Marxist teachers who have 

conquered education for a long timeò [newspaper 

ñChrisi Avgiò 24/10/2012]). As a result, this is 

conducive to influencing, directing and rallying the 

partyôs members [6]. 

The method used is the one most effective when it 

is implemented within a long time period so that the 

discourse evolution and dynamics is elevated and the 

texts analysis is meaningful which is able to depict 

the evolution in a long term in an ñideological gameò 

in which the discourse is formulated in an active 

political culture. Since reference is made to political 

texts, the political signified are activated but are 

rather ambiguous while methodological tools for 

approach and interpretation are more than necessary 

without a change of the content and without the 

addition of data, standpoints or viewpoints that are 

not elevated by the texts. At this point, an effort is 

also made regarding the projection of the method-

related difficulties so that the framework in which the 

newspaper articles discourse analysis works is 

provided.  

 

3. Discussion 

 

At the beginning a limited number of articles 

were published in the extreme right newspaper, in 

which the discourse was intensely propagandistic and 

simple; that is, without any difficult expressions or 

complicated discourse (ñNow I am coming to 

students. Nowadays, Chrisi Avgi is a ñtrendò at 

schools. In the past, it used to be KNE [the 

Communist Youth]. Then it was ONNED [the Right 

Youth]. Now they are both out of date. We should 

take advantage of this ñtrendò like others used to do 

in the past. Today we are the powerful ones and the 

youth follow the powerful ones. But above all, we 

should have certain knowledge in order to argue 

against the teachers. We should also read history 

books, not the ñformalò ones but the ñextracurricularò 

ones [newspaper ñChrisi Avgiò 24/10/2012]). 

 It has been estimated that the addressed audience 

belong to the lower social strata and are found among 
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the youth population
12

 of limited education. 

Therefore, the texts were rather informative and 

conducive to tension, at the same time, so that the 

limited audience of the party is motivated, aiming at 

followers that would participate mainly in beating 

migrants or protecting citizens. (There are comments 

on an article of the democratic newspaper ñEthnosò 

by the extreme right newspaper of Chrisi Avgi. 

ñEven though supporting Chrisi Avgi is usually 

confined in swastikas and slogans drawn on walls 

and desks it is apparent that the young supporters of 

the organization have ñgrownò to some extent and 

their presence is intensified. They sometimes grasp 

the opportunity to openly express themselves at 

school events arising, this way, reactions by both 

teachers and studentsò [newspaper ñEthnosò, 

25/11/2012]. ñThis is where the essence lays 

comrades-in-arms. People are annoyed when 

Nationalists are able to FREELY express themselves. 

People are thrown into panic because they are 

PROUD of their ideas. The left ñbullyingò is fading 

day by day in the streets, workplaces and schoolsé 

and this is only the beginning. Besides, this was a 

promise made before the elections: The ideological 

authority of the left will fade away. This is a 

COMMITMENT [newspaper ñChrisi Avgiò, 

28/11/2012])..  

The fact that in the first circulations of the 

newspaper there were announcements about the 

partyôs gatherings along with advertisements about 

the followersô clothing as well as about useful objects 

is not at all accidental. The elections of May and 

June
13

 presented a different view of the extreme right 

formation. With a growing percentage of voters, an 

attempt is made to penetrate into the anonymous 

voters who are not limited, in neither the lower social 

strata nor people with a limited educational capital. 

The increased electoral percentage along with the 

expectation of reinforcing its political power forms 

the directions towards a change of the partyôs 

propagandistic publication. (There are comments on 

                                                           
12 Quote the special articles about youth issues such as: ñBased on 

researches, a percentage of approximately 80% of the young 
homeless belong to the productive ages while their educational 

capital is observed to be better in comparison to former studies. 

Furthermore, 82,2% are men and 60,7% belong to ages between 
41-55, whereas 26,4% are between 26-40 years old. As regards 

their family status, 33% are divorced and 47,2% have childrenò 

(newspaper ñChrisi Avgiò 19/12/2012). 
13 See during the May elections (2012) ñChrisi Avgiò gained a 

percentage of 6,97% whereas in the June elections (2012) they 

gained 6,92%. Quote, in the 2009 national elections ñChrisi Avgiò 
gained a percentage of 0,29%. In the 2010 municipal elections they 

gained a seat at the Athens Municipality Board having gained a 

percentage of 5,29%. 

the Chrisi Avgi publication about the fear of right rise 

in Europe as it is formulated by Daily Mail. ñFor one 

more time, an English newspaper of the English 

Lords establishment, the Daily Mail, is extensively 

concerned with the enormous problem of Chrisi Avgi 

that has recently been put in the forefront of both the 

Greek and the international political system. The title 

of the article is: ñThe new dark age: Across Europe, 

free speech and democracy face their biggest threat 

since the Thirtiesò [é] Question: Why are the 

English Lords instruments not concerned with the 

ñthreatò of the neo-communist SYRIZA (left party) 

which is presented as the first political force in the 

gallops and is the expected next government of the 

country, but only with Chrisi Avgi? Answer: Because 

only Chrisi Avgi is a purely anti-systemic party!ò 

[Newspaper ñChrisi Avgiò, 5/12/2012]). 

The newspaper pages are increasing while the 

articles are proofread in terms of correct grammar 

and syntax. Besides, emphasis is placed on the 

accurate projection of the partyôs ideological 

standpoints whereas during the former period there 

was a confined quotation of articles with an 

ideological fascist content [7] [8] [9] [10]. 

After the elections, the intension for an 

ideological conflict is gradually reinforced while a 

number of professional journalists are apparently 

incorporated in the partyôs journalistic instrument 

conducive to the use of elaborated discourse, explicit 

grammatical and syntactical elements while there is 

completeness in the articles corresponding to the 

principles of the formal journalistic discourse. 

These changes coincide with the reinforcement of 

the partyôs presence, mainly in small towns and the 

growing number of party organizations. As it has 

already been realized by another research, the number 

of teachers and students in the pedagogical and 

teaching faculties is continuously growing. 

Moreover, as it has been realized by the interviews to 

students of the pedagogical and teaching faculties, the 

extreme right party discourse is deemed attractive, 

dynamic and responsible especially in association to 

educational issues. 

Therefore, the increased number of education-

related articles in the newspaper seems to be justified. 

In a number of articles addressing teachers and after a 

careful cross-checking of the pseydonyms used to 

sign them, it was realized that reference is made to 

teachers in commission who are responsible for 

ñChrisi Avgiò issues [11]. 

 On the basis of these observations, the 

researchersô standpoint related to the continuation of 

the research is understood as it becomes obvious that 
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the newspaper expresses or reflects the partyôs 

broader political standpoints which undergo a change 

or a modification within the fluid, uncertain political 

and economic situation as it is currently formulated 

in Greece during a period of economic and moral 

crisis. 

It seems that within an arduous economic 

environment there is an escalating conflict between 

the newspaper and the globalized environment of 

enforcements and controls over the Greek society. 

The projection of globalization as a threat to the 

Greek society, under the economic dimension of 

monitoring and the absent economic drafting, as 

everything is monitored by external carriers, is 

commonly projected in all articles [12]. In the last 

circulations the term ñoccupation governmentò is 

often used as a parallelism between the economic 

monitoring and the enforcement of Germany during 

the Second World War. At the same time, the 

enforcement of a globalized framework of values is 

elevated in which the ñGreek idealò tends to be 

absent while a situation in which the intellectual 

elements are lost, namely the cultural elements, 

resulting in the Greekôs loss of identity, is formulated 

[13].  

The characteristic recurrent attitude ñback to the 

rootsò as a request that condenses the ideological 

standpoint related to the purity of the Greek element 

is common in all the articles. The same concept is 

also incorporated in the texts associated with the 

phenomenon of migration, in which the foreigner is 

depicted as threat against the Greek element. At this 

point reference should be made to the existing 

grading, as by the term ñforeignerò special emphasis 

is placed on the color. Thus, the Pakistanis and 

Negroes are the primary target group whereas the 

Albanians, even though outweigh in terms of 

population being the 50% of the migration population 

in Greece, do not seem to be the factor of 

preoccupation for the extreme right formation 

concentrating mainly to the ñThird World 

Newcomersò. 

On the basis of the projected ideological 

framework, the concept of people is given 

meaningfulness as a unified set in which individuals 

characterized by the Greek ideal as a national value 

being the outcome of the contradiction against the 

globalized values the carriers, of which are not only 

foreigners but natives of the upper social strata, too, 

or of the established political classes that ñbetrayedò 

and ñenslavedò Greece, are incorporated. The 

ideological framework within which the extreme 

right party functions is briefly portrayed by the 

aforementioned data which also form ideological 

units which are gradually integrated into the 

proposals about education. 

The necessity to promote a Greek education 

which is defined as the education concentrating on 

the Greeksô education through the teaching of the 

main subjects of Ancient Greek Language
14

, 

History
15

, Geography, Religion
16

 and Citizenôs 

Education is pinpointed by the articles that are 

exclusively related to education. Reference is made to 

functional units and it is estimated that they will 

create those prerequisites to formulate the Greek 

identity [14]. 

It is noteworthy at this point that in the up-today 

collected articles no reference is made to migrant-

students who do not seem to form a preoccupation for 

ñChrisi Avgiò. Reference is only made to special 

occasions, as in the case of national parades in which, 

as it is foreseen by the Greek law, the excellent 

students, irrelevant from nationality, should be the 

heads in the parades by holding the national flag. In 

these cases, the anti-national legislation is underlined 

because the national emblem is given to the 

ñforeignersò. 

Since the migrant student population consists 

mainly of Albanians, they are deemed assimilated in 

the educational procedure and society and only when 

special issues arise, namely the aforementioned 

national emblem or intercultural educational policies, 

in the sense of the political presentation of the 

Albanian culture, is the intercultural education 

castigated through the sharpest articles as an 

impediment against the Greek ideal, as an 

ñenforcementò of the globalized centers. (The Chrisi 

Avgi publication viewpoints about the celebration of 

the Albanian national holiday are indicative: ñIn 

racist Greeceò as it is depicted by the Albanian mass 

media the Albanians are FREE to celebrate their 

national holiday whereas, at the same time, the 

residents of Northern-Heperos are PELTED WITH 

                                                           
14 On the contrary, in occupied Greece, the three-party corporation 
and their previous representatives being the helpers of the most 

obscene anti-Greek policy, do their best to eliminate the teaching 
of Ancient Greek language, the language of our predecessors, from 

schools as well as from our cultural heritageò (28/11/2012). 
15  ñThe unquestionable continuation of the Greeks. The 
continuation of the Greeks is therefore taken for granted. Yes! We 

are the offspring of that huge Nation which generated the Greek 

Civilization and of that enormous one thousand-year-old Empire 
that kept the spirit of the Orient away from Europe up to its heroic 

fall, betrayed even by the West at the Romanoôs gate in May 1453ò 

(5/12/2012). 
16 The idiosyncratic situation depicted by the subject of Religion 

through the combination of the ancient religion, namely the faith in 

the twelve gods, and Christianity is of special interest. 
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STONES when they are willing to honor the epic of 

the war in 1940 and its heroes. Students, parents and 

teachers of the Albanian school in Thessaloniki 

organized a cultural event, as it was characterized, as 

an opportunity to celebrate the 100
th
 anniversary of 

the Independence of Albania under the auspices of 

the migrant Albanian association ñMother Terezaò. 

Members of the Albanian Consulate of the city as 

well as various associations of the Albanian 

community were guests to the particular eventò 

[28/11/2012]). In the case of teaching History, a form 

of historical narration of events with emphasis on the 

projection of the Greek ideal and the elevation of the 

superiority of the Greek race is suggested. 

Therefore, emphasis is placed on the vivid, live 

narrations of battles and actions aiming at the 

projection of ñbravery and masculinityò, the 

ñreadiness to fightò in which Greece as a notion will 

be present in a co-ordinate policy to elevate Greece 

along with the cancellation of all the globalized 

standpoints related to a history of civilization; a 

history that will unify peoples and create those 

prerequisites for co-existence through the recognition 

of the ñothersò [15] [16]. 

 There will be a combination of History and 

Geography in which time and space will be 

interrelated so that the unified framework of History 

is tied to locality as a condition and is attuned to a 

unified totality. The Citizenôs Education is portrayed 

as a propagandistic subject in which after a re-

arrangement of the ideological standpoints the view 

about Greece and the ñGreekôs rightsò will be formed 

in cognitive modules. 

Should a point of formulating Greek education 

exist in the curriculum and the organization of 

modules, the other one exists within the educational 

carriers. At this point, emphasis is placed on teachers 

whose work is deemed essential to the organization 

of education towards the Greek education. It is 

assumed that teachers are trained by the educational 

system and at this point reference should be made to 

teachers, mainly of the Primary Education, as they 

are viewed as the basic factor in formulating the 

ñGreek awarenessò.  

Pedagogical faculties and teaching faculties, in 

particular, are deemed to have made a contribution to 

intercultural education changing the character and 

content of education because ñGreece has been 

forgottenò [17].  As regards the documentation of 

events by the newspaper, there is an extended 

description of events, mostly unnoticed by other 

publications, such as the cases of teachers that taught 

another content of history, for instance, having shown 

an increased interest in the Greeks of Northern 

Heperos or that they have implicitly made clear that 

Greece should vindicate terrains of other countries 

namely Turkey or Albania, issues that were solved by 

the international conventions. 

It is noteworthy that special references to the 

celebration of national holidays through the 

projection of the teachersô work having elevated 

issues of the Greek identity through poems or plays is 

of special interest. Another feature of the latest 

publications deals with an intensified emphasis and 

temporarily coincides with the commencement of 

teaching History at the partyôs local organizations. In 

other words, it is about an organized activity, 

schematically speaking, of the rewriting of History in 

which the Greek ideal, the purity of the Greek race 

are in contrast to the globalized values, the 

ñenforcement, the disdain of the Greek nation and the 

submissionò. 

 

4. Conclusions 

 

The newspaper of the extreme right party of 

ñChrisi Avgiò is of special research interest as, since 

2010, it is a regular issue, rather a popular newspaper 

citing ideological views and standpoints. Despite 

criticism or the deconstruction of standpoints which 

is ventured by the other political parties, the 

intellectuals, the Mass Media and the other 

newspapers, the partyôs extreme right standpoints are 

noticed to increase its dynamics and penetrate into 

traditional left areas by increasing its voters, teachers 

included. It is noteworthy that in the teachersô 

unionist elections ñChrisi Avgiò was represented by 

unionists ï candidates. 

Besides, as it has been proved by a former 

research, there are a growing number of teachers who 

either vote or like ñChrisi Avgiò such as the young 

students of the pedagogic and teaching faculties. The 

newspaper is especially considered with educational 

issues and there are legislative issues, too, even 

though it is not addressed to the teacher to inform 

him about the educational policy. Other texts are 

separately commented on so that the partyôs 

ideological standpoints are projected in relation to the 

Greek ideal and the peculiarity of the Greek 

civilization which is represented as the supreme 

civilization, distinguishable within a globalized 

framework and not marginalized within a globalized 

environment. 

It is speculated that globalization has been 

adopted by the political authority and the left wing 

intellect, in which communists and Jewish are 
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included, to cancel the Greek ideal and bringing back 

the left wing fansô internationalistic views in 

education. (A newspaper comment about the policy 

in Ukraine against communism, the ñanti-communist 

draftò, is of special interest. ñWe learnt our lesson 

from countries of the former east block and not only 

them, as remarkable steps are taken to eliminate 

communist signs from the political scene. Oleg 

Tiagnibock is the head of the nationalistic extreme 

right party ñFreedomò [newspaper ñChrisi Avgiò, 

7/11/2012]). 

It is underlined that the Greek education is absent 

having been cancelled by the established educational 

policy which included globalized educational views 

at the cost of the Greek characteristic values and 

ideals. As a result, within an intercultural educational 

environment, Greek students have not acquired those 

features of the Greek ideal that would make them 

distinguishable among the ñotherò lesser peoples. It is 

noticed that emphasis is placed on issues of ñpurityò 

in terms of the white race and on nationality in terms 

of cultural peculiarity, superiority of the Greece race. 

The issue of the exercised criticism on the 

educational policy should be co-studied with the 

ñChrisi Avgiò standpoints about the migration policy 

and the foreign and domestic policy so that common 

standpoints are elevated projecting a policy against 

the migrants and, under political terms, a surrealistic 

view about Greeceôs objectives related to the 

extension of its terrain and its establishment as the 

prevailing power in the Balkans. 

The educational content, as it was analyzed, refers 

to a confining policy about education; that is, 

emphasis on the national and nationality takes no 

account of the multicultural reality of societies and 

the individualsô policy of rights, the students-

migrants in this particular case. Placing emphasis on 

a history of events, where there will be a single-sided 

elevation of the ñGreek writing of Historyò generates 

an anti-scientific approach while it does not serve, 

simultaneously, peace and humanism, two projected 

values within a cultural framework of communication 

and harmonization of the peopleôs relations [18].  

The intensified projection and obsession of the 

Greek nation-state is conducive to canceling the 

cultural works produced by other societies. (In former 

issues, reference was made to the Marxist plan to 

impede the ongoing power of Chrisi Avgi at schools 

and teachers, parents and students were given 

guidelines related to impeding Marxism and the 

victory of popular nationalism at schools [newspaper 

ñChrisi Avgiò, 14/11/2012]). 

At the same time, a policy of disdaining the 

ñothersò is generated conducive to isolating the 

country. The weakness to vote for the draft against 

racism seems to be further reinforcing for the extreme 

right formationôs standpoints. (At the moment in 

Greece a discussion has been taking place about a 

draft that will penalize racist behaviors. The three-

party government is obviously split about this issue 

as the right wing does not wish to vote such a law. 

According to their belief, the right wing fans will be 

polarized and rallied towards the radical right wing). 

Moreover, it is estimated that the traditional left wing 

is increasingly inculcated and affected by the ñChrisi 

Avgiò views resulting in their turning towards more 

conservative standpoints. The ñChrisi Avgiò views 

and standpoints seem to appeal to the educational 

community and this is obvious by the growing 

number of incidents recorded as ñschoolò incidents 

and are commented by the newspaper of ñChrisi 

Avgiò. 

Another issue of major concern and close 

observation is the naturalization and legalization of 

violence. It is deemed the means to enforce ñhealthyò 

principles and views to a ñpolitical system that does 

not serve the peopleò. The educational issues are of 

primary consideration in the newspaper of ñChrisi 

Avgiò and this is made directly obvious by the 

growing number of articles. Besides, it is also made 

indirectly obvious by other articles where it is 

accentuated the idea that ñeverything starts from 

educationò and that only the ñGreek educationò is 

able to generate other prerequisites. The ñnationalò 

teachers are distinct from the other teachers who are 

deemed submitted to the globalized centers, not 

serving Greece. It is noticed that a disuniting 

discourse is formulated. In this respect, should one 

look back in the history of education, the ñChrisi 

Avgiò standpoints are incorporated in the ideology of 

the right wing; a fact that distinguished teachers 

between ñnationalsò and ñcommunistsò. 

It has been obvious since 1974, a starting point of 

a democratic, mature period after the dictatorship 

(1967-1974) that issues of rivalry within the 

educational community, and broader in society, 

would be eliminated. Thus, the disuniting discourse 

comes back due to the articles of ñChrisi Avgiò under 

political terms. The ñChrisi Avgiò standpoints related 

to the Greek ideal, the purity of race, the hatred 

against migrants [19], the Jewish and the communists 

are attuned to the extreme right partiesô policy across 

Europe [20] [21]. In this respect, taking advantage of 

the peopleôs anger about the economic situation a 

popularism policy about the protection of the lower 
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strata is developed. Under conservative terms, a 

ñconservative weò is formulated aiming at a growing 

dynamics within an unproductive, national, popular 

discourse [22]. 

The issue of education is attuned within this more 

general framework; education is deemed a 

prerequisite of a national policy conducive to 

projecting disuniting views, reinforcing contradiction 

fields [23], generating confining terms in perceiving 

the ñothersò through a concentration on the national 

isolation.  
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Abstract 

 

     Many children are game fever. It is questioned 

how it effects players. This paper determined  on 

effects of online gaming toward  emotional quotient 

of the primary  school students. Tools were 

questionnaire, online game, test of emotional 

quotient (EQ). Group of game addict and non game 

addict were asked to participate the experiment of 

playing game for 400 minutes. Their EQ. were tested 

in period of 200 min,400 min. The findings revealed 

some  impacts of playing online game, especially in 

group of game addict. The effects of playing  game 

for addict and non addict  seem to be differently. It 

found negative correlation significance in group of 

game addict in some issues, however, for non addict,   

there were only few items. 

 

1. Introduction. 

 

     Online game have become one of the favorite 

activities of children [1]. It is easy to approach, since 

internet cafes specializing in online game are  every 

where which has been speculated  which might 

promoted addictive tendencies. The increasing 

exposure of children and adolescents to electronic 

media is in Thailand  and all over the world.  More 

than one million  of Thai children and teenagers  

addict to on line game. A study of Jaruratanasirikul, 

et al.[2] about Thai children and adolescents in 

southern Thailand found that Thai children and 

adolescents played electronic games on an average 

three hours a week.  

  Viriyavejakul [3] surveyed on recreational 

gaming behavior of undergraduate students in 

Thailand  revealed that students played computer 

games average 7-15 times a month,1-2 hours each 

time. Most often, they played at home, whereas 31% 

of them played games in game shops for relaxation.  

     

 

 

 

 

 Games are designed so that the content and form of 

losing and winning make it difficult to stop 

playing[4]. Several Thai children spend time in front 

of the computer screen several hours each day 

without doing other activities [2]. Some studies 

showed a negative association between amount of  

video game playing  and school performance for 

children[5]. Hasithavech[6] mentioned  impact on all 

society  and on quality of life such as negative 

correlation between recreational video game playing 

and grades[7]. Students who spend more time playing 

video game or spend more money on video games 

had poorer grade[8].  

   In Thailand, youth addiction to video game 

playing has been recognized by government as a 

problem. The government is considering imposing a 

curfew for online game shops. Gaming is not only a 

problem in Thailand, it has been recognized as 

problematic around the world[9],[10],[11]. Thailand 

is a very good context in which to study the impact of 

gaming especially in group of elementary school 

students who are easy to absorb its effects. 

  Owe to the information we have, it didnôt cover 

effects of playing game  as the whole aspects such as 

EQ. This study will provide the fulfill information 

which cover many aspects of life. This study will 

provide the information about effects on playing 

game in specifics group of addict and non addict 

group at elementary level. The information will point 

out the ways for parents to manage proper situation 

for their children which will find out how children 

play online game The experiment study is going to 

find out how  games show the impacts on EQ. focus 

in cases of additive and non additive players, The 

finding will provide the information which can set for 

the youth learning.  

                                

2. Objectives. 

 

1) to identify the frequency and length of time 

playing games 

mailto:isumalor@kmutt.ac.th
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     2) to study the correlation between behaviors 

and studentsô EQ. 

     3) to compare the effects of playing online 

games on elementary school students between addict 

and non addict. 

 

3.  Methodology. 

 

3.1 Participants 

 

Participants for the survey was 400 elementary 

school students in Bangkok. Then sixty of purposive 

students were divided into addict and non addict 

game players. They were asked to participate in the 

experiment. 

 

3.2 Instruments 

 

 1.)A questionnaire was developed to ask about  

the behavior and impacts of playing games online 

such as the frequency to play, period of playing, 

experience of playing etc.  

 2.) E.Q. test: The test was developed and set 

criterion for norm of people by Psychology Institutes 

of Thailand. It  includes three main aspects (nine 

issues) on: good persons(three issues), smart persons  

(three issues) and happy persons (three issues). 

 

3.3 Procedures 

 

  For surveys: Four hundred elementary school 

students in Bangkok were asked about the behavior 

of playing games. 

          For the experiment, 60 purposive 

participants in elementary school were divided into 

group of game addicts and of non game addict by 

period of playing and their behaviors of eager to play 

game. Both groups of  participants were asked to do 

E.Q. test before the experiment, during the 

experiment (200 min.) and after the whole 

experiment( 400 min) consequently to study how 

playing game impact EQ.  

   

 4. Result. 

 

 It was found that boys seem to be more game 

addict than girls. Game addict played more often and 

longer than non game addict. They obtained more 

experience and spend more money on game playing 

as shows in Table 1.  

 

 

 

Table 1.Studentsô behavior of playing online games. 

 

 

             Issues               Percent 

Gender Addict               non 

addict        

   Boy 73.3                         40.0 

   Girl 26.3                         60.0 

Period of 

playing  

 

      < 1 hr.          0.0                         46.7 

     1- <2hrs. 20.0                         40.0 

     2-<3 hrs. 50.0                         10.0 

       3-4 hrs.   3.3                           3.3 

         >4 hrs. 26.7                           0.0 

Frequent a 

week      

 

       5-7 days 60.0                          0.0 

       3-4  days 23.3                         13.3 

          2 days 13.3                         23.3    

          1 day   3.3                          63.3 

Experience  

      more than 

3 years 

43.3                           0.0 

      2-3 years 40.0                         20.0 

      <= 1 year   6.7                         50.0 

      no 

experience 

  0.0                         16.7 

Place to play  

      home 76.7                          73.3 

      Other 

place 

23.3                          26.7 

Expenses each 

playing 

 

      <50 bath 20.0                           86.7 

 50-100 bath 13.3                           13. 

3 

    >100 bath 66.6                             0.0 

   

The study on correlation between EQ.  score and 

their behaviors, which were frequency of playing, 

experience of playing, average period of playing and 

expenses for playing game. The  study in group of 

non addict and group of  addict as in were in Table 2 

and Table 3 respectively.  
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Table 2. The correlation between average EQ. score      

and their behavior for group of nonaddict. 

 

      Behavior 

 

EQ. 

        

F

req   

(X1)       

E

xperi

ence. 

(X2) 

Pe

riod 

 

(X3 ) 

E

xpen  

(X5 ) 

1.Emotional 

control   (Y1) 

-

.02 

.0

4 

.0

3 

-

.01 

2.Sympathy 

(Y2) 

-

.14 

-

.14 

.2

1 

-

.01 

3.Responsibi

lity (Y3) 

-

.19 

-

.19 

.0

1 

-

.17 

4.Self 

Motivation (Y4) 

-

.11 

-

.09 

.1

0 

.0

0 

5.Decision 

making/problem 

solving   (Y5) 

-

.30 

-

.19 

-

.08 

-

.16 

6.Good 

Relationship  

with others (Y6) 

.

26 

.2

0 

.1

3 

.2

3 

7.Pride in 

themselves (Y7) 

.

20 

-

.08 

.1

3 

.0

1 

8.Satisfactio

n in life (Y8) 

-

.19 

-

.09 

.1

0 

-

.39* 

9.Peace  

mind (Y9) 

-

.05 

-

.15 

.1

4 

-

.44* 

*P <.05 

        

From Table 2, it was found that there were negative 

correlation significance in group of non addict at .05 , 

only the issues between expenses and satisfaction in 

life, peace mind. The correlation of the other pair 

issues were no significant differently. 

 

Table 3. The correlation between EQ. and behavior        

              of  game addict group.              

 

      
Behavior 
    

 EQ.          

Fre

q. 

  

 

Exp

eri- 

   

enc

e       

Peri

od 

       

     

E

xp. 

1.Emoti

on control 

(Y1) 

-

.54** 

-

.58** 

-

.55** 

.

-17 

2.Symp

athy (Y2) 

-

.37* 

-

.45* 

-

.52** 

.

13 

3.Respo

nsi-bility 

(Y3) 

-

.56** 

-.35 -

.40* 

-

.09 

4.Self 

Motivation 

-

.52**  

-

.42* 

-

.38* 

-

.12 

(Y4) 

5.Decisi

on making 

and 

problem 

solving 

(Y5) 

-

.57** 

-

.47** 

-

.39* 

-

.17 

6.Good 

Relation  

(Y6) 

-

.14 

.14 .17 .

15 

7.Pride 

in 

themselves 

(Y7) 

-

.18 

-.30 -.12 .

06 

8.Satisfa

ct- ion in 

life (Y8) 

-

.21 

-.16 -.26 .

19 

9.Peace 

mind (Y9) 

-

.54** 

-

.37* 

-

.51** 

-

.13 

*  p< .05,   ** p<.01 

     

 From Table 3, it was found negative correlation 

significantly in group of non game addict at .01 on 

emotional control and frequency, experience, period 

of playing; on sympathy  and period of playing; on 

responsibility and frequency; on self motivation and 

frequency; on decision making and frequency, 

experience; on peace mind and frequency, period.  

     The negative correlation significantly at .05 on 

sympathy  and frequency, experience; on 

responsibility and period; on self motivation and 

experience, period; on decision making and period; 

on peace mind and experience. The correlation of 

others issues have no statistical significant 

     To find out how playing games online impact 

the elementary school students ô E.Q., the experiment  

was carried on, sixty participants of survey group 

was divided into two groups, addict and non addict 

by their behavior of playing game. They were asked 

to play an exactly game, each time for forty minutes 

until 400 minutes. It was found that before the 

experiment, all participantsô score of EQ. were over 

the criterion. However, after playing excited game 

proposed to them for 200 minutes, the average EQ. 

scores on Sympathy and Responsibility of 

participants in addict group become lower than 

criteria. After playing the excited game for 400 

minutes, the average EQ. scores on eight of  nine 

issues in addict group became lower than criterion; 

the average scores on six of nine issues of non addict 

group became lower than criterion. Table 4 shows the 

results. 
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Table 4. Descriptive statistics of E.Q. scores of  

               elementary school  children. 

 

      

Issue 

   

Before 

   200 

min. 

   400 

min. 

 

 

(Y1) 

  

xĖ      

xĖ 

s

d 

   

xĖ 
s

d 

   

xĖ 
s

d 

ad

dict 

1

7.0 

2

.2 

16

.1 

2

.9 

15

.9 

3

.8 

 

non  

1

7.4 

2

.8 

16

.6 

3

.3 

15

.9 

2

.9 

 

(Y2) 

      

ad

dict  

1

7.0 

2

.9 

14

.6* 

3

.1 

12

.8* 

3

.2 

 

non  

1

8.0 

1

.6 

16

.9 

2

.6 

14

.1* 

3

.1 

(

Y3)  

      

 

addict 

1

7.7 

2

.5 

14

.9*  

3

.4 

13

.5* 

3

.4 

 

non  

1

9.2 

2

.2 

18

.2 

3

.0 

15

.0* 

3

.8 

(

Y4) 

      

ad

dict 

1

6.8 

2

.9 

16

.3 

3

.5 

14

.2* 

3

.1 

no

n  

1

7.1 

2

.5 

16

.9 

3

.1 

15

.4 

3

.1 

(

Y5) 

      

ad

dict 

1

4.7 

2

.7 

14

.3 

3

.2 

12

.4* 

3

.1 

no

n  

1

5.0 

2

.81 

14

.7 

2

.7 

14

.2 

3

.2 

(

Y6)  

      

ad

dict 

1

6.4 

3

.41 

15

.6 

3

.1 

13

.3* 

2

.7 

 

non  

1

5.6 

2

.07 

15

.7 

2

.3 

14

.1* 

2

.3 

(

Y7)  

      

ad

dict 

1

0.5 

2

.7 

10

.9 

2

.4 

  

8.2* 

1

.5 

 

non  

1

0.6 

1

.9 

10

.8 

2

.3 

  

8.9* 

2

.5 

(

Y8)  

      

ad

dict 

1

7.4 

3

.3 

16

.8 

3

.3 

13

.4* 

3

.3 

no

n  

1

7.7 

2

.8 

17

.4 

3

.0 

13

.5* 

3

.0 

(

Y8)  

      

ad

dict 

1

7.1 

3

.6 

16

.6 

3

.4 

13

.5* 

2

.9 

  

Non 

1

7.7 

2

.9 

16

.5 

2

.8 

14

.4* 

2

.8 

*Lower  than criterion  

 

5.Conclusion and Discussion 

 

The study of studentsô playing game found that all 

game addict participants played more than 1 hour 

each time. Most of them played more than 5 days a 

week. Eighty three percent played over 2 years 

whereas non game addict group play less in every 

issues. As Viriyavejakul [3] revealed, undergraduate 

students in Thailand played games average 7-15 

times a month,1-2 hours each time. Whereas 

Cummings and Vandewater [12] reported  the 

average time that gamers played was a hour on the 

weekday and an hour and a half on the weekend.  

 After 200 min experiment of playing excited 

game, it found that EQ. score of elementary students 

seem to be some  effects to group of game addict 

such as  sympathy, responsibility. The more time 

they played, the lower score than criterion they 

obtained continuously. After the children played for 

400 minutes, their average EQ. score of addict group 

was lower  than  criterion in almost every issues. For 

group of non addict, their EQ. score was lower but 

less than of addict group.  

   Time and frequency of playing might have 

impacted on the EQ. score. Gentile and Gentile [13]  

reported the effect of playing violent video games: 

The  more frequently across time should be, the more 

likely to learn aggressive cognitions and behaviors 

than those who play the same types of games but less 

frequently. Meanwhile Barlett et al. [14] confirmed 

that some non-violent video game related to some 

specific positive learning. As Viiyavejakul [3] found 

that game help children to relax from stress .  Whereas a 

review by Barlett et al.[14] revealed that violent game 

exposure is  causally related to a host of  negative  and a 

few positive outcome. Games were designed to entertain 

and excite which is the positive aspect of playing games. 

This finding might be the evident to support  that  we 

should concern to type of the games to 

play, control suitable time to spend on game. Thus 

playing game will provide less effects as in non addict 

group. If parents and teachers manage  the program and 

choose suitable game well, it will be beneficial to 
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children. It means that parents made good relationship 

with their children so that they will be able to tell 

their children effectively. 

     When we study the background of playing 

such as period of playing and frequency of playing 

each, there was the negative correlation, especially in 

group of game addict. This study limited to only one 

exactly game. In the future, we should study more 

various types of game and its level of violence. 

Children are favorite of game which we canôt avoid 

thus teacher or parent should concern to period of 

playing and frequency of playing. Games might not 

be harmful to children if they know to manage time 

to play, and to have self-discipline. Thus playing 

games may cause benefits in some condition.  
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Abstract 

 

     This paper examines the impact of internet on 

socio-cultural life of students. The goal of this 

research is to study the effect of internet as an 

important technology on the high school students as 

great users. This is a survey-method research based 

on a questionnaire. For this purpose, 384 high school 

students (boys) of the study area have been selected 

by random sampling.  Having gathered the data, 

SPSS software is used for data processing according 

to Pearson Test. 

 The findings are based on the theoretical 

approach in information society and sociological 

theory and finally the findings support the impacts of 

internet on socio-cultural life like communication, 

services and education in the case study (boys` high 

schools in Arak city -Iran).since the results are 

conducted upon hypotheses, variable indicated that 

there is a meaningful relationship between internet 

and socio-cultural life of students. It shows that 

information age can influence on all the users 

especially students which need more awareness and 

surveillance.  

 

1. Introduction 

 

Information and communication technologies 

perform a vital part in our lives recently as if the most 

action and interaction of people rest upon 

Information and communication technology ,for 

example internet as the famous index of ICT plays a 

significant role in all the area of our lives . As 

Castells stated, this age is labeled as the information 

age "we are passing from the industrial age into the 

information age"[1]. The internet not only connects  

 

 

 

 

 

 

 

 

 

 

 

 

the people together but also shares a lot of 

information, software, gadget and entertainment 

among people around the world. 

 The Information Age formed by capitalizing on 

the computer microminiaturization advances, with a 

transition spanning from the advent of the personal 

computer in the late 1970s, to the Internet's reachinga 

critical mass in the early 1990s, and the adoption of 

such technology by the public in the two decades 

after 1990 bringing about a fast evolution of 

technology in daily life, as well as of educational life 

style, the Information Age has allowed rapid global 

communications and networking to shape modern 

society [2]. 

The generally speaking, the development of an 

open source operating system by Torvalds (1996) 

spurred the development of open content that users 

could access free of charge, especially for educational 

purposes. Some excellent examples are the Open 

Educational Resources (OER) Project which has 

become the OER Commons (2008) and Curriki 

(2008) both of which provide educational content for 

schools. However, the most accessed content service 

in education on the WWW is Wikipedia (2008) 

which is a good place to begin searching a topic, 

although users need the skills to determine the 

currency, relevancy and accuracy of items. These 

three projects are examples of collective intelligence 

being utilized to develop large collections of 

information for public global access. Many open 

projects have been enhanced by the development by 

Laurence Lessig from Stanford University of a public 

access, copyright-free regime for trusted internet 

users called the Creative Commons [3]. 

Obviously young people, particularly Students are 

one of the great users of this technology. So the 

reaction of teen group to this new situation and 

digital life is an important item. 

 

2. Theoretical framework 

 

 W. J. Mitchell point out the impact of 

information and communication technology on the 
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society and its role in the digital life for the future 

and  explain the importance of the physical 

representation of digital information in the creative 

learning process, and how information technology 

can act as a powerful amplifier of creativity[4]. 

The third wave by Toffler state that new pattern 

of life is happened by information age .This thought 

impacts all the spheres which make up a civilization 

phase: technology, social patterns, information 

patterns,ò power" patterns. Finally, children, in the 

electronic cottage, may return to the work force, both 

participating in the family`s programs, expanding 

their education, working with their computers and 

doing their homework as a student. ñWhat is 

happening now is nothing less than a global 

revolution, a quantum jump in historyò [5]. 

Castells explain about the changing role of space, 

place, and distance as an influential thinker of a 

network society [6]. Castells `s theory of the network 

society provides a rather wide framework to connect 

to an integrated analysis and very diverse 

phenomena. Two emergent social forms of time and 

space characterize the network society while 

coexisting with prior forms. There are the space of 

flows and timeless time [7]. 

 

2.1. Model and hypotheses  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure1. Research theoretical model  

 

     Hypotheses are classified as follows:  

 

There is a significant relationship between 

internet and social life of students. 

             Internet impacts on strengthening of 

friendsô communication among students. 

              Internet impacts on improvement of 

group activities among students. 

There is a significant relationship between 

internet and cultural life of students. 

               Internet impacts on educational 

awareness among students. 

             Internet impacts on easy access to 

learning services among students.               

 

3. Method 

 

This is a survey ïmethod research based on 

questionnaires. The study area is in the central part of 

Iran, Arak city in Markazi province.  For this 

purpose, 348 students of the study area have been 

examined based on Cochran `s formula who was 

selected through random sampling. Having gathered 

the data, SPSS software is used for data processing 

according to Pearson. 

               

4. Results  

 

     Here the research hypotheses are tested based 

on Pearson correlation as follows: 

 

Table1. The correlation between internet and 

strengthening of friendsô communication 

 

 

correlation N

o. 

 Pearso

n r 

sig 

internet 3

84 

 0.183 0.00

2 

 

strengthening 

of friendsô 

communication 

 

 

3

84 

 

 

 

A significant correlation was observed between 

the usage of internet and strengthening of friendsô 

communication among students. (R=0.183%, 

sig=0.002<0.05) 

 

 

 

 

 

Internet 

Social 

life 

Cultural 

life 

Friend`s 

communication 

Group activities 

Educational 

awareness 

Learning 

services 
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Table2. The correlation between internet and 

improvement of group activities 

 

correlation N

o. 

 Pearson r si

g 

internet 3

84 

 0.136 0.

017 

 

improvemen

t of group 

activities 

3

84 

 

 

A significant correlation was observed between 

the usage of internet and improvement of group 

activities among students. (R=0.136%, 

sig=0.017<0.05) 

 

 

Table3. The correlation between internet and 

educational awareness 

 

 

correlation N

o. 

 Pearso

n r 

sig 

internet 3

84 

 0.128 0.00

0 

 

Educational 

awareness 

 

 

3

84 

 

 

A significant correlation was observed between 

the usage of internet and educational awareness 

among students. (R=0.128%, sig=0.000<0.05) 

 

 

 Table4. The correlation between internet and 

access to learning services 

 

correlation N

o. 

 Pearso

n r 

sig 

internet 3

84 

 0.155 0.00

4 

 

Access to 

learning  

services 

 

3

84 

 

 

A significant correlation was observed between 

the usage of internet and access to learning services 

among students. (R=0.155%, sig=0.004<0.05) 

 

5. Discussion and Conclusion  

 

     Nowadays, way of life for someone is 

influenced by information communication 

technology, especially for younger and students that 

their environment is manipulated by these new 

technologies, particularly internet. ñAs we move into 

the 21st century, schools have to enculturate students 

to be lifelong learners. Students need to learn how to 

seek out new information, think critically and show 

initiative to meet up with the challenges of the fast-

changing world. Research studies of Information and 

Communication Technologies (ICT) in schools have 

established that ICT facilitates the enculturation 

processes of lifelong learning (Sivin-Kachala, 1998; 

Wenglinsky, 1998; Mann, Shakeshaft, Becker and 

Kottkamp, 1999).However, many of these studies 

lack detailed investigation of what actually takes 

place in the ICT learning environment and its socio 

cultural contextò[8] .As technology advances, it is 

used to benefit to all the people but as the internet 

extend, it is basically at studentsô services so it can be 

useful for students of all ages and different levels in 

the learning process. For example, modern education 

recognizes each child as an individual and caters for 

learning theories that empower the child to play an 

important role in their own education [9]. So as the 

results and the related theories and research shows 

internet impacts on socio-cultural life of students it 

means that friendsô communication is strengthening 

due to social networks, chat rooms and virtual 

reading room in different area which interact 

teenagers and peers. Also it impacts on improvement 

of group activities among students it can be voluntary 

group e.g. for child labor, disaster children or even 

any important event not only in their country but also 

around the world , the  athletics or artistic group, fan 

club  are some of these  positives activities .Internet 

impacts on educational awareness and effects on easy 

access to learning services among students  by the 

presence of wireless internet, web and online 

educational software, all the students are at the same 

starting level and the rest of the progress based on the 

potentialities and basic facilities ;students can buy 

language learning software and the other learning 

packages, chat with their classmate in all the world, 

check the exercises on the different websites, study 

about different fields of knowledge and also about 

related topic. Students can compare themselves with 
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the other students in challenging tests in their 

classrooms and they can use virtual lesson and 

learning period in all the seasons. Students can use 

online enrollment system, In addition, the internet 

makes it possible for workers in developing countries 

to provide in-person services and compete directly 

with their counterparts in other nations. Internet is a 

potentially powerful instrument for developing 

educational opportunities, both formal and non-

formal, also increasing access to and improving the 

relevance and quality of education. It shows that 

information age has great board and students are able 

to gain access to online dictionaries, encyclopedias 

and all sorts of resource materials, so it can influence 

on all the users especially students which need more 

awareness and surveillance. The total, generally 

organized way of life, including values, norms, 

institutions, and artifacts and leisure time are 

influenced by information age too and need more 

investigation in different area, each one is considered 

as a nice subject for young researchers. ñWithout 

denying that the internet provides new possibilities 

for information, communication, commerce, 

entertainment, and social interaction, critics tend to 

argue that the quality of these activities is harmed 

when they are performed over the Internet. So there is 

a comparative harm: compared to traditional ways of 

performing these activities, the Internet offers us an 

inferior or less beneficial way of performing them .In 

addition, critics perceive a number of other negative 

consequences of Internet use, that concern human 

development, human experience and social 

organizationò[10]. Certainly, students should learn 

how to stay safe on the internet and face with it as a 

helpful instrument. 
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Abstract 

 

    This research aimed to develop the framework 

of network learning environment toward 

constructivist to enhance problem-solving process on 

the topic ñHardware Usingò for MathayomSuksa 1 

students. The samples were 3 instructional designers 

sampled from purposive sampling. Research 

instrument was congruence evaluation form of 

instructional design. The development of framework 

found that there were 7 components; 1) Authentic 

problem situation: this was designed for activating 

the learning process,            2) learning tasks: this 

was designed toward problem-solving process to 

enhance the studentsô practice for learning through 

the problem-solving process,         3) learning 

resource: this was designed to support the inquiring 

system or searching information through the 

problem-solving process. 4) problem-solving training 

center: this was designed to practice problem-solving 

skill using the case study of problem-solving 

situation, 5) scaffoldings: this was designed to help 

the students by problem-solving suggestion, 6) 

communication tools: this was designed on the 

principle of constructivism to support the students in 

constructing knowledge using interaction among the 

learners and the experts and        7) expertôs 

guidance: this was designed to enhance the students 

in access knowledge and experience from the expert 

using chatting, asking questions in any channel of 

communication. There was also a specific discussion 

about the impact of learning environment design and 

the suggestion for the further research. 

 

1. Introduction 

 

    Educational management takes important roles 

in developing human on surfing and applying 

information technology.  Educational management  

 

 

 

 

 

nowadays shifts up the paradigm to óStudent 

Centered Learningò. The students learned via 

interaction with any learning resources   and leads to 

knowledge construction. [1] Banna School, Kapor 

District, Ranong, provides kindergarten, elementary, 

and high school level of study under the control of 

Basic Education Commission has a policy to enhance 

the learnersô knowledge construction and problem 

solving process using information technology and 

internet network.  In addition, the policy also develop 

the learnersô quality in Matayom Suksa 1-3 students 

to construct the knowledge using information  

technology  and gain skill for problem-solving 

process in real life by the age.[2] 

     The study of learnersô problem founded that 

the students of Matayom Suksa 1 gained lower than 

standard achievement. The students could not apply 

knowledge for problem ïsolving process in real life. 

Part of the problem might caused by the learning 

management that fixed to lecturing and used only the 

texts for learning resource.  The students could not 

potentially use skills. The students could also not 

transfer the knowledge or skills to real life situation. 

The varieties of learning resources were not provided 

to the students. So the teachers could not stimulate 

the students to pay attention in lesson. At last, the 

students were not eager to learn and many of students 

could not pass the evaluation.     

     Learning environment toward Constructivism 

believe that the learning process is the cognitive 

process in human. Learning management should be 

the stimulation of cognitive restructuring. The 

problem situation was used to stimulate the students 

to get cognitive conflict or disequilibrium. The 

learning of problem - solving process is the 

connection of prior knowledge and new knowledge in 

real life, so the cognitive restructuring condition is 

occurred and finally the knowledge was constructed. 

[3] The studentsô role change from the knowledge 
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receiver to the knowledge surfer. The students will 

have chances to potentially use the thinking skills. In 

addition, learning management on internet network 

system also enhance the students to access the 

varieties of learning resources and gain the expertsô 

experience. The knowledge sharing via the social 

network and many kinds of online media such as 

website, web blog, and YouTube video that make the 

students connect the theoretical knowledge to real life 

problem ï solving process.      

     As mentioned, the researcher realized to solve 

the problem of the learners. So the researcher 

designed the learning environment under the theory 

of constructivist.    This learning environment is used 

as the instructional media for knowledge construction 

via problem ï solving process and to enhance the 

skill of problem ï solving. This learning environment 

applied technology and integrated with 

constructivism concept to create the learning 

environment for problem ï solving skill of the 

students. The students can construct the knowledge  

and the teachers gain the modern instructional media 

to stimulate and gain attention for the students via 

internet network. The students can also connect their 

knowledge with varieties of learning resources to 

develop effective learning management.     

 

2. Objectives 

 

The first phase of research aimed to 

    1.Design the learning environment using 

constructivism concept via internet network to 

enhance problem ï solving skill for Mathayom Suksa 

1 students on the topic ñHardware Selectingò 

    2.Study the quality of learning environment 

designed for enhancing problem ï solving skill for 

Mathayom Suksa 1 students on the topic ñHardware 

Selectingò 

 

3. Expecting advantage 

 

    This first phase of the design and development 

research under the framework of Richy, R.C. and 

Klein[4] focused on learning environment design 

using constructivism concept and checked the quality 

of the design. This first phase of research will lead to 

development of learning environment on the second 

phase. The expecting advantage from this research is 

to enhance knowledge construction of the students 

and give the chance to surf and access the knowledge 

in varieties of learning resources. The students also 

gain the skill of problem ï solving process and 

connect the knowledge to the principle for problem ï 

solving in the real life. 

 

4. Target 

 

    The target groups for this research were the 6 

experts who check the quality of the design of 

learning environment using constructivism concept 

via internet network to enhance problem ï solving 

skill of the students. There were 3 experts for 

checking the content and 3 experts for instructional 

media.    

 

5. Research Variables 

     Independent variable: the design the learning 

environment using constructivism concept via 

internet network to enhance problem ï solving skill 

for Mathayom Suksa 1 students on the topic 

ñHardware Selectingò 

    Dependent Variable: the quality of learning 

environment design  using constructivism concept via 

internet network to enhance problem ï solving skill 

for Mathayom Suksa 1 students on the topic 

ñHardware Selectingò 

 

6. Research Instrument 

     

    The research instrument of the research was an 

evaluation form of learning environment design. This 

form has three dimensions of evaluation; the quality 

of content, the quality of learning environment design 

and the quality of evaluation design.  

 

7. Data Collecting 

 

    The data collection of the quality of the 

learning environment design by the experts were 

collected from the evaluation form using the index of 

congruence (IOC) via the opinion of the experts in 3 

dimensions;  the quality of content, the quality of 

learning environment design and the quality of 

evaluation design.  

 

8. Data Analysis 

 

The data of expertsô opinion on the quality of 

learning environment design was analyzed by the 

analytical descriptive and conclusion of the data 

interpretation from the evaluation using index of 

congruence of the evaluation form of quality. The 

analysis of 3 dimensions was the quality of content, 

the quality of learning environment design and the 

quality of evaluation design.  
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9. Research Findings 

 

9.1 The design of learning environment using 

constructivism concept via internet network to 

enhance problem ï solving skill for 

MathayomSuksa  1 students has 7 components:  

 

1. Authentic Problem Situation: the problem 

situation was designed to stimulate activated learning 

process via the real life situation problem. This 

component is designed to enhance the problem ï 

solving ability. The initiate step is to stimulate the 

students with problem base situation. The problem 

situation uses problem-base learning technique to 

stimulate the students with problem to gain 

disequilibrium. The students try to do 

accommodation and adapt themselves for the state of 

equilibrium or learning. The researcher uses this 

principle to design the problem situation of real life 

and finding the answer or the way of problem ï 

solving process. The content of ñSelecting hardwareò 

was designed for the students. 

2. Learning tasks: the learning task was designed 

to enhance learning process via the authentic problem 

ï solving situation. The 9 learning tasks will be 

consequence: 1) the students will be grouped for 3-5 

members of different ability, 2) the teacher and 

students set the rules of learning and prohibition, 3) 

the teacher and students set the criterion of grading 

and reinforcement,  4) each of students reads the 

problem situation, 5) each group of students identify 

the problems, 6) the students think together to surf 

knowledge from varieties of learning resources, 7) 

each students investigates the answer for the problem 

situation as in step 6, 8) the answers are synopsized 

for the answer of the group, and 10) the teacher and 

students discussion the answers of each group to 

summarize as the answer of the class. 

3. Learning resources: This component was 

designed to enhance the process of learning 

investigation.  The knowledge investigation via the 

problem ï solving process uses information 

technology on the topic ñSelecting hardwareò. The 

information technology is necessary for problem ï 

solving process. The information technology used are 

web site, video, case study via web site.  

4. Problem-solving training center: this center 

was designed to enhance problem ï solving via the 

case study. Any case study of problem ï solving 

process will help the students the solve problem until 

the students gain skillfully.  

 

5. Scaffoldings: the scaffoldings was designed for 

the under standard students or students who cannot 

solve the problem. Those of students are under the 

zone of proximal development beyond Vygotsky. [4] 

The under zone of proximal development students 

have to suggest or give advice to solve the problem. 

The design uses strategies such a scaffolding of  

concept for problem ï solving, the content about 

hardware, and the scaffolding of learning process and 

problem-solving.     

6. Communication tools: the communication 

tools were designed on OLEs model of Hannafin [5] 

by applying social constructivist as a tool for 

enhancing the knowledge construction via the 

interaction between the learners, teacher and the 

experts. The communication tools of social network 

help the teacher for reflecting the idea and give the 

advices, support the students in connecting the prior 

knowledge to solve the problems, for sharing 

knowledge, experiences among learners, and teacher, 

and also used for transferring the lesson learned  in 

the process of problem ï solving. The 

communication tools of social network were such as 

Facebook, Skype. 

7. Expertôs guidance: This was designed to 

enhance learners to access the knowledge and 

expertsô experiences. The students can ask any 

questions via any channel of communication such as 

chatting, asking questions. The communication 

channel can help the students who lack of experience. 

The expertsô guidance in the field of knowledge such 

a hardware selection, the students will contact, ask 

for information via the social network tools such as 

Facebook, E-mail. 

 

9.2. The quality of learning environment 

design using constructivism concept via internet 

network to enhance problem ï solving skill: 

 

The finding was that  the quality of content, the 

quality of learning environment design and the 

quality of evaluation design has wholly  related to the 

principle of basic framework to design this learning 

environment. The finding of evaluation showed that 

the learning environment toward constructivism to 

enhance problem-solving process on the topic 

ñHardware Usingò for MathayomSuksa 1 Students 

harmonized to the objectives of the design. This 

showed the confirmation of using in the classroom.  
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10. Research Discussion 

 

The design of learning environment using 

constructivism concept via internet network to 

enhance problem ï solving skill, the expertsô opinion 

approved the quality of the design of learning 

environment. The quality evaluation of content, 

learning environment design and evaluation design 

revealed that all dimension evaluated had quality and 

harmonized with the principle or framework used in 

the design. The learning environment can response 

the learning process and enhance the learnersô 

problem ï solving skills. The findings of this study 

might be caused from basic of instructional design 

principle used and the design was applied in practical 

for the students. This can enhance the problem ï 

solving skill. The ID theory that used for designing 

the learning environment can apply to the process of 

problem ï solving.  Each component in the design 

such as the problem-solving training center, stimulate 

the students to analyze the problem in practical and 

present view of experts, and the experience of the 

experts can be the case study for the students. The 

finding might be caused by the teacher who keen of 

learning content and understand in behaviorism. The 

stimulation in the classroom continually can help the 

students in the learning process. The information 

technology skill of learning management also effect 

the research finding.    

 

11. Suggestion 

 

11.1. Suggestion for this research 

 

The research finding about the quality of learning 

environment using constructivism concept via 

internet network to enhance problem ï solving skill, 

the design of this study can be applied in developing 

the learning environment on the network.   

 

11.2. Suggestion for further research 

 

1. The research finding in this first phase should 

be studied further and the components of the design 

should be studied and implement for more effective 

learning goals.   

2. The research of any effectiveness context 

should be further studied such as prior knowledge or 

experience of the learners, the context of teachers and 

learnersô readiness in using technology, the readiness 

of basic structure of  learning management.  
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Abstract 

 

The purpose of the research is to explore for the 

difference 3D photos and 2D photos in making 

observations about photography. The research 

processes are as follow : shooting photos, making the 

photo exhibition, collecting and analyzing data by 

using a questionnaire. The result shows that 3D 

photos are better than 2D photos in Human feeling. 

 

1. Introduction 

 

Photos are important to our way of life, past and 

present, and each image also has an important role as 

a tool to communicate, whether it is education, 

advertising, military andmedicine Etc. as evidenced 

by a Chinese proverb which says that "a single image 

than say a thousand words" and also the importance 

of the photo. Be a better reliability in other ways. We 

use in the investigation of the case in court to present 

evidence and events that occur. Or whether the photo 

to use in propaganda, retail trade, or whether it is 

recorded in the memory of the story.From past to 

present. The images are recorded with a substantial 

higher than the recorded value. We currently have the 

most natural color to convey ideas, attitudes, similar 

to the actual situation. To close the virtual reality. 

The third dimension is likely to be increasingly 

popular. In everyday life we are able to watch TV or 

movies in three dimensions. Three-dimensional video 

camera and the other as a result of economic 

competition, the invention is comfortable for life. 

For the project is interested in photography, so do 

the shooting have been the inspiration for the 

project's official recognition to the latest 3D using 

Lenticular to the media aboutcampaign against 

drinking alcohol, which is attractive to people who 

passed by to get to know the changes between the 

motion of the moving image to be demanded 

attention as well. than the two-dimensional plain by 

the idea that the images used to capture the interest 

even more in the story about the campaign to drink 

alcohol in the youth of today to see how the drink.  

 

 

 

 

Alcohol is not immoral. Which provides that the 

alcohol is to blame and the consequences.Therefore, 

the study of the research project. 

The process of recognition [1] is a process where 

a person is overlap between the understanding of 

thinking, feeling, memory, learning and decision 

making. The process of recognition occurs as a 

sequence of stimuli such as animals, objects or 

situations that provoke an organic cause, and when 

the contact with people. That person will have the 

effect of exposure. The intention would be to touch. 

It was touching to occur in the brain and the brain 

acts very touching experience that ever happened to 

cause such behavior. From the perception that they 

have concluded that the process of recognition of all 

human must go through the same process is on our 

environment, the organism is exposed (Sensation) 

through the body, eyes, ears, nose, tongue and touch 

the skin. We feel thats through a process of 

recognition. 

Perception is the knowledge that exposure. When 

the body senses of what we sent to the brain was 

thought to understand the perception of the brain to 

send commands to the body to react to behavior that 

occurs because of the rail body gets stimuli is based. 

Understanding the concept of experience and 

sometimes act out the emotions associated with. In 

psychology called "behavioral semantics" is 

perceived to have influence on the behavior of 

individuals. When the sense of touch is often 

perceived simultaneously with the accumulation of 

human knowledge since childhood. When a man is 

never encountered before, so know the meaning of 

that together with But if we find something new and 

have never met nor known to have never experienced 

or never learned it before and will did not know what 

it is exposed. It is the sense of touch only. The 

psychologist is not considered to be perception until 

they can be interpreted of tactile stimuli that are 

perceived to occur. 

mailto:waiyawat.sai@kmutt.ac.th
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Theories and techniques to image three-

dimensional [2] Lenticular technique is important to 

make two-dimensional, we see common to become a 

relief depth and breadth of the technique Lenticular a 

component. the two major parts: a sheet or sheets of 

plastics including Lenticular and parallel to the sheet 

of printing Lenticular.Figure 1 The vision of the 

human eye [2]. The nature of the Lenticular 3D 

images is a visual image refracted through the plastic 

compression wave is convex, so that the two pictures 

on the look out of place in Figure 2. 

 

 
 

2. Research Objective 

 

1. To create 3D photos using Lenticular. 

2. To compare the differences in perception 

between the latest photos from common 2D to 3D 

images. 

3. To the campaign to reduce alcohol use among 

adolescents in the present and recognize the danger of 

drinking alcohol. 

 

3. Methodology 

 

The methodology for this research on the 3D 

Photos vision by Lenticular Technique was as follow: 

 

3.1. Population and sampling group 

 

As in this heading, they should be Times 11-point 

boldface, initially capitalized, flush left, with one 

blank line before, and one after. 

 

3.1.1. Experts.Population in this study consisted 

of 3 experts in photos, lenticular and printing technic. 

 

3.1.2.Scholar.Population in this study consisted 

scholar in bachelor degree from Department of 

Computer and Information Technology, King 

Mongkutôs University of Technology Thonburi. 

The sampling group in this study consisted of 60 

scholar in bachelor degree from Department of 

Computer and Information Technology, King 

Mongkutôs University of Technology Thonburi. They 

were chosen by simple random sampling. 

 

3.2. Tools used in this research 

 

The tools used in this research were as follow: 

 

3.2.1. The Recognition of 3D Photos vision by 

Lenticular Technique. This project was developed 

in accordance following these steps: 

 

3.2.1.1. Analysis of Content 

 

3.2.1.1.1. The concept.Measure it to see the 

difference between the latest two-dimensional three-

dimensional images, which will study the visual 

perception and response of the photos are by 

comparison. 

 

3.2.1.1.2. Story.A media campaign to 

communicate the danger of drinking alcohol, and 

alcohol consumption. This makes the photos are 

creative and social benefits. The technique is applied 

to the 3D photo viewer for photos, and also feel the 

affects of drinking alcohol in the youth of today is 
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too quite common in everyday life and very difficult 

for disallow teens not to drink. So the research 

replesents to demonstrate the danger of drinking 

alcohol. In this study, researchers took pictures of all 

four images. 

 

3.2.1.2. Study in Theories 

 

3.2.1.2.1. Perception of light[3]. The starting 

point of visibility. Is critical to the design, visual arts, 

because without light, we do not see any pictureand if 

that so, there is no art to be seen. The effects of 

exposure to the human perception of such things as 

color, line, shape, texture, shape, weight of the 

composition. Visual arts and design, and most 

importantly, it is a source of light, color, leading to 

theories about the relationship between light and dark 

all the time. Color and light studies must be parallel. 

 

3.2.1.2.2. The perception of color. Color have a 

great influence on our environment affects the feeling 

and expression. Learning from the evolving 

perception of the environment and the rules of 

society. Awareness about the use of color, there are 

no fixed rules as mathematics. The color may be 

extended to a wider or narrower, or may be one 

alone, but the perception of color depends on what 

we need to learn about the physical interpretation of 

the process physiological environment and culture. 

The influence of color on mood.linking the idea 

process, a symbol to remember and a sense of 

aesthetics [4]. 

 

3.2.1.2.3 Theory associated with 

photography.Camera is the process by starting the 

shooting of the reflected light to the object and the 

lens, the aperture, shutter and the light is incident on 

the plane of the image in the digital camera and film 

cameras with the same process in the light enters the 

camera through the lens of the camera, but came up 

with a different [5]. 

 

3.2.1.2.4.Theories and techniques to image 

three-dimensional[2].Lenticular technique is 

important to make two-dimensional, we see common 

to become a relief depth and breadth of the technique 

 

3.2.1.3. Design. In this step, Design stories in the 

media campaign of alcohol present. By using the 3D 

makes sense to realize a negative results of the 

alcohol. Focus straight to feeling different from 2D 

and 3D photos which sent to the audience to feel and 

see the difference in the two images after see the 

photos. 

 

3.2.1.4. Development. In this step, the details and 

the contents about negative alcohol comsumerôs 

behavior would be added and then they were 

rearranged according to the scope and the story. In 

this step, the contents would be verified and guidance 

by experts for the accuracy. 

 

3.2.1.5. Implementation. In this step, the photo 

will be shoot in studio under lighting control in 2 

ways, 2D photos for simple and 3D for lenticular 

using. 

 

3.2.1.6. Evaluation. After photos were fully 

developed, it would be presented to the experts to 

assess the quality. Then the photos would be assessed 

by the sampling group in terms of satisfaction. 

 

3.2.1.7. Programs. 

 

3.2.1.7.1.Adobe Lightroom.Is a program used to 

manage the photos after the shoot, then this program 

is to assist in the selection of photos and categories of 

photos are easy to find. 

 

3.2.1.7.2.Adobe Photoshop.Is a program used for 

decorative lighting and color photos are beautiful and 

the world. And the size of the photo with the 

compression. 

 

3.2.1.7.3. Superflip.Is a program for sharing 

photos on a 2D to make a 3D image by a set of 

images to match the characteristics of the Lenticular 

printing images have a resolution to match the setting 

programs to achieve 3Dimages. 

 

3.2.2. The quality assessment form.This form 

was developed and classified with 6 categories as in 

1) The beauty of the image, 2) The creation of the 

image, 3) The appropriate size, 4) The quality of the 

images used, 5) Sort of image, 6) The appropriate of 

photoôs quantity. Three experts would assess the 

quality by this form according to Likertôs scale (5 

means the best quality and 1 means revision needed.)  

 

3.2.3. The satisfaction evaluation form.This 

form was classified with 15 categories as in 1) The 

beauty of the image, 2) The creation of the image, 3) 

The appropriate size, 4) The quality of the images 

used, 5) Sort of image, 6) The appropriate of photoôs 

quantity. This form was designed for the sampling 
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group. Since the sampling group would fill up by 

ticking this form according to Likertôs scale (5 means 

the best quality and 1 means revision needed.)  

3.3. Data collection 

 

After the development of The Recognition of 3D 

Photos vision by Lenticular Technique and exhibit 

the images by installing both photo which is 2D and 

3D images is attributed to media stories. Invites 

experts to evaluate all four shots and then collect the 

assessed valuation of the analysis to determine the 

quality of the photos of the latest 3D. Afterwards, the 

researchers revised the project according to the 

expertsôs advice and asked the sampling group to 

evaluate their satisfaction. 

 

3.4. Data analysis 

 

To analyze the data, there were 2 areas as follow: 

1. The quality as assessed by the experts came 

from the mean score and standard deviation for each 

item and then it was compared with the following 

criteria: 4.5-5.0 very good quality; 3.50-4.49 means 

good quality; 2.50-3.49 means moderate quality; 

1.50-2.49 means acceptable quality; and 1.00-1.49 

means revision needed. 

 

2. The satisfaction evaluation for the sampling 

group came from the data through percentage. 

 

4. Research results 

 

The results of evaluation research project to 

realize the vision see photos 3D using Lenticular in 

the media about the campaign, alcohol consumption 

of adolescents found that the experts can get to see 

the latest 3D, and understanding. the media are the 

result of above average quality. The perception that 

the difference between the latest 3D and 2D images 

can be attributed to the show. Photos are interested in 

3D perception of the knowledge of the differences in 

the visual perception of 3D images using Lenticular 

works very well. 

 

 
 

 
 

5. Conclusion 
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The research on The Recognition of 3D Photos vision 

by Lenticular Technique could be concluded and 

discussed as follows: 

1. The Recognition of 3D Photos vision by 

Lenticular Technique was interesting because it could 

recognize, understanding and more impressive. 

2.The quality assessment by the experts for The 

Recognition of 3D Photos vision by Lenticular 

Technique showed that the imageôs quality was at 

good level. The aspect with the highest mean score 

for the sort of image. The experts agrees that the sort 

of image regularly for understanding and suitable for 

represent in 3D than simply 2D. 

 

3.The satisfaction of the sampling group towards 

on The Recognition of 3D Photos vision by 

Lenticular Technique showed that the majority were 

satisfied with all aspect of the image. The most 

satisfactory aspects were the appropriate of location. 

Which Means, they can realized that the image could 

transmit everyday life of them. 

 

 

 

  


